
UNIVERSITY OF ESSEX

FACULTY EDUCATION COMMITTEE
FACULTY OF SOCIAL SCIENCES
19 FEBRUARY 2014
AGENDA

Unreserved Business
There will be a meeting of the Faculty Education Committee, Faculty of Social Sciences at 2pm on 19 February 2014 in Room 4SB.5.3
General Business

	*
	To note
	1
	Starring of Agenda Items for Discussion 

Members are asked to indicate any item which they wish to star for discussion or question, including Matters Arising and Any Other Business no later than 12pm on the day before the meeting.  Only starred items will be discussed at the meeting; all other items will be deemed noted and/or approved by the Committee as appropriate.
	Page

	
	
	
	
	

	*
	To note
	2
	Apologies for absence
	

	
	

	
	For approval 


	3
	Minutes of the meeting held on 4 December 2013

https://www.essex.ac.uk/committees/committeedocs/FESS/2013/minutes/2013-12-04m.doc
	

	
	For discussion
	4
	Matters arising from the minutes 

	

	
	For information and recommendation to Education Committee
	5
	Report on action taken outside of the Committee  

(paper FEC-SS/14/1 attached)
	3

	
	
	
	
	

	Section A - Faculty Education Strategy and Policy

	

	*
	For information and discussion

	6
	Report from the Deputy Dean (Education) (Oral report)


	

	*
	For information and discussion

	7
	QAA Higher Education Review 

(paper FEC-SS/14/2 attached)


	7

	*
	For information and discussion


	8
	Feedback on the Review of Departmental (Personal) Advisor System  
 (paper FEC-SS/14/3 attached)

	9

	*
	For information and discussion
	9
	Draft University Education Strategy

(paper FEC-SS/14/4 attached)
	25

	
	
	
	
	

	*
	For information and discussion
	10
	    Proposed Academic Flexibility Policy (Sports Scholarships)

    (paper FEC-SS/14/5 attached)
	43

	
	
	
	
	

	*
	For information and discussion
	11
	Faculty Student Voice Report

(paper FEC-SS/14/6 attached)
	49

	
	
	
	
	

	Section B – Academic Business
	

	
	
	
	
	

	
	For information and discussion


	12
	Student Business
	

	*
	For information and discussion


	14
	Annual Review of Courses (Postgraduate) 

a) Centre for Psychoanalytic Studies

(paper FEC-SS/14/7 attached)

b) Department of Economics
(paper FEC-SS/14/8 to follow)

c) Department of Government

(paper FEC-SS/14/9 attached)

d) Department of Language and Linguistics

(paper FEC-SS/14/10 attached)

e) Department of Sociology

(paper FEC-SS/14/11 attached)

f) Essex Business School

(paper FEC-SS/14/12 attached)

     
	67
77

83

89

100
107

	*
	For approval and recommendation to AQSC
	15
	New Programme Proposal

MSc Business Analytics
(paper FEC-SS/14/13 attached)


	123

	*
	For information and discussion


	16
	Issues Arising from Postgraduate External Examiner Reports (Oral Report) 


	

	
	General business 
	17
	Any Other Business


	

	
	
	
	
	


Heather Tracey
Education Manager (Social Sciences)

12 February 2014

Faculty Education Committee (Social Sciences)
19 February 2014
Agenda item: 5
Paper: FEC-SS/14/1
REPORT OF ACTION TAKEN OUTSIDE OF THE FACULTY EDUCATION COMMITTEE (SOCIAL SCIENCES)
Detailed papers of actions taken by the Executive Dean and Deputy Dean (Education) are filed with the master copy of the agenda.
Final Approval of New Courses 
	BBA Business Administration (Including Year Abroad)


	Date of introduction: October 2013 



	BSc Marketing (Including Year Abroad)


	Date of introduction: October 2013

	BSc International Business and Entrepreneurship (Including Year Abroad)


	Date of introduction: October 2013 

	MSc Behavioural Economics 

(Full-time 12 Month Version)


	Date of introduction: October 2014

	MSc Behavioural Economics 

(Part-Time 24 Month Version)


	Date of introduction: October 2014

	MSc Money and Banking 

(Full-time 12 Month Version)


	Date of introduction: October 2014

	MSc Money and Banking
(Full-time 24 Month Version)


	Date of introduction: October 2014


Approval of New Modules with effect from October 2014

	BE212-6-SP
	Business Law
	50% coursework, 50% examination



	EC901-7-SP
	Monetary Economics 
	Whichever is the greater: 50% coursework and 50% examination or 100% examination



	EC906-7-SP
	Banking
	Whichever is the greater: 50% coursework and 50% examination or 100% examination




Approval of Changes to Module Details with effect from October 2013 

	BE434-6-SP
	Management Psychology
	Removal of Pre-or-Co-Requisite: PS486



	SC310-6-FY
	Children and Young People: Criminological Approaches
	Amendment to coursework assessment weighting: either 20% test paper, 25% essay, 5% attendance OR 15% test paper, 30% essay, 5% attendance – whichever is the greater.


Approval of Changes to Module Details with effect from October 2014

	SC653-7-SP
	The Uses of Culture: Knowledge, Power and Difference
	Formerly: The Use of Culture: Knowledge, Power and Difference




Permanent Withdrawal of Modules 

	LA159-5-FY


	French Project
	With effect from October 2013

	LA159-6-FY
	French Project
	With effect from October 2013



	LA169-6-FY
	French Dissertation
	With effect from October 2013



	LA259-5-FY
	German Project
	With effect from October 2013



	LA259-6-FY
	German Project
	With effect from October 2013



	LA269-6-FY
	German Dissertation
	With effect from October 2013



	LA810-4-FY
	Initial Arabic
	With effect from October 2013



	LG229-5-FY
	Description of English for English Language Teaching


	With effect from October 2013

	LG420-6-SP
	Children’s English
	With effect from October 2013



	LG420-7-SP
	Children’s English
	With effect from October 2013



	LG436-6-SP


	The Role of Age in Second Language Acquisition


	With effect from October 2013



	LG436-7-SP


	The Role of Age in Second Language Acquisition


	With effect from October 2013



	LG442-6-AU
	Language Testing
	With effect from October 2014



	LG442-7-AU
	Language Testing
	With effect from October 2014



	LG443-6-AU
	Lexical Change in the History of English


	With effect from October 2013

	LG443-7-AU
	Lexical Change in the History of English


	With effect from October 2013

	LG461-6-AU
	Teaching Reading and Vocabulary in English as a Foreign Language


	With effect from October 2013

	LG461-7-AU
	Teaching Reading and Vocabulary in English as a Foreign Language


	With effect from October 2013

	LG463-6-AU

	Language Disorders in Adults
	With effect from October 2013



	LG463-7-AU

	Language Disorders in Adults
	With effect from October 2013



	LG467-6-SP
	Development of Language Processing
	With effect from October 2013



	LG467-7-SP
	Development of Language Processing
	With effect from October 2013



	LG524-7-AU
	Qualitative Methodology in English Language Teaching/ Applied Linguistics Research


	With effect from October 2013

	LG527-7-AU
	Language Teaching 
	With effect from October 2013



	LG545-7-AU
	Literacy Development and Teaching of Reading to Young Learners


	With effect from October 2013

	LG558-7-AU
	Teaching Practice I 
	With effect from October 2013



	LG589-7-AU
	Genre Analysis, Academic English and ESP
	With effect from October 2013



	LG603-7-SP
	Applied Linguistics and Second Language Acquisition Research II


	With effect from October 2013

	LG608-7-SP
	Acquisition of Second Language Phonology
	With effect from October 2013



	LG613-7-SP
	Introduction to Minimalist Syntax
	With effect from October 2013



	LG615-7-SP
	Current Issues in Phonology
	With effect from October 2013



	LG617-7-SP
	Topics in Lexical Functional Grammar
	With effect from October 2013



	LG623-7-SP
	Research Topics in English for Specific Purposes


	With effect from October 2013

	LG628-7-SP
	Further Qualitative Methods and Methodologies in ELT/AL Research


	With effect from October 2013

	LG637-7-SP
	Language Learners in Classrooms
	With effect from October 2013



	LG642-7-SP
	Language Programme Evaluation
	With effect from October 2014 



	LG647-7-SP
	Design of Language Teaching Programmes and Materials for Young Learners


	With effect from October 2013 

	LG655-7-SP
	Multilingualism
	With effect from October 2013



	LG666-7-SP
	Communicative Language Testing
	With effect from October 2014



	LG678-7-SP
	Computer Applications for Language Learning
	With effect from October 2013 



	LG970-7-FY
	Graduate Research Project I
	With effect from October 2013 



	SC384-6-SP
	Social and Political Conflicts in Health
	With effect from October 2014



	SC396-6-AU
	The Literature of Anti-Slavery and the Origins of Human Rights


	With effect from October 2014

	SC610-7-AU
	Culture and Intimacy: Queer History and Visual Culture


	With effect from October 2014

	SC933-7-AU
	Globalisation, International Migration and Ethnicity
	With effect from October 2014


Amendments to Programme Specifications from October 2013 (including core and compulsory modules)

BA Accounting (N400)
BA Accounting (Including Year Abroad) (N402)
BA Accounting and Finance (N420)
BA Accounting and Finance (Including Year Abroad) (NNK3)
BA Accounting and Management (NN24)
BA Accounting and Management (Including Year Abroad) (NNK2)
BA Accounting with Economics (NL41)
BA Accounting with Economics (Including Year Abroad) (NKL1)
BA Business Management and Modern Languages (NR19)
BA Business Management with Modern Languages (N1R9)
BBA Business Administration (N100)
BSc Accounting (N400)
BSc Accounting (Including Year Abroad) (N402)
BSc Accounting and Finance (N240)
BSc Accounting and Finance (Including Year Abroad) (NNK3)
BSc Accounting and Management (NN24)
BSc Accounting and Management (Including Year Abroad) (NNK2)
BSc Accounting with Economics (NL41)
BSc Accounting with Economics (Including Year Abroad) (NKL1)
BSc Banking and Finance (N390)
BSc Banking and Finance (Including Year Abroad) (NH90)
BSc Banking and Finance with a Modern Language (NR3Y)
BSc Banking, Finance and Modern Languages (NRH9)
BSc Business Management (N200)
BSc Business Management (Including Year Abroad) (N202)
BSc Business and Service Industry Management (N240)
BSc Finance (N300)
BSc Finance and Modern Languages (NR39)
BSc Finance (Including Year Abroad) (N302)
BSc Finance with Mandarin (N3T1)
BSc Finance with a Modern Language (N3R9)
BSc Financial Management (N340)
BSc Financial Management (Including Year Abroad) (NH40)
BSc International Business and Entrepreneurship (N120)
BSc Management and Marketing (NN25)
BSc Management and Marketing (Including Placement Year) (NN2M)
BSc Management and Marketing (Including Year Abroad) (NNF5)
BSc Management with Mandarin (N1T1)
BSc Marketing (N501)
BSc Marketing and Human Resource Management (NN56)
BSc Marketing and Human Resource Management (Including Year Abroad) (NM56)
MA Longitudinal Social Research (L304)
Heather Tracey
Education Manager (Social Sciences)
February 2014
Faculty Education Committee (Social Sciences)
19 February 2014
Agenda item: 7
Paper: FEC-SS/14/2
	Name of Committee:


	Faculty Education Committee

	Title of Paper:
	QAA Higher Education Review



	Action Required:

(e.g. for information; for discussion; for decision and approval)
	For information and discussion

	Author (name and post):


	Claire Nixon, Deputy Academic Registrar (Academic Standards and Partnerships)



	Date of paper
	5 February 2014


	1.
	Purpose of the Report 

	A brief summary of the new QAA review method, and preparation for review at Essex, is presented for the information of the Faculty Education Committees. 




	2.
	Summary of Key Issues for Discussion 

	Set out in the attached summary




	3.
	Recommendations 

	The report is for information. Any recommendations arising from the planning for Review which have an impact on academic policy will be brought to future meetings of Faculty Education Committee.




	4.
	Resource Implications (Financial and Staffing)

	N/A




	5.
	Legal Considerations

	N/A




	6.
	Equality and Diversity Impact Assessment

	None at this stage, but to be incorporated into the planning for the review.




	7.
	Analysis of Risk including the link to the University’s Risk Register

	To be incorporated into the planning for the review.




QAA Higher Education Review

Introduction

The University is scheduled to undergo Higher Education Review by the QAA in the academic year 2014-15. The review visit to the University will take place during the week beginning 1 December 2014. A summary note on Higher Education Review is provided for the information of the Faculty Education Committees. 

Review aims and method

The overall aim of Higher Education Review (HER) is to assess whether a provider: 

· sets and maintains UK-agreed threshold academic standards for its higher education awards 
· provides learning opportunities which allow students to achieve those higher education awards

· provides information for students, staff and the general public that is fit for purpose, accurate and accessible 

· plans effectively to enhance the quality of its higher education provision 

The QAA review team will make judgements on each of these four areas and the judgements will be made by reference to the Expectations set out in the UK Quality Code for Higher Education. There will also be a thematic element to the review which will not receive a judgement.

The first stage of the review is a desk-based analysis of information including an institutional self-evaluation document, a student submission, and national data sets such as NSS, DLHE and non-continuation rates.  The second stage of the review is a visit to the institution of between 3 – 5 days.

Self-Evaluation Document

The University is required to prepare a Self-Evaluation Document (SED) for the review, giving an overview of the institution and setting out the University’s approach to assuring the academic standards and quality of its provision.

Student submission

The University’s student body is invited by QAA to prepare a Student Submission for the review, setting out what it is like to be a student at the University, and how students' views are considered in the University's decision-making and quality assurance processes.
Review Timeline

Week commencing


Activity

11 Aug 2014



Preparatory meeting with QAA officer (at the University)

8 Sept 2014



Deadline for submission of Self-Evaluation Document

3 Nov 2014



Confirmation of duration of visit; main lines of enquiry; 

and who the QAA team wish to meet during the visit

1 Dec 2014



Review team visit to the University

15 Dec 2014
University receives letter from the QAA outlining the key findings of the review
23 Feb 2015



Review report published on the QAA website.

Further details of the HER process and the UK Quality Code can be found on the QAA website at:

http://www.qaa.ac.uk/Publications/InformationAndGuidance/Pages/HER-handbook-13.aspx
http://www.qaa.ac.uk/AssuringStandardsAndQuality/quality-code/Pages/default.aspx
Claire Nixon

Deputy Academic Registrar (Academic Standards and Partnerships)

February 2014

Faculty Education Committee (Social Sciences)

19 February 2014

Agenda item: 8

Paper: FEC-SS/14/3
FACULTY EDUCATION COMMITTEE COVERSHEET 

	Name of Committee:
	Faculty Education Committee



	Title of Paper:
	Review of Departmental (Personal) Adviser System

Report and Recommendations

	Action Required:

	For discussion, approval and recommendation to Education Committee

	Author (name and post):

	Rachel Fletcher

Director of Student Support

	Date of paper
	February 2014




	1.
	Purpose of the Report 

	The Senate meeting on 25 April 2012 approved the Policy for Departmental Support for introduction with effect from 2012-13. This review looked at the implementation of these arrangements and considered whether changes were required to the policy or practice. 

	2.
	Summary of Key Issues 

	· Awareness, effectiveness and efficiency of current arrangements 

· Workload for staff within departments/ engagement and take up by students

· Support for students

· Sense of belonging

· Supporting the supporters, resources and training for Departmental Advisers

· The role of Departmental Advisers in supporting employability

· Supporting transition

· The role of Peer Mentors

	3.
	Recommendations 

	Key recommendations include:

· There should be a single term used to describe named support contacts in departments. The most popular term with students and the one most commonly used in other universities is ‘Personal Tutor’. ‘Personal Tutor’ should therefore replace the term ‘Departmental Adviser’.

· The Departmental Student Support policy should be revised to expand expectations of Personal Tutors and make the role more explicit.

· Additional steps should be taken by Departments and generic pre-arrival information to raise student and staff awareness of Departmental Student Support arrangements.

· Hard copy information about the range of support services available, including the role of Personal Tutors, should be available to students.

· The role of Personal Tutor should be recognised in workload allocation models and in the tariff of expectations for academic staff. 

· Peer mentoring should be introduced in all departments (and this term to be used). All new students should be offered the opportunity to have a student Peer Mentor.
· Training and resources to support Personal Tutors should continue to be enhanced and staff undertaking these roles encouraged to make use of the resources available. Senior Tutors responsibilities should include a role briefing new Personal Tutors.

	4.
	Resource Implications (Financial and Staffing)

	The report proposes that the existing Departmental Student Support arrangements be bolstered and recognised in the tariff of expectations and workload allocation models.  No additional resources are requested.

	5.
	Legal Considerations

	N/A.


	6.
	Equality and Diversity 

	Although the recommendations cover all taught students, the review particularly considered the needs of students who may be at greater risk of failing, withdrawing or underachieving and took account of national findings and feedback from students to reach its recommendations.  Some of the ‘at risk’ groups have Equality Act protected characteristics and might be expected to benefit from enhanced support.  The report is consistent with the approach to mainstream and embed consideration of equality and diversity issues in to all of our work.

	7.
	Analysis of Risk including the link to the University’s Risk Register

	N/A


Review of Departmental (Personal) Adviser System
Report and Recommendations
Executive Summary and key recommendations

The Senate meeting on 25 April 2012 approved the Policy for Departmental Support for introduction with effect from 2012-13. Pursuant to the Education Action Plan 2013/14, the Pro-Vice-Chancellor Education requested that Student Support review the implementation of these arrangements and consider whether recommendations for improvement should be made.

Under the current Departmental Student Support policy all taught students should have been allocated a Departmental Adviser. However, student awareness of the existing Departmental Adviser arrangements was found to be relatively low, with only 55% of survey respondents aware that they had an adviser. There were inconsistencies in the extent and quality of provision of departmental support across the University. In view of the significant contribution that effective adviser systems play in creating a sense of belonging and thereby improving the retention and progression of our students this feedback gives us cause for concern. Effort is therefore needed to enhance awareness and improve effectiveness of the system.  

The inconsistent nomenclature used to describe named Departmental Advisers may cause confusion and contribute to low student awareness.  The term ‘Departmental Adviser’ should be replaced with a single term to be used by all departments. The most popular term with students and the one most commonly used in other universities is ‘Personal Tutor’. ‘Personal Tutor’ should therefore replace the term ‘Departmental Adviser’.
The Departmental Student Support policy should be enhanced to make expectations of Personal Tutors more explicit, including periodic meetings with students at transition points throughout the course of study and a role in signposting employability services. Roles and responsibilities of Personal Tutors should be defined and publicised to students.

The role of Personal Tutor should be recognised in workload allocation models and in the tariff of expectations for academic staff. 

Peer mentoring should be available in all departments.

This report will be considered at Faculty Education Committees (19 February 2014) and Student Experience

Committee (26 February 2014) before final proposals are considered by Education Committee and Senate later in the Spring term 2014.

The context- why have an adviser system?

There is considerable evidence and research which indicates that effective personal tutoring is beneficial to student outcomes and satisfaction, particularly in the context of expansion of student numbers and student diversity.  Personal contact and feeling a connection to the University are important to all students. However, those students who are most at risk of failure, withdrawal or underachievement are the same ones who may need encouragement to ask for help. A personal named contact within the department is especially important for these students to build connections and signpost support.

Six key themes emerged … (which) are important for students to establish confidence and a sense of belonging throughout their course. These are; personal tutors and other staff relationships, departmental culture and curriculum methods, managing expectations, central services, social spaces and clubs and societies.
The majority of students preferred teaching methods that gave them the opportunity to interact with their peers and academic staff.

Their feeling that staff are ‘approachable‘, that they know who/where to go if they are having problems with coursework, and that there is someone that they can go to if they have a problem also impacts on their attitudes, expectations and sense of belonging. (Cashmore, Scott and Cane 2012)
Although the positive aspects of personal tutoring can’t be underestimated, there may be some risk that lack of helpful personal support could have some negative consequences for retention and success.  

The findings of the Early Withdrawal Survey, revealing that in relation to students’ personal reasons for leaving early, 33% felt that ‘not being given helpful personal support by my department’ was of some influence in their decision to leave whilst 28% indicated that they were influenced by ‘not knowing where to seek personal help or advice’. (Cashmore, Scott and Cane 2012)
Personal tutoring support is widely offered in UK universities and recently updated QAA guidance suggests that academic support systems are expected to be in place. The QAA Code of practice (Section B4) includes the requirement 

Higher education providers put in place accessible and clearly communicated opportunities to enable students to discuss specific issues about their learning objectives and academic progress, and make appropriate choices (p13)  

In addition Study of UK HE commissioned by the Quality Assurance Agency which includes the recommendation (No 20)

The role and function of personal and academic tutors may need to be revised at some institutions.  Students should have clear avenues for support that they are comfortable using for personal and academic concerns’.
When it works well a personal adviser relationship can positively impact on students’ experiences enhancing engagement, retention and success contributing to a sense of belonging through personal contact.

The National Union of Students published a Charter on Personal Tutors in 2011 calling for the following;

· All students should be entitled to a named personal tutor;

· All students should meet their tutor at least once a term;

· Staff should be given full training on being an effective personal tutor;

· Institution-wide procedures for tutoring should be established;

· Staff and students should set mutual expectations;

· The personal tutoring system should be adaptable to students' needs;

· Personal tutoring should support both academic and personal development;

· Understanding assessment feedback should be integrated into personal tutoring;

· Personal tutoring should be recognised in staff reward and recognition schemes;

· Personal tutoring should make full use of appropriate new technologies.

The rationale for the charter was further outlined as follows

The responses to the National Student Survey show that students are on average 10% less satisfied with access to academic support compared to the overall satisfaction rating they give for their course. Having good quality personal tutors will help to retain students because they will feel part of a learning community and know that there is support available if they have any problems. Personal tutors give a personalised approach to higher education, which is often lost when students are part of big departments and schools where students often feel like they are just a number….Research has shown that students are still wanting more from tutors with regards to feedback on their work. Personal tutors could be key to helping students understand the feedback they receive and help them to put an action plan together for them to progress academically. (Introduction to NUS charter on Personal Tutors 2011- see PDF of the NUS charter)
Review process and feedback

Opportunities to provide feedback and contribute to the review were provided to staff and students in a number of ways including;

· Committee Discussions- There were discussions at the Autumn term meetings of Student Experience Committee and Faculty Education Committees.

· Student Survey- Student views on awareness and effectiveness of the current arrangements were sought in conjunction with the Students’ Union through a survey of students targeted to those already engaged in paid or voluntary roles with the University or Students’ Union. 103 students responded. 
· Student Focus Groups- 2 focus groups were held, in conjunction with the Students’ Union, with 4 students attending from the Colchester campus and 6 students attending from the Southend campus. Students were asked about their sense of belonging to the University and department, and to expand upon themes which emerged from the Student Survey. 
· Survey of Advisers and Senior Advisers- 90 staff responded to the survey. 
· Adviser Focus Group- A focus group was set up at the Colchester campus to seek further feedback from advisers. 3 members of staff attended. Advisers were provided with a summary of the Student Survey and Survey of Advisers and Senior Advisers. Advisers were asked to share their experiences of the system.
· Supporting the Supporters conference- Feedback was provided by staff attending the Supporting the Supporters conference on 18 September 2013.
· Feedback from Heads of Department- Heads of Departments were asked to summarise their existing arrangements and to discuss the strengths and challenges of the current arrangements and the suggestions for expansion with key departmental staff including Senior Advisers, Directors of Education and Employability Development Directors and to feed this in to the review.  
· Other feedback- Responses were received from others including disability retention and success team in Student Support and the Employability and Careers Centre.
Findings

Awareness, effectiveness and efficiency of current arrangements 
All departments who responded were operating a Departmental Adviser system but levels of resource/ staff involvement and expectations varied significantly between departments.  Two examples of relatively well-developed systems are highlighted below.

‘The Sociology Department has put efforts into a system that is well-advertised, friendly, approachable, has multiple points of access and is clearly structured. So far feedback from students has been positive. Even when students do not personally use the system, they report that knowing it is in place should they need it is seen as a good thing. The Department has 5 Personal Advisers (a Senior Adviser, 2 further staff PAs and 2 GTA PAs) who, together with the Student Support Services Officer (SSO), head up departmental support. Each PA leads an Adviser team supported by 2 student peer mentors (2nd/3rd year). All team members attend a Week One welcome where PAs meet respective PMs if they haven’t already, and roles and responsibilities are discussed. The advisers and mentors meet with their student group at the beginning of the year and also send a number of emails to the mentees during the year, offering individual meetings and information. A number of email accounts have been set up to facilitate help us share support-related information, make announcements and provide support to one another. It is expected that during the third year the project supervisor will act as PA as they will be meeting with individual students 4-6 times during the year in any event’ (Department Response)
‘The School of Biological Sciences has a very long standing tutorial/tutor system which has also required staff involved to take on the role of adviser. The Senior Adviser produces a ‘handbook’ and gives induction advice to new staff as well as annual updates. 

All students are allocated a Personal Adviser who has expertise in the subject area of their degree course in week 1. All members of staff act as Personal Advisers (with very few exceptions, such as Head of School, Research Director, staff on research leave) and will have a group of up to 12 students in each year of study: a total of around 20 to 30. Students will keep the same Adviser throughout their period of study, unless they are not available. We have special Advisers for Study Abroad and placement courses.

There are timetabled tutorials in the first year, when students will see their Adviser in a small group, but if they wish to see their Adviser outside of these meetings, appointments can be made. Variants in some courses mean that additional individual appointments and tutorials in year 2 are scheduled for some students. Advisers are involved in assessment of employability-related work such as CVs, so it is likely this would expand to encompass HEAR.

Students can contact the UG/PG office (for general and administrative queries), their Adviser for pastoral support, their Year Organiser (for queries about academic matters such as course structure), the relevant Module Supervisor (for queries relating to a particular module).  The Director of Education, School Administrator and Assistant School Administrator can also help with advice about Rules of Assessment and School regulations.  If a student feels they cannot approach any of these, there is a Senior Adviser available’.   (Department Response)
Only 55% of students who responded to the survey said that they currently had a Departmental Adviser with 19% responding ‘don’t know’.  This was echoed by other feedback.

‘Many students who we speak to claim not to have heard of their Departmental Adviser or Personal Adviser.’ (feedback from Disability, Access, Retention and Success team in Student Support)

More work is needed to raise student awareness of the Departmental Student Support arrangements and consideration should be given to enhancing pre-arrival information and ensuring that all students and advisers are aware that they should meet close to the start of the year.

There were mixed views as to the effectiveness of the current arrangements.  Departments which responded were generally satisfied with the arrangements, but students and Departmental Advisers identified challenges.  Whilst some advisers described the role as ‘rewarding’, several advisers expressed concern that the system was ineffective.  

Workload for staff within departments/ engagement and take up by students 
Advisers reported relatively low number of contacts with advisees with the majority (55.6%) reporting less than 3 contacts per advisee per year. The proportion of advisees who had contact with their adviser was fairly evenly distributed; 25% had contact with all advisees while 26.9% had contact with fewer than 20% of their advisees. Several students expressed a desire for more regular, scheduled meetings with their adviser.

Some members of staff felt that their work as an adviser was not recognised or valued or that it impacted negatively on other work.

Some advisers felt that they were not well placed to undertake an adviser role and this was reflected by some student feedback where concern was expressed about the commitment, skills or knowledge of their adviser.

The need for consistency was highlighted in a report produced by the University of Leicester:

Where it works well it makes a major contribution to students’ general integration into the University and, at the individual level, it can make the difference between a student‘s leaving their course and choosing to stick with it. In this respect, it is important to ensure consistency across the institution so that all students can be confident of the level of academic and personal support available to them.  (Cashmore, Scott and Cane 2012)
Support for students

Students surveyed were asked if they had ever sought help from other support services at the University.  The top three responses were ‘staff in my department other than my Departmental Adviser’ (27.5%) followed by Employability and Careers Centre, and the Registry.

Notwithstanding the range of support available some students (perhaps those who most need guidance) may find it difficult to ask for help or support.

…to wait for the cry for help may be to wait too long.  Students sometimes do not know exactly what their problem is; they just feel vaguely unhappy, unwell, unable to concentrate.  They may not even recognize that they have a problem at all.  Or their problem may be that they are too shy or too embarrassed to seek help.  It may not be sufficient to wait for the student to take the initiative; a helpful and supportive institution may have to be much more pro-active. A regular tutorial to review progress is likely to serve students better than an open invitation to pop in for a chat whenever they feel like it. (Earwaker 1992)
69.9% of the students surveyed responded with ‘0’ or ‘not applicable’ when asked to approximate how many contacts they have had with their Departmental Adviser so far this academic year.

Some students expressed a preference for a personal adviser system that is more proactive than reactive. 

There was confusion amongst some students as to who they should go to with different types of enquiries/problems and it was suggested in one student focus group that Departmental Advisers should distribute written information to students about their role and the range of other support services available. 

Sense of belonging

As indicated above, research in the sector has shown a role for academic departments, in general, and Personal Tutors, in particular, in fostering a sense of belonging for students which is crucial for retention and success.  The need to promote a sense of belonging was a theme which emerged from the work undertaken by the Senior Project Officer (Retention and Success) which reported to University Committees last year. At Essex, we are fortunate in having a strong sense of community on all of our campuses and commitment to enhancing students’ sense of belonging.  For example;

· The University has recently outlined the culture of membership as one of its unique attributes:

our students are "members" of our university – for life. From their first contact with us, to beyond their graduation, students are active members of our mutually supportive community where they build friendships, develop interests and embrace values which transform their lives and careers and those of others. https://www.essex.ac.uk/brand/restricted/challenger/narrative.aspx
· The Students’ Union’s recent rebrand centres on the notion of belonging and the term ‘family’ has been adopted to describe its staff and student members. Visible around the campuses and the Student’s Union’s online presence are signs and images communicating the message ‘welcome to the family’, ‘if you’re reading this then you’re part of the family’.  

· Enhanced investment in the Residents’ Support Network to help build community and provide students with alcohol-free programmes focussed on connections to their area, their campus and the wider community. In addition, work is underway as part of the Education Action Plan to explore and develop the concept of Living and Learning at Essex.

These broader, University-wide, initiatives complement, but cannot replace, the role of departments in promoting a sense of belonging,

‘The department to which a student belongs is a huge influence on the attitudes and expectations of its students and, crucially, on their overall sense of belonging.’ (Cashmore, Scott and Cane 2012)
This was echoed in our student focus groups where students confirmed that their sense of belonging to the University was shaped by their department.  
Supporting the supporters, resources and training for Departmental Advisers

A variety of central resources are available to Departmental Advisers via the Student Support web site including a handbook (produced in hard copy in 2012-13 and 2013-14) a brief Moodle course entitled Supporting Students and How to Guides on topics such as supporting students with mental health difficulties. This is supplemented by Learning and Development courses and conferences as well as some specific training and resources for advisers provided by some departments.

Only 32% of respondents to the Departmental Advisers survey said that they had made use of the resources for Departmental Advisers on the Student Support web site. 

Furthermore 63% of advisers said they had not contacted their Senior Adviser for back up or support relating to an advisee and only 3 respondents said they had done so on 3 or more occasions.

The role of Departmental Advisers in supporting employability

Several departments noted that their Departmental Advisers were involved in aspects of employability support including the new employability modules.  

The feedback from the Employability and Careers Centre suggested the following:

The role should be about support, affirmation (and challenge) from someone who is committed, caring and aware of the support services available. They are not to be expected to be a careers expert at all. Although their personal connection to and contact with the student is a key means of pointing the student to employability (as well as other) forms of support. If (Departmental Advisers) are to perform this signposting role for employability, they need to be briefed on employability support, so there is an implication for training. (Feedback from Employability and Careers Centre) 
Supporting transition

The current departmental student support policy states
A range of information, advice and guidance appropriate to the level and stage of study should be delivered in each year to support ‘induction’ and ‘transition’. The mechanism for delivery of this support is at the discretion of the department (eg group or one-to-one and by whom). Student handbooks and peer mentors are envisaged to play an important secondary role. 

Some departments already have firm links between their Departmental Adviser arrangements and support programmes to support personal and professional development and/or employability.  This review has not considered whether such a structure should be encouraged or required in all departments. However, there was some support for this.

The Personal Tutor system has the potential to act as a ‘way-marker’ that checks student progress at critical stages in their HE journey. A bit like the feeder stations that long distance cross country runners have to stop off at to make sure no one gets lost between stages. So it makes sense to flag employability at these junctures in way that reflects the employability rhythms and deadlines. (Feedback from Employability and Careers Centre)
Further consideration should be given to providing a framework of guidance on topics for inclusion in meetings with Personal Tutors to support engagement, transition, success and employability.

The role of Peer Mentors
Peer mentoring at Essex has expanded in recent years with central training and resources supporting departmental schemes in most departments. The training and guide for Peer Mentors makes it clear that Peer Mentors are not expected to offer specific academic advice, but are there to help mentees settle in to the University and be a point of contact for questions about university life, referring students to other sources of help or information where necessary. In 2013-14, 251 Peer Mentors were appointed and trained across 14 departments. In several departments peer mentoring arrangements are fully integrated in to the departmental student support arrangements whereby Peer Mentors work alongside Departmental Advisers to provide support to students, with the role of Peer Mentors focussed on helping students to settle in. 

Given the above and the expected expansion of mentoring schemes to encourage transition to postgraduate study through a HEFCE-funded project, it seems timely to consider introducing peer mentoring for new students in all remaining departments for 2014-15.

Other issues

An ongoing adviser/ advisee relationship throughout the period of study was felt to be desirable but not always possible with staff leave and other changes.  Some students asked to be allowed to choose their new adviser if an unforeseen change was required.  Students should be made aware of how to request a change of adviser.

Third year students project supervisors undertook the role of Departmental Adviser in several departments and this was felt by several respondents to be efficient and effective.

There was some feedback that advisers would appreciate knowing more about their advisees, both at the start of the relationship and throughout each student’s journey.  

The nomenclature ‘Departmental Adviser’ is not used uniformly. Most departments and students at the focus groups felt that a single term should be used throughout the University. The most popular title with students (chosen by 30% of survey respondents) was ‘Personal Tutor’ followed by ‘Academic Adviser’ (24%), ‘Personal Adviser’ or ‘Departmental Adviser’ (both 17%) and ‘Academic Tutor’ (12%). Personal Tutor is the term most widely used in Higher Education with over forty UK Universities, including Warwick, Sheffield and Anglia Ruskin, using this term. Some departments (Health and Human Sciences, East 15) already use ‘Personal Tutor’.  

The need for the role of advisers to be clearly defined and communicated emerged from both student focus groups.

It was noted that the Departmental Student Support Policy had only been in place for one full academic year and more time was needed to be able to fully assess the impact and effectiveness of the arrangements. (Faculty Education Committee, Humanities)
RECOMMENDATIONS

Faculty Education Committees and Student Experience Committee are asked to consider the following recommendations to Education Committee

1. There should be a single term used to describe named support contacts in departments. The most popular term with students, and the most commonly used in other Universities, is ‘Personal Tutor’. The views of Faculty Education Committees and Student Experience Committees are sought on whether ‘Personal Tutor’ should replace the term ‘Departmental Adviser’. 
2. The Departmental Student Support policy should be revised to expand expectations of Personal Tutors and make them more explicit, including periodic meetings at transition points throughout the course of study and a role in signposting employability support.  The policy should aim to be compliant with the NUS Charter on Personal Tutors. The proposed amended policy is shown in Appendix A (with changes highlighted) and Appendix B.

3. Additional steps should be taken by Departments and in generic pre-arrival information to raise student awareness of the Departmental Student Support arrangements to ensure that all students are aware that they should meet their Personal Tutor close to the start of the year.  Departments should also ensure Personal Tutors are aware of this expectation.

4. It is proposed that hard copy summary information for students on the range of support services available including the roles and responsibilities of Personal Tutors be produced by Student Support and made available for distribution by Personal Tutors at the start of 2014-15

5. The role of Personal Tutor should be recognised in workload allocation models and in the tariff of expectations for academic staff. 

6. Peer mentoring should be introduced in all departments (and this term to be used). All new students should be offered the opportunity to have a student Peer Mentor. Departments may choose to allocate all students to Peer Mentors, or to match only those students who have expressed a desire to have a Peer Mentor.  Central training and resources would continue to be available, but with departmental co-ordination of certain aspects (see http://www2.essex.ac.uk/stdsup/peermentoring/peer_mentor__coordinators.shtm for details)

7. Training and resources to support Personal Tutors should continue to be enhanced and staff undertaking these roles encouraged to make use of the resources available. This should include briefings for staff new to the role at various points in the academic year. Expectations of Senior Tutors should include a role for briefing new Personal Tutors and making them aware of the resources and training available.

8. Further consideration should be given to providing a framework and guidance on topics for inclusion in meetings between students and Personal Tutors to support students’ engagement, transition, success and employability.

9. Consideration should be given to making summary information on student profiles and progress (including attendance) available to all Personal Tutors.

10. Ongoing monitoring of the awareness and effectiveness of Departmental Student Support arrangements should be arranged. Given the low level of awareness among students surveyed it is proposed that a similar survey is run in 2014-15 with findings reported to the Faculty Education Committees.  This should be in addition to annual monitoring and discussion at least once per year at Staff Student Liaison Committees, included as a standard agenda item.
Rachel Fletcher

Director of Student Support
February 2014
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Appendix A- Proposed changes to policy with changes tracked
Departmental Student Support Policy Executive Summary
The proposed Departmental Student Support Policy outlines arrangements for supporting students within Departments, Schools and Centres from 2012-13.
Many departments already meet most, if not all, of the expectations of the new policy. The intention is to ensure parity and clarity of basic provision for all taught students by ensuring that all students are allocated to a named Department (School / Centre) Adviser. It is recognised that many departments have existing arrangements which may exceed the proposed minimum expectations. The proposed policy does not prevent those current arrangements from continuing.

The commitment that all taught students will have access to a named Adviser within their department, school or centre can then be included in the Student Charter and other student publications. Adviser systems are already established in most other 1994 Group universities, and can increase engagement and retention, encourage attendance, promote academic success and enhance the overall student experience.

These arrangements are intended to complement existing, well-developed, central support for students. In 2010- 11 around 30% of the student population sought information, advice, guidance or support from Student Support alone. This is believed to be a high proportion compared with other HEIs and is expected to continue alongside the new arrangements within departments.

The following elements of the policy are highlighted and expanded below, for clarification:

· Advisers do not have to be academic staff, and it is up to departments to decide how many and which staff will act as Advisers. Sufficient staff will need to be allocated to the Adviser role to ensure reasonable accessibility to students. The Workload Allocation Model will be expected to take account of the Adviser role.

· It is anticipated that Advisers will meet with students when they are first allocated. For example meetings could be arranged as part of the department’s induction events, individually or in groups. The opportunity to request subsequent meetings or attend during office hours should be offered to students. It should be  noted that there is no expectation of further meetings unless these are requested by the student or part of a departments own expectations or practice. Furthermore, it is not anticipated that all students, or even most students, will take up the opportunity.

· The University will provide written guidance for departments including Departmental Advisers and Senior Advisers and training for staff undertaking these roles in time for implementation in the new academic year.

· Advisers are not expected to:

· have specialist pastoral support skills

· offer counselling, specialist advice or on-going emotional support

Specialist support services are and will continue to be available to provide these and students should be referred as appropriate.

A summary of the indicative responsibilities is attached at Annex A.

Departmental Student Support Policy Introduction
The purpose of this policy is to enhance the student experience by providing a framework within departments, schools and centres to support undergraduate and taught post-graduate students in their ‘academic journey’. It is recognised that many departments have existing personal adviser arrangements or student support and/or tutorial programmes, and it is envisaged that the policy can be incorporated into, or run parallel to, existing systems. This policy aims to ensure parity of basic provision for all taught students.

Adviser systems can increase engagement and retention, encourage attendance, promote academic success and enhance the overall student experience. A greater focus on minimum standards of department based support was needed due to the imminent increase in fees, increasing competition for students, and the demand for consistent and transparent support and information. There is considerable evidence and research which indicates that effective personal tutoring is beneficial to student outcomes and satisfaction, particularly in the context of expansion of student numbers and student diversity.  Personal contact and feeling connection to the University is important to all students, however, those students who are most at risk of failure, withdrawal or underachievement are the same ones who may need encouragement to ask for help. A personal named contact within the department is especially important for these students to build connections and signpost support. 

This policy should help the University to demonstrate the requirements of Section B4 of the QAA Code of Practice Higher education providers put in place accessible and clearly communicated opportunities to enable students to discuss specific issues about their learning objectives and academic progress, and make appropriate choices is informed by existing models in this University and other 1994 Group HEIs. It comprises a University- wide, flexible Departmental Adviser Personal Tutor system. The policy enables departments to deliver support to its students by methods consistent with existing departmental structures and cultures whilst ensuring that all students benefit from basic, equivalent provision.

Each taught student will be assigned a named Departmental Adviser Personal Tutor from with whom they will meet and receive essential information and referral to specialist support, and with whom they can develop a relationship over the course of their degree. Staff acting as Departmental Advisers Personal Tutors will be supported by a Senior Adviser Tutor, work with a manageable number of students, and have access to information and training to perform the role. The Departmental Student Support system complements existing central provision (including Student Support, the University Skills Centre and Employability and Careers Centre), and it is expected that Departmental Advisers Personal Tutors will direct students to these agencies services as appropriate.

Personal Tutors are not expected to:

· have specialist pastoral support skills

· offer counselling, specialist advice or on-going emotional support

Delivery of Departmental Student Support will be for departments to design, but this policy is to ensure parity of basic provision for all taught students. It is expected that elements of this will be delivered either one-to-one or in groups, as appropriate.

The Policy
a) All undergraduate and PGT taught postgraduate students will have access to a named Departmental Adviser Personal Tutor whom they can approach for information, advice and guidance. This should be a member of the department’s staff but need not necessarily be an academic. Where possible students should be allocated the same Personal Tutor throughout their course.  Students may ask their department to allocate them to a different Personal Tutor.

b) In addition all departments should offer all new students the opportunity to have a student peer mentor.

c) The role of Departmental Adviser Personal Tutor is distinct from that of existing UG/PGT/Year/Course Director. It is conceivable that a member of staff might fill more than one of these roles.

d) A named Senior Adviser Tutor will monitor and co-ordinate the delivery of the Departmental Student Support programme.

e) Departments will be able to demonstrate that students have been offered opportunities to meet their Departmental Adviser Personal Tutor at least 3 times per year; documentation of meetings is desirable.

f) The operation of the support arrangements should be considered in staff-student liaison meetings and evaluated in the annual monitoring report.

g) The University will develop guidance for departments, including specific guidance for Departmental Adviser Personal Tutor and Senior Advisers Tutors- see appendix below for further details and indicative responsibilities.

h) The roles of Departmental Adviser Personal Tutor and Senior Advisers Tutor will be considered in work-load allocation models and included in the tariff of expectations for academic staff.

i) A range of information, advice and guidance appropriate to the level and stage of study should be delivered in each year to support ‘induction’ and ‘transition’. The mechanism for delivery of this support is at the discretion of the department (eg group or one-to-one and by whom). Student handbooks and peer mentors are envisaged to play an important secondary role. 

Roles and Responsibilities 

Indicative University responsibilities:
· Provide written guidance and training for staff supporting students departments including Personal Tutors and Senior Advisers Tutors.

· Provide training for staff undertaking Departmental Adviser roles.

· Provide written guidance and general training for student Peer Mentors.

· Provide general training (in conjunction with SU) for peer mentors.

Indicative Department/School/Centre responsibilities:
· Provide pre-arrival information, clarify expectations and encourage early engagement.

· Welcome and induct students, and establish an early relationship between Departmental Advisers Personal Tutors and their students and the wider department community. Allocate students to Departmental Advisers Personal Tutors (and student peer mentors if applicable).

· Outline rules of assessment, coursework submission policy, extenuating circumstances, attendance policy and the importance of attendance, avoiding plagiarism and module choices, where appropriate.

· Direct students towards broader skills development opportunities including those available through the Employability and Careers Centre, Students’ Union, available through the ‘Big e’

· award http://www.essex.ac.uk/bige/ eg: Frontrunners, Study Abroad, University Skills Centre, Employability and Careers Centre, and discipline specific opportunities such as sports coaching training, volunteering, etc. and direct students towards the University Skills Centre for additional study skills, numeracy and language support.
· Ensure students are given information about the range of support services available and know how to contact Student Support services.

· Direct students towards the University Skills Centre for additional study skills, numeracy and language support.

Indicative Senior Adviser Tutor responsibilities:
· Co-ordinate arrangements for Departmental Student Support.

· Ensure that Personal Tutors are made aware of the support and resources available to them in their role as Personal Tutor

· Provide back up to Departmental Adviser Personal Tutors.

· Oversee peer mentoring arrangements within the department and liaise with peer mentoring scheme co-ordinator (if a different person). Ensure that briefing /training is available on any departmental requirements.

· Act as link with Student Support for the department

· Act as under-18s co-ordinator for the department

· Respond to requests from students to change their Personal Tutor

Indicative Departmental Adviser Personal Tutor responsibilities:
· Provide on-going general and academic support to advisees tutees (this is not intended to replace individual support from specialist support services).

· Meet with students at the start of their course and offer meetings (individually or in groups) each term. 

· Be aware of progress of tutees and invite students them to discuss the transition between years/into ‘graduate life’ 
· Make use of resources available and participate in training, as required, to support the Personal Tutor role.

· Be aware of and keep up to date on support services available to students in order to facilitate signposting and referrals.

Appendix B- Proposed amended policy 
Departmental Student Support Policy 

Introduction
The purpose of this policy is to enhance the student experience by providing a framework within departments, schools and centres to support undergraduate and taught post-graduate students in their ‘academic journey’. It is recognised that many departments have existing personal adviser arrangements or student support and/or tutorial programmes, and it is envisaged that the policy can be incorporated into, or run parallel to, existing systems. This policy aims to ensure parity of provision for all taught students.

Adviser systems can increase engagement and retention, encourage attendance, promote academic success and enhance the overall student experience. There is considerable evidence and research which indicates that effective personal tutoring is beneficial to student outcomes and satisfaction, particularly in the context of expansion of student numbers and student diversity.  Personal contact and feeling connection to the University is important to all students, however, those students who are most at risk of failure, withdrawal or underachievement are the same ones who may need encouragement to ask for help. A personal named contact within the department is especially important for these students to build connections and signpost support. 

This policy should help the University to demonstrate the requirements of Section B4 of the QAA Code of Practice Higher education providers put in place accessible and clearly communicated opportunities to enable students to discuss specific issues about their learning objectives and academic progress, and make appropriate choices.  It comprises a University- wide, flexible Personal Tutor system. The policy enables departments to deliver support to its students by methods consistent with existing departmental structures and cultures whilst ensuring that all students benefit from basic, equivalent provision.

Each taught student will be assigned a named Personal Tutor with whom they will meet and receive essential information and referral to specialist support, and with whom they can develop a relationship over the course of their degree. Staff acting as Personal Tutors will be supported by a Senior Tutor, work with a manageable number of students, and have access to information and training to perform the role. The Departmental Student Support system complements existing central provision (including Student Support, the University Skills Centre and Employability and Careers Centre), and it is expected that Personal Tutors will direct students to these services as appropriate.

Personal Tutors are not expected to:

· have specialist pastoral support skills

· offer counselling, specialist advice or on-going emotional support

Delivery of Departmental Student Support will be for departments to design, but this policy is to ensure parity of provision for all taught students. It is expected that elements of this will be delivered either one-to-one or in groups, as appropriate.

The Policy
a) All undergraduate and taught postgraduate students will have access to a named Personal Tutor whom they can approach for information, advice and guidance. This should be a member of the department’s staff but need not necessarily be an academic. Where possible students should be allocated the same Personal Tutor throughout their course.  Students may ask their department to allocate them to a different Personal Tutor.

b) In addition all departments should offer all new students the opportunity to have a student peer mentor.

c) The role of Personal Tutor is distinct from that of existing UG/PGT/Year/Course Director. It is conceivable that a member of staff might fill more than one of these roles.

d) A named Senior Tutor will monitor and co-ordinate the delivery of the Departmental Student Support programme.

e) Departments will be able to demonstrate that students have been offered opportunities to meet their Personal Tutor at least 3 times per year; documentation of meetings is desirable.

f) The operation of the support arrangements should be considered in staff-student liaison meetings and evaluated in the annual monitoring report.

g) The University will develop guidance for departments, including specific guidance for Personal Tutor and Senior Tutors- see below for further details and responsibilities.

h) The roles of Personal Tutor and Senior Tutor will be considered in work-load allocation models and included in the tariff of expectations for academic staff.

i) A range of information, advice and guidance appropriate to the level and stage of study should be delivered in each year to support ‘induction’ and ‘transition’. The mechanism for delivery of this support is at the discretion of the department (e.g. group or one-to-one and by whom). Student handbooks and Peer Mentors play an important secondary role. 

Roles and Responsibilities 

University responsibilities:
· Provide written guidance and training for staff supporting students including Personal Tutors and Senior Tutors.

· Provide written guidance and general training for student Peer Mentors.

Department/School/Centre responsibilities:
· Provide pre-arrival information, clarify expectations and encourage early engagement.

· Welcome and induct students, and establish an early relationship between Personal Tutors and their students and the wider department community. Allocate students to Personal Tutors (and student Peer Mentors if applicable).

· Outline rules of assessment, coursework submission policy, extenuating circumstances, attendance policy and the importance of attendance, avoiding plagiarism and module choices.

· Direct students towards broader skills development opportunities including those available through the Employability and Careers Centre, Students’ Union, University Skills Centre, discipline specific opportunities and direct students towards the University Skills Centre for additional study skills, numeracy and language support.
· Ensure students are given information about the range of support services available and know how to contact Student Support services.

Senior Tutor responsibilities:
· Co-ordinate arrangements for Departmental Student Support.

· Ensure that Personal Tutors are made aware of the support and resources available to them in their role as Personal Tutor.

· Provide back up to Personal Tutors.

· Oversee peer mentoring arrangements within the department and liaise with peer mentoring scheme co-ordinator (if a different person). Ensure that briefing /training is available on any departmental requirements.

· Act as link with Student Support for the department.

· Act as under-18s co-ordinator for the department.

· Respond to requests from students to change their Personal Tutor.

Personal Tutor responsibilities:
· Provide on-going general and academic support to tutees (this is not intended to replace individual support from specialist support services).

· Meet with students at the start of their course and offer meetings (individually or in groups) each term. 

· Be aware of progress of tutees and invite them to discuss the transition between years/into ‘graduate life’. 
· Make use of resources available and participate in training, as required, to support the Personal Tutor role.

· Be aware of and keep up to date on services available to students in order to facilitate signposting and referrals.
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	1.
	Purpose of the Report 

	To consult on the attached draft documents.

	2.
	Summary of Key Issues for Discussion 

	The University’s Strategic Plan, 2013-19 is supported by two Institutional Strategies:  one for education, one for research.  A Task and Finish Group has been established to develop a University Education Strategy.  Alongside this work the PVCs have been developing a Tariff of Expectations (ToE) that sets out what should be expected of a non-probationary member of academic staff in relation to both education and research.  Drafts of these two documents as through a University-wide consultation, intended to inform the final versions of these documents to be brought forward for consideration for approval in the Summer Term 2014.

	3.
	Recommendations 

	Members of FECs are asked to comment on the attached drafts.

	4.
	Consultation undertaken/required

	The draft UES has been developed by a Task and Finish Group chaired by the PVC - Education, and including senior academic and Professional Services staff as well as student representation.  There were initial discussions of the draft UES by USG, and with faculties.  This draft of the UES was discussed by Senate on 22 Jan. 2014 as the start of a University-wide consultation.  The draft ToE has been developed by the PVCs, and discussed with the UES and University Research Strategy Task and Finish Groups.  A University-wide consultation has commenced, and final documents will be brought forward in Summer Term 2014 for consideration for approval.

	5.
	Resource Implications (Financial and Staffing)

	The recommendations contained in this paper have no direct resource implications.  Where initiatives undertaken in relation to these documents have resourcing implications, these will be brought forward through the University’s established planning process.

	6.
	Legal Considerations

	Not applicable.

	7.
	Equality and Diversity Impact Assessment

	Not applicable.

	8.
	Analysis of Risk including the link to the University’s Risk Register

	The UES and ToE will mitigate multiple risks in the University’s Strategic Risk Register.


Draft University Education Strategy and Tariff of Expectations

Background

1. When the University approved the Strategic Plan, 2013-19, this was accompanied by an overall Strategic Framework that set out that the Strategic Plan would be supported by three other types of institutional strategy:

a. Institutional Strategies:  a University Education Strategy (UES) and University Research Strategy (URS) would be developed, to support the achievement of the education and research objectives set out in the Strategic Plan.  These Institutional Strategies would be de facto implementation plans for the education and research objectives in the Strategic Plan.

b. Supporting Strategies:  five such strategies would be developed in key areas that act as enablers to achieving excellence in education and research:  estates and equipment; external relations and alumni;  finance;  human resources;  and information.
c. Sub-strategies:  the Strategic Plan consciously focused the University on its two key priorities, education and research, with other specific issues and themes (for example postgraduate education, internationalisation and business engagement) being embedded in the Strategic Plan and the Institutional Strategies.  It was recognised that there may be a small number of cross-cutting areas where a specific sub-strategy could be appropriate, and it was therefore agreed that cases could be made to USG to develop Sub-Strategies.  To date, two have been permitted by USG:  Sports, and Arts.

2. In Autumn 2013 two Task and Finish Groups were established to take forward the development of the Institutional Strategies.  These Groups were each chaired by the relevant PVC, and included academic representation from each of the three faculties and relevant senior members of Professional Services.  The UES Task and Finish Group also included the Students’ Union’s Vice President – Education.

3. The UES Task and Finish Group has met on three occasions and developed a draft UES. An early, partially complete draft of the UES was discussed by USG and faculties.  A complete draft of the UES was discussed by Education Committee on 18 Dec. 2013.  The draft was been revised in light of this feedback, and is attached as Annex 1.  The views of FECs are now being sought on this update draft.

4. Alongside the development of the UES and URS, the PVCs have been developing a Tariff of Expectations (ToE) that sets out what should be expected of a non-probationary member of academic staff in relation to both education and research.  The development and implementation of the ToE was included in both the Education and Research Action Plans for 2013-14 as a strategic priority.  Given the close link between the two Institutional Strategies and the ToE, the PVCs have consulted their Task and Finish Groups on the development of the ToE.  Annex 2 includes a draft ToE, and FEC’s views are again being sought as part of a University-wide consultation.
Structure and nature of the draft Education Strategy

5. When considering the draft in Annex 1 and it is important to remember what the UES is and is not intended to be.  Its role is to act as a de facto implementation plan for the education and research elements respectively of the University’s Strategic Plan, 2013-19, unpacking the high level objectives set out in the Strategic Plan.  The role of the UES is not to specify the precise detail of educational provision at the University, but to set out the key characteristics and features of an Essex education (with education taken to refer to undergraduate and postgraduate;  to the extra-curricular as well as academic education of students;  and to all awards of the University including those offered through partners).

6. The role of the UES as an implementation plan for the Strategic Plan, 2013-19 has an implication for the current draft.  Normal practice when developing a strategy is to put in place appropriate KPIs against which to measure the success of the implementation of the strategy.  In relation to the UES the recommendation to the University is that no additional KPIs are put in place.  As the UES supports the delivery of the Strategic Plan, 2013-19, there is no need to add to the education KPIs set out in the Strategic Plan, 2013-19.  In terms of KPIs, the measures of success for the UES will be those set out in the Strategic Plan, 2013-19.
Implementation of the draft Education Strategy
7. The draft UES sets out the vision, key themes/challenges, and strategic aims and objectives relating to the University’s education over the next six years.  Delivery of this ambitious strategy will be supported by a process of annual action planning.  Each year the PVC – Education will develop and bring forward for consideration for approval an annual education action plan setting out the key strategic developments and priorities for the coming academic year.
8. The annual education action plan will set out the strategic objectives for the coming year cross-referenced to the UES.  This will be considered by USG as part of the annual strategic planning process alongside the consideration of the strategic plans from academic departments and professional services.  At the final meeting of Senate each academic year a report on progress against the education action plans for the current year will be considered, and the education action plan for the forthcoming academic year will also be considered prior to their final approval.  The format and approach of the action plan will follow that being used for the current academic year,
 and which was discussed at the 26 June 2013 meeting of Senate.
9. It is also expected that once approved the UES will act as a reference point to inform the development of strategic plans by academic departments within the annual strategic planning process.
Draft University Education Strategy
10. When considering the draft at Annex 1, there are a number of points that should be particularly noted.  The first relates to employability and internationalism.  Both of these are important aspects of the University’s educational provision.  The draft UES at Annex 1 does not, however, identify either of these as key themes.  Instead, the approach has been to embed these two aspects of provision within the UES.  This reflects the position of these two issues at Essex:  the University already has an approved Employability Strategy that it is implementing, and internationalism is so integral to the nature and culture of Essex that to separate this out within the strategy risks tokenism.

11. The second specific point to highlight is that as part of the strong commitment to research-led education that is central to the draft UES, it is proposed that the University introduce an expectation that all honours and master’s degree include a significant research project that acts as a capstone for a student’s course of study.  The Task and Finish Group recognise that introducing such an expectation is potentially challenging for departments.  It strongly believes, however, that without this requirement the vision contained in the UES cannot be delivered.

12. This expectation does not stand alone.  It is not proposed that the University’s curricula should remain unchanged, except for a requirement that all students should undertake a significant research project.  Instead the UES proposes that the University develop its curricula so that all degree courses include an integrated and progressive approach to developing the research abilities and mind-set of their students.  Students will therefore be prepared for undertaking their research project, and through this will develop the research mind-set that the UES highlights as the critical feature of an Essex graduate.

13. In recommending that this expectation be included in the UES, the Group both acknowledges and accepts that what will constitute a significant research project will vary between departments for legitimate disciplinary reasons.  For this reason the term ‘research project’ has been deliberately chosen rather than ‘dissertation’, and the former term should not be read as implicitly meaning the latter.  There are a range of different forms that a significant research project can take, and the UES is not prescribing a particular form.
  The UES does not try to provide a prescriptive or proscriptive definition of what constitutes a significant research project, instead acknowledging that this will need to be considered in the context of specific academic disciplines with the Chair of the relevant FEC having the ultimate authority to decide whether any given proposal put forward by a department meets the intention set out in paragraph 8d. of Annex 1.

14. The final issue to highlight is that the draft UES contains a series of challenging objectives for the development of the University’s educational provision.  This is essential if the University is to deliver the type of transformational educational experience to which it aspires, and which our students deserve.  It is recognised, however, that there may be a small number of specific situations where particular courses may not for legitimate reasons be able to deliver all aspects of the draft UES (for example, there may be accreditation requirements from a Professional Statutory or Regulatory Body that might lead to such a situation).  The intention is therefore that once the UES is approved, departments will be able to make exceptional cases for specific courses to be exempted from particular expectations of the UES.  Proposals for such exceptions will be able to be brought forward where a compelling case based on discipline-specific issues can be made.  The decision on whether such cases are sufficiently compelling will rest with the Executive Dean, in their role as chair of the relevant Faculty Education Committee.

Draft Tariff of Expectations
15. Alongside the development of both the UES and URS, the PVCs for Education and Research have been developing a Tariff of Expectations (ToE) intended to set out what should be expected of non-probationary academic staff in relation to both education and research.  The ToE will support the implementation of both the UES and URS, but it will be a separate document that links to the two Institutional Strategies rather than being a part of these strategies.

16. The draft ToE set out in Annex 2 is intended to be closely aligned to both the draft UES and draft URS, and thereby to the Strategic Plan, 2013-19.  The draft ToE sets out what the University expects in relation to education and research, of individual members of academic staff who are performing their roles well.  In relation to both education and research there are four areas where expectations are set out.  Core expectations are set out for both education and research that all academic staff are expected to achieve.  There are then a further three areas where expectations are set out.

17. There are two key principles that underpin the ToE.  The first is that all members of academic staff should meet the core expectations, and make a contribution in one or more of the other three areas set out in the ToE.  The second key principle is that there is no expectation that a member of staff will be expected to do everything set out in the ToE.  So, for example, strong individual performance can be achieved by good performance in a limited number of areas even if there is no activity at all in some of the non-core areas.  This second principle of ‘compensating strength’ is intended to apply both within and across the education and research segments of the ToE, provided that an individual meets the core expectations in both segments.  The principle of ‘compensating strength’ will apply to all staff.  The decision on whether an individual member of academic staff demonstrates compensating strength will rest with that member’s Head of Department.

18. It is proposed that the implementation of the ToE should be embedded within the University’s Appraisal and Personal Development Scheme (APDS).  The ToE would become one of the key reference points for members of academic staff when preparing their APDS form as appraisees, and for the APDS discussion between the appraisee and appraiser during the APDS meeting.  The ToE set out in Annex 2 makes it clear that where the APDS process identifies that a specific member of academic staff is not meeting the ToE a range of support will be put in place to assist such a member of staff in addressing this effectively.  Central to this support will be the appointment of a mentor, who will both support their mentee to meet the ToE and report to the Head of Department on their mentee’s progress.
Next steps

19. The schedule for the further development, and consideration for approval of the UES and ToE is:

	22 Jan. 2014
	Draft UES and ToE considered at Senate as launch of University-wide consultation

	Feb. 2014
	Further consultation across the University

	Mar. 2014
	Final meeting of the Education Task and Finish Group to consider the feedback received, and agree proposed final draft

	19 Mar. 2014
	Consideration of final draft of UES by Education Committee

	7 Apr. 2014
	Consideration of final draft of UES by USG for recommendation to Senate and Council

ToE (revised in light of the feedback received) considered by USG

	23 Apr. 2014
	Final consideration of draft UES by Senate for recommendation to Council

ToE received by Senate for comment

	12 May 2014
	UES considered for final approval by Council

ToE received by Council for comment

	June 2014
	ToE considered for approval by USG following formal consultation with the relevant campus trades unions


Action requested

20. Members of FECs are asked to consider and comment on the drafts set out in Annexes 1 to 2.
Annex 1
Draft University of Essex Education Strategy, 2013-14 to 2018-19
Introduction

1. The University of Essex’s purpose ‘is to contribute to society through excellence in research and excellence in education’, with education and research being the University’s two equal priorities, and the Strategic Plan, 2013-14 to 2018-19 clearly sets out what the University seeks to achieve through the pursuit of education excellence:
to offer our students a transformational educational experience, encompassing both the academic and the extra-curricular, which provides them with the opportunity to fulfil their potential as individuals by developing themselves within our living and learning community as independent learners equipped to take responsibility for their personal and professional development throughout their lives.

Strategic Plan, p.7

2. To support achievement of this aim the University has made a number of commitments within its Strategic Plan:

the University of Essex provides intellectually challenging and stimulating courses of study that are research-led in nature, and which are based on creative approaches to learning and teaching that reflect our commitment to innovation in curriculum design and delivery.  Alongside this we provide our students with extensive and diverse extra-curricular opportunities that allow them to gain experience and develop their knowledge, skills, confidence and abilities.  As a result all graduates of the University of Essex will be equipped to succeed in further study and/or future employment (whether in the private, enterprise, public or not-for-profit sectors).

Ibid.

3. This Strategy provides a framework for meeting this aim and these commitments, so that the University delivers to its students the transformational educational experience to which it aspires, and which our students deserve.

Underpinning values

4. Our graduates are characterised by their willingness and ability to understand and test accepted wisdom, and to respond creatively, innovatively, effectively and in collaboration with others when tackling difficult questions and new challenges.  They are bold and inquisitive and we seek to inspire in them a desire to explore and embrace what we do not yet know.  Supporting our students to develop these qualities and this mind-set, so that they can fulfil their potential while studying with the University and throughout their lives, is central to this Education Strategy.  An Essex education transforms our students’ lives and enables them to contribute positively to communities and societies around them. 

5. Our students participate as full members of the University’s academic community. Furthermore, their involvement in a wide range of extra-curricular and co-curricular learning and development opportunities places them at the heart of a life-changing living and learning community. The foundation of an Essex education is the partnership between the University’s students and staff through which the educational excellence to which the University aspires is realised. This partnership recognises the crucial but different contributions made by both students and staff.  All staff delivering and supporting the educational opportunities that the University provides place the student at the heart of the learning experience, creating learning environments that seek to maximise student benefit.  We expect all our students to seek to derive the maximum benefit from the educational opportunities available to them while at the University.  An Essex education challenges our students to fulfil their potential, and provides our students with the opportunities to do this.

Key themes

Research in the curriculum
6. The University’s scholarly community contains many research communities, both aligned to and cutting across the disciplines it offers.  Integrating our students into these communities is central to the University’s educational provision, as it is the mind-set and skills of the researcher that prepare our students most effectively for their lives and careers following their graduation.  Active engagement in research promotes learning, instils confidence and ensures the development of critical thinking skills that underpin personal and intellectual growth. A personal research experience enables our students to develop the critical perspective that is emblematic of a transformational education.

7. Research is therefore at the heart of the University’s curriculum and we are committed to research-led education in all its forms. This means that our courses develop in our students the advanced subject knowledge and understanding relevant to their discipline(s), including exposure to the most current research findings;  teach our students how to define research questions, and understand the ways in which these questions can be approached rigorously, systematically and creatively;  and allow students to engage directly in research, both individually and as part of wider research collaborations.  The University respects the differences of approach between its research communities, and that these disciplinary differences will influence the way that Essex’s approach to a research-led curriculum is delivered in specific disciplines.  What does not vary is the commitment to ensuring that no matter the discipline that they are studying, our students are given a wide variety of opportunities to appreciate, acquire and apply the intellectual rigour, thirst for knowledge and investigative skills that underpin the University’s research culture.

8. To meet this commitment across all levels of study the University will:

a. Develop and deliver curricula that both ensure our students develop the core knowledge, understanding and skills relevant to their subject(s) of study and incorporate the latest research findings in their relevant disciplinary area(s), to deliver academic courses that inform, stimulate and challenge our students.

b. Ensure that the progressive development of the mind-set and skills to undertake independent research is integral to all of the University’s curricula, and is supplemented by a range of extra-curricular support and opportunities.

c. Develop and implement distinctive approaches to the delivery and assessment of its academic courses, approaches that support students in gaining and demonstrating the ability to identify and respond systematically, creatively and effectively to research questions.

d. Include within all its honours and master’s courses a requirement that students undertake a significant research project relevant to the discipline(s) they are studying, which acts as a capstone to their studies and ensures that they demonstrate the research mind-set and skills that are integral to being an Essex graduate.

Community
9. The University is a scholarly community committed to excellence in education, and maximising the benefit to students of the educational opportunities the University provides (both within and outwith the curriculum) is at the centre] of this commitment.  This community is diverse, and it is enriched by this diversity.  The breadth of cultures, experiences and perspectives within the University’s community provides a rich learning experience that allows our students to develop a genuine world view, inter-cultural awareness and inter-cultural agility.  These benefits are reinforced through engagement in a rich array of extra-curricular and co-curricular learning opportunities that allow all our students to participate as members of our living and learning community.  This allows our students to help shape and transform their communities both at the University and once they have graduated.

10. Our scholarly community is also an open one.  It encompasses and values the roles played by the Students’ Union and our professional services and technical staff.  It encourages and facilitates the links between disciplines that allow the major challenges and issues of our time to be considered in innovative and creative ways.  Moreover engagement beyond the University community was central to the vision for the University of its founding Vice-Chancellor.  The University is therefore committed to providing all of our students with opportunities as part of their studies to engage with communities outside the University (working in partnership with other educational providers, business, and the public and third sectors where such partnerships are to the benefit of our students), allowing students to access crucial learning opportunities that help them to realise their full potential. As lifelong members of the University, our students carry their capacity for learning, innovation and critical thinking into their lives becoming part of a diverse, international alumni community.

11. Consequently the University will:

a. Draw on the rich international diversity of the University’s staff, alumni and student community to enhance the learning experiences it offers to students.

b. Develop extra- and co-curricular learning opportunities that deliver real and significant additional benefit to our students, ensuring that the range and nature of these opportunities both recognise and draw on the full diversity of the student body.

c. Develop and implement approaches to the academic and pastoral support of students that are focused on helping students to maximise their talents and abilities while studying at the University.

d. Provide opportunities both within and outwith the curriculum for students to engage with staff, alumni and other students across the University’s disciplines to consider major issues and challenges that affect the modern world.

e. Ensure that all students have opportunities while studying at the University to engage with communities outside the University, both within their courses and through a diverse range of extra- and co-curricular opportunities.
Engagement

12. As members of the University’s scholarly community both staff and students must be fully engaged in the educational partnership that underpins the University’s educational offer.  Without this engagement by both groups it is impossible to provide students with a transformational educational experience.  Consequently there is a reciprocal obligation on staff and students to engage fully with the educational process, and promoting this engagement is essential to the success of this strategy in delivering the excellence in education to which the University aspires and which our students deserve.

13. In light of these commitments the University will:

a. Place the student at the heart of the learning experience, delivering courses, and extra- and co-curricular learning opportunities, which actively engage our students as members of a scholarly, living and learning community, in order to develop their capacity and capability as active and independent learners.

b. Work collaboratively with our students to draw on their views and experience to inform the development of the University’s educational provision.

c. Put in place clear expectations for the quality of teaching delivered by all members of the University, supported by transparent and consistent processes to ensure that the University’s expectations in this area are met by all staff employed to deliver teaching.

d. Ensure that formal and informal professional development opportunities that support staff engaged in learning and teaching to reach their full potential are available to all such staff.

Learning environment
14. The learning environments we provide for our students play a critical role in delivering the type of transformative educational experience that the University aspires to deliver.  The educational environment in which students learn, i.e. the way in which we deliver and support learning and teaching, must support and challenge students to realise the full extent of their abilities.

15. Two elements of the learning environments the University provides for its students are critical:  the staff engaged in delivering and supporting learning and teaching, and the facilities and resources made available to these staff to support the academic courses they deliver.  To deliver the transformative educational experience to which it aspires the University will need to develop and implement a holistic approach that seeks to align these two critical elements of the learning environment, to maximise the benefit to students of the human, physical and virtual resources the University devotes to education.

16. The University will therefore:

a. Adopt a holistic approach to the delivery and assessment of taught academic courses, where each course combines formal teaching, independent study, peer-assisted learning and technology-enhanced learning in the most effective way to support students in achieving their full potential.

b. Provide the support that those involved in delivering or supporting learning, teaching and assessment need in order to help them to develop their practice in ways that directly benefit the educational experience of our students.

c. Align the development of the University’s physical and virtual estate with the nature of the University’s educational provision, providing consistently high quality physical and virtual spaces that support the delivery of excellent educational experiences for our students.

d. Underpin our approaches to delivering and supporting learning and teaching, and the development of our physical and virtual learning environments, with the scholarship of how students learn.

Implementation

17. Realising this vision of an Essex education will be challenging.  In order to ensure that the University delivers on its ambitions, over the period of this strategy, we will pursue the following strategic educational objectives:

	
	Objective
	Cross reference to University Strategic Plan

	O1. 
	To ensure that the University continues to maintain the high academic standards of its educational provision, and systematically enhances the quality of the learning opportunities we provide to our students.
	Education Objectives 2 to 3, 7 and 9

	O2. 
	To review and revise the curriculum in order to ensure:-
	

	
	a. that Research-Led Education in all its forms is embedded in all degree programmes;
	Education Objective 3

	
	b. that all students engage in a significant research project that acts as a capstone to their studies enabling students to evidence their research skills and knowledge and for which they are prepared during the earlier stages of their degree programmes; and
	Education Objectives 3 and 7

	
	c. that all degree programmes are intellectually coherent and build students’ knowledge and skills incrementally over the life cycle of the degree thus enabling development of the intellectual independence and mind-set that is characteristic of an Essex education.
	Education Objective 2

	O3. 
	To provide all students, within and/or outside the curriculum of their degree course, with educational opportunities across disciplinary boundaries.
	Education Objectives 2 and 3

	O4. 
	To provide opportunities for our students to develop their research skills and problem-solving capacity through engagement, both within and outside the curriculum, with contemporary challenges, thereby enhancing their employability.
	Education Objectives 3 and 4

	O5. 
	To ensure that the assessment strategies for all our degree programmes encompass a diverse range of modes of assessment (including group work) that supports the development of the knowledge, skills and mind-set of the Essex graduate.
	Education Objectives 4 and 9

	O6. 
	To ensure that all students receive appropriate induction to their study and the University, and ongoing academic support that is aligned to their needs across writing, communication and numeracy skills.
	Education Objective 11

	O7. 
	To review pastoral support both within and outwith academic departments to ensure that students are supported in ways that are appropriate to their needs, and so that they can realise their full potential through an Essex education.
	Education Objective 11

	O8. 
	To foster international student mobility and increase student participation in these opportunities.
	Education Objectives 5 and 6

	O9. 
	To ensure that all students have the opportunity to undertake community/work-based learning and to develop a framework that allows credit/recognition for student employment or community/work-based placement.
	Education Objectives 6, 8 and 11

	O10. 
	To ensure that all students have the opportunity to contribute meaningfully to the communities within the University as well as the communities within society more broadly conceived.
	Education Objective 8

	O11. 
	To review the University’s Employability Strategy in light of the vision, aims and objectives set out in the University Education Strategy, and revise the University’s approach to enhancing the employability of our students as necessary to ensure that this approach delivers the maximum student benefit.
	Education Objective 11

	O12. 
	To ensure that the University engages with students at all levels of study using their views and feedback to enhance the educational opportunities provided.
	Education Objective 13

	O13. 
	To ensure that students engaged in representative roles receive appropriate induction, training and support.
	Education Objective 13

	O14. 
	To ensure that staff engaged in the delivery or support of learning, teaching and research supervision receive appropriate induction, training and support for their continuing professional development.
	Education Objective 14

	O15. 
	To ensure that excellence in learning, teaching and research supervision is appropriately recognised by the University.
	Education Objective 14

	O16. 
	To develop and implement a Tariff of Expectations for all staff who are engaged in delivering teaching and research supervision at the University in order to ensure that our students benefit from teaching that is innovative, effective and designed to maximise student potential.
	Education Objective 15

	O17. 
	To ensure that the University’s capital resources and infrastructure are developed and maintained to support the delivery of an excellent educational experience.
	Education Objective 10

	O18. 
	To review the shape and use of the academic year to ensure that it supports, for all types of provision, the delivery of the transformational educational experience that the University promises.
	Education Objective 2, 4 and 10

	O19. 
	To review continuously and enhance the pedagogic approaches in the University’s taught and research degree courses in order to ensure that the modes of learning, teaching and assessment (including Technology Enhanced Learning) we employ support students in maximising their educational potential.
	Education Objectives 9 to 10, and 12

	O20. 
	To ensure sure that the University’s educational policies and procedures are readily available to our students, and that the University adheres to these policies and procedures so that students are treated equitably and fairly.
	

	O21. 
	To monitor, and where necessary review and revise, the University’s processes for the management of educational provision, to ensure that these continue to support the delivery of strategic institutional objectives and (where relevant) that they continue to meet the expectations of external regulatory bodies.
	


Responsibilities and oversight

18. Responsibility for the University Education Strategy is as follows:
	Strategy Owner:
	Pro-Vice-Chancellor – Education

	Strategy Manager:
	Academic Registrar

	Approval:
	Council

	Monitoring:
	In the summer term each year a report is made to Education Committee on progress against the objectives set out in this strategy, and the specific action plan for the year in question that was previously agreed by USG following consultation with Education Committee and Senate.

	Date of review:
	A holistic review of progress against the strategy will be undertaken in the summer term 2016, to assess progress in implementing the strategy’s aims and objectives at the half-way point of the strategy.  A further such review will be undertaken in summer term 2018 prior to the development of the new University Strategic Plan to come into effect in 2019-20.


Annex 2
Draft Tariff of Expectations

Introduction

1. The Tariff of Expectations (ToE) provides an indication of what the University expects of individual members of A&R staff who are doing their jobs well.  Staff on A contracts are expected to meet the expectations set out in the Education section of the tariff.  The ToE acts as one of the key points of reference for the conduct of the University’s Appraisal and Personal Development Scheme (APDS) as it relates to academic staff.

2. The ToE sets out both Core Expectations that all A&R staff must meet, as well as other expectations outside the core.  In all these other areas the principle of compensating strengths or ‘contributing in different ways’ applies.  Strong overall performance can be achieved by good performance in a limited number of areas even if there is no activity at all in other areas.
  The principle of compensating strengths applies both within the education and research elements
 of the ToE, and across them provided that the Core Expectations have been met.
The Tariff of Expectations for individual members of academic staff

3. The ToE sets out a number of expectations in relation to both education and research, with the expectations falling into four areas:

a. Core Expectations.

b. Other Indicators of Excellence.

c. Maintaining and Enhancing Educational/Research Culture.

d. Leadership and Management of Education and Research.

The expectations under each domain are set out in Table 1.

4. All members of academic staff must meet the Core Expectations set out in Table 1.  In addition, all members of academic staff are expected to make some additional contribution to ‘Other Indicators of Excellence’ and ‘Maintaining and Enhancing Educational/Research Culture’.  Academic staff at Senior Lecturer and above are also expected to make some contribution to Leadership and Management of Education and Research.

5. In relation to the Maintenance and Enhancement of Educational/Research Culture and Leadership and Management of Education and Research, the lists provided are indicative of the activities that would demonstrate making a contribution to achieving the ToE under this heading.  The lists are not intended to be definitive (other activities may support a contribution under this heading, at the discretion of the Head of Department), and it is not intended to suggest that a member of academic staff would need to undertake all of these activities in order to make a valid contribution under this ToE heading.

6. Heads of Department, supported by Executive Deans, will determine whether or not an individual member of staff demonstrates compensating strengths.  The performance of each individual member of academic staff will be evaluated holistically.

7. The evaluation of each individual’s performance against the ToE will be conducted as part of the Annual Personal Development Scheme.

The Tariff of Expectations at departmental level

8. There are a small number of departmental level expectations, mostly relating to research.  For the most part these are a simple corollary of the expectations for individual researchers.  They are consistent with the research KPIs as set out in the Strategic Plan, 2013-19.  There are a small number of additional expectations relating to impact and citations.  There is also an additional expectation relating to departmental leadership and management.

9. The departmental level expectations are:

a. Departments will ensure that each active researcher produces the minimum number of publications at the requisite standard required for REF 2020.

b. Departmental annual research income, calculated on a rolling three year average basis, will at least equal:

(Expected lecturer income*N of lecturers) + (Expected SL/Reader income*N of SLs/Readers) + (Expected Professor income*N of Professors)

c. The number of research students in the department will at least equal the benchmark figures set out in Table 2 multiplied by the FTE of A&R staff in the department.

d. The department must have sufficient impact case studies for REF 2020.  Pending further clarification from HEFCE, the University expectation is that the number required will be twice that required for REF 2014.

e. Departments will closely monitor their citations performance.  Metrics for assessing citations will be developed and updated as necessary as the REF 2020 cycle progresses.

f. Departments will ensure in line with the University’s Education Strategy that their curriculum offer reflects the University’s commitment to the delivery of a transformational educational experience rooted in research-led programmes that are attractive to applicants. 

g. Departments will ensure that student feedback is sought through the SAMT process for taught modules in each academic year that they are delivered and that appropriate arrangements are put in place to seek feedback from postgraduate research students regarding the quality of supervision.

h. The implementation of the principle of compensating strengths across a department will ensure that the department is able to discharge its obligations under University regulations and policies in relation to the leadership and management of education and research.

10. Heads of Department are responsible for ensuring that their department delivers these departmental level expectations, as well as the expectations for individual members of A&R staff.  They will be supported in this by the relevant Executive Dean.

Support for staff who do not meet the Tariff of Expectations

11. Where staff do not meet the expectations set out in the ToE (where this is the case it will normally be an agreed outcome of the ADPS), they will be provided with support to improve their performance.  In such cases the member of staff will be assigned a mentor, who will be an experienced colleague in their department.

12. Where the member of staff being mentored has not met the research expectations, the support from the mentor will take the following forms:

a. Advising on the individual staff member’s publishing strategy, income strategy and impact strategy, including advice on conference attendance and paper giving.

b. Agreeing goals and a research plan (for the period up to REF 2020) written by the mentee covering publications, research grant applications, and the development, as appropriate, of research impact.

c. Meeting with the staff member at least twice per term to discuss and review progress towards the agreed goals.

d. Providing timely feedback on drafts of papers/chapters and on draft research grant applications.  Mentors will arrange for work/drafts to be reviewed as necessary by colleagues.

e. Where appropriate facilitate co-authoring opportunities for the mentee.

f. Liaising with the Head of Department to establish the circumstances in which the department will provide special financial support for the staff member’s research.

g. Liaising with the Head of Department to establish whether or not the staff member should apply for Research Leave.

h. Discussing whether the staff member would benefit significantly from additional specialist training.  If they agree there would be such a benefit, the mentor will liaise with the Head of Department with a view to providing such training.

13. Where the member of staff being mentored has not met the education expectations, the support from the mentor will take the following forms:

a. Engaging with the staff member in reflection on student feedback on teaching and/or supervision of postgraduate research students and agreeing an action plan to be prepared by the mentee to address any comments and concerns that have been identified.

b. Advising the individual member of staff as necessary on curriculum design and delivery.

c. Peer observing the teaching of the staff member twice per term, and providing prompt and timely feedback as well as ensuring that the staff member has opportunities to peer observe the teaching of colleagues.

d. Discussing with the staff member the potential benefits of engaging with internal and/or external staff development opportunities.  Where internal opportunities are felt to be likely to be of benefit, the mentor and the staff member will agree the latter’s attendance at these.  Where the mentor and staff member agree that external opportunities would provide a significant benefit to the member of staff, the mentor will liaise with the Head of Department with a view to providing such training.

14. The mentor will provide to the Head of Department a report(s) on the mentee’s progress.  Where a mentee does not make appropriate progress towards meeting the ToE, the Head of Department may initiate action under the University’s Performance Management Framework.

Appendix 1
Supporting tables for the Tariff of Expectations

Table 1:  The Tariff of Expectations for academic staff

	Area
	Education
	Research

	Core expectations
	· Achieve a score of at least [3]
 across all SAMT returns each academic year
	· To meet the University’s expectations for the publication of two REF-submissible items that meet the University’s required quality standard for the REF by 1 June 2016.


	
	· Review the curriculum and modes of learning, teaching and assessment of the teaching for which they are responsible and take appropriate action in light of this review (including contributing as required to their department’s annual review of courses in relation to this teaching as well as reporting on the delivery of education through the APDS process), to ensure that their teaching reflects the University’s commitment to the delivery of a transformational educational experience rooted in research-led programmes that are attractive to applicants
	· To have planned a further two REF-submissible items, including targetted journal / publisher by 1 June 2016.

	
	· Ensure that their own teaching is subject to peer observation at least once every two years, and observe the teaching of colleagues as requested by the Head of Department.
	· To have published at least four REF submissible items that meet the University’s required quality standard for the REF by November 2018.

	
	· Demonstrate an active commitment to continuing professional development in relation to education, meeting the following training requirements:

· Complete training in the effective use of core University learning technology tools and environments (e.g. Moodle, FASer, AVS).

· Complete training for research degree supervision.

· Have achieved Fellowship of the HEA within two years of promotion.
	

	Education / research excellence
	· Undertaking supervision of master’s student projects in accordance with the departmental workload allocation.
	· Producing a REF Impact case study.

	
	· Preparation and submission of applications for grants to external bodies (for example HEA, the EU) to support the enhancement of educational provision.
	· Meeting the expectations set out in Table 2 for generating external income.

	
	· Meeting the expectations set out in Table 4 for the number of research students supervised (including joint supervisions pro rata) and supervising research students in accordance with the University’s Code of Practice:  Postgraduate Research Degrees.


	
	
	· Other scholarly publications that are not REF submissible.

	
	
	· Preparation and submission of high quality research grant applications.

	Education / research culture
	· Undertaking peer mentoring of colleagues new to teaching, on the request of the Head of Department.
	· Frequent / regular attendance at departmental / research centre research seminars.

	
	· Acting as a mentor to support the development of staff, on the request of the Head of Department.

	
	· Serving as a member of relevant faculty or University committees or task and finish groups.

	
	· Membership of University PhD Progress Review Boards.

	
	
	· Acting as an internal reviewer of draft research grant applications.

	Education / research leadership and management
	· Membership of Departmental Education Committee.
	· Membership of Departmental Research Committee.

	
	· Serving as Departmental Director of Education.
	· Serving as Departmental Director of Research.

	
	· Serving as Departmental Director of Employability
	· Serving as Departmental Impact Officer.

	
	· Serving as a Course Leader.
	· Serving as Departmental Ethics Officer.

	
	· Acting as a module leader for a team-taught module.
	· Serving as Director of University research centre(s)/institutes.

	
	· Acting as an external examiner for taught courses.
	· Acting as an external examiner for research students.

	
	· Acting as an internal or external examiner for research students.
	· Membership of external committees that assess research and / or award research funds.

	
	· Making significant contributions to module / curriculum development and planning, including evidence of the incorporation of current research and scholarship.
	· Membership of committees or executives of learned societies.

	
	· Introducing successful innovations in teaching and / or assessment techniques that create interest and understanding amongst students.
	· Membership of organising committees for conferences.

	
	· Scholarly involvement in teaching issues and pedagogy.
	· Keynote and plenary lectures at significant national and international conferences.

	
	· Acting as an external subject specialist for a periodic review at another university.
	· Serving on Editorial Boards of peer reviewed journals.

	
	· Acting as a reviewer, or committee / executive body, for a Professional Statutory or Regulatory Body.
	· Serving as the Editor of a learned journal.

	
	
	· Membership of relevant government or higher education sector committees and commissions.

	
	
	· Award of fellowship of a learned society.


Table 2 Minimum expectations for annual external income

	Banding
	Essex department / faculty
	2011-12 average per FTE for Russell and 94 Group
	Income expectation per A&R FTE at Essex

	
	
	
	Lecturer
	Reader / Senior Lecturer
	Professor

	Low Band 
	Humanities, EBS, Maths
	£13K
	£7K
	£14K
	£18K

	Medium Band 
	Social Science, Psychology, Sports Science
	£31K
	£17K
	£34K
	£42K

	High Band A
	CSEE
	£60K
	£33K
	£65K
	£82K

	High Band B 
	Biological Sciences
	£90K
	£50K
	£97K
	£120K


Notes:

1. The average income per FTE for those HEIs in research intensive universities (the Russell Group, and those formerly in the 94 Group), will be recalculated periodically.  The income expectation per A&R FTE for the University will also be reviewed and revised periodically.

2. In relation to grants made to more than one member of a department, departments are expected to agree prior to submission of the grant application the allocation of the income between participating members of A&R staff.  This will then be used in calculating performance against the expectations set out above.  There will be no double-counting of income for multiple members of staff.

3. External income refers to all income relating to research and research-related activity, for example consultancy income, business engagement income etc. that is recorded in the University’s accounts.

Table 3 Minimum expectations for doctoral student supervision

	Essex department
	2010-11 research student FTE per member of A&R staff for Top 10 HEIs
	Current research student supervision FTE per A&R staff at Essex

	History
	2.1
	1.1

	LiFTS
	2.0
	1.8

	Philosophy and Art History
	1.5
	2.3

	EBS
	1.0
	1.3

	Law (including Human Rights)
	1.8
	1.2

	Biological Sciences
	2.7
	2.4

	CSEE
	2.8
	2.5

	Maths
	1.3
	1.2

	Psychology
	2.1
	0.7

	Economics
	1.6
	1.3

	Government
	1.6
	2.4

	Language and Linguistics
	2.0
	2.4

	Psychoanalytic Studies
	1.5
	3.6

	ISER
	[1.5]
	2.5

	Sociology
	1.5
	1.7


Notes:
1. These figures refer to an annual average, calculated over a three year rolling cycle.

2. The Top 10 refers to the top 10 ranked HEIs for research quality in each subject area, in the relevant RAE 2008 UOA.  Currently data is not available for Health and Human Sciences.

3. The comparator data is taken from 2011-12 HESA data;  the Essex data from internal records. 
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	1.
	Purpose of the Report 

	To propose the introduction of new policy for flexibility of study for students in receipt of sports scholarships




	2.
	Summary of Key Issues for Discussion 

	1. Recently agreed sport sub-strategy has three themes, one of which is ‘performance and partnerships’

2. Key aims of performance and partnerships theme are to establish small number of high-performing focus sports, and to attract high-performing sports scholarship students

3. Sports scholarship students must balance twin demands of excelling in sport and in studies.  Age of attendance at university coincides with key stage in athletic development as transition from junior to senior age-group.  Lost time training and competing at this age may have profound effects on chances of becoming a successful senior athlete.

4. We are competing with higher profile ‘sporting’ universities by offering an athlete-centred model of sporting development, and linking this with the national governing body’s performer pathway for each of our focus sports.

5. In order to attract, and adequately cater for, high performance sports scholarship athletes, with an athlete-centred model of athlete development, we require a mechanism that permits sports scholarship students to engage in high-level sports training and competition without being penalised for doing so in their university studies.


	3.
	Recommendations 

	1. Policy for academic flexibility should be developed for approval

2. Policy should apply to any elite athlete studying at the university, but, specific criteria should be applied relating to the sports that are considered eligible and the standard of participation (e.g. national team representation in UK Sport recognised-sports).

3. In line with policies in place at other universities (e.g.s Loughborough, UEL), policy should make reference to degree pacing and assessment flexibility

4. Degree pacing: where a sports scholarship student considers that, after consultation with their academic mentor and/or lifestyle advisor (within sports centre), they are unable to meet the pace of their studies, they should the option to intermit, or study part-time.

5. Assessment flexibility:  where a sports scholarship student is unavoidably required to be absent from university during times of assessment, such as when attending international competition or national team training camps, alternative arrangements should be available for completing assessments.  These alternative arrangement options should include altered submission deadlines for coursework, the opportunity to sit examinations in situ at competitions/training camps, or moving date of examination to next scheduled examination period without capping of attainable mark.

6. To ensure that the policy is applied fairly throughout the university, and to ensure that sports scholarship athlete requests for academic flexibility are eligible, and that the athlete has acted responsibly in managing the process of informing the university of their requirements, a system of departmental academic ‘advisors’.




	4.
	Resource Implications (Financial and Staffing)

	1. A designated staff member in each department (the academic advisor) would need to be trained as to the challenges that sports scholarship athletes face, and the academic flexibility policy.  They would then have an allocation of time for this administrative role.

2. Re-scheduling of assessments may involve a greater requirement for staff time on preparing and marking assessments.

3. Sitting examinations in situ may involve not inconsiderable costs.




	5.
	Legal Considerations

	


	6.
	Equality and Diversity Impact Assessment

	The proposals made within this paper will apply equally to all students who are elite athletes.


	7.
	Analysis of Risk including the link to the University’s Risk Register

	Student/elite athletes may potentially suffer conflict and/ or disadvantage during academic study if they seek to maintain participation in their sport.  This paper proposes actions which seek to mitigate this risk.


Essex Sport Board

Proposal for policy to support academic achievement of sports scholarship students
Dave Parry:  Performance Sport Director

12th December 2013

Introduction

Elite athlete-students face the twin pressures of excelling in two pursuits, and this places exceptionally high demands upon their time.  The nature of sporting excellence is such that it isn’t possible to drop in and out of the necessary rigorous training and competition programme and maintain a trajectory towards attaining excellence.  Very often the window of opportunity for attaining excellence in sport coincides with the years during which an athlete may be attending University.  If Essex wishes to attract high performance athletes, and develop a reputation for excellence within sport, it must recognise the additional demands that scholarship athletes face, and put in place a University-wide policy for academic flexibility that will allow scholarship athletes to successfully combine their sporting and academic pursuits.

Academic Flexibility Policy
In line with similar policies at other institutions with reputations for performance sport, the University should look at putting place both a policy to facilitate academic flexibility, and an infrastructure of departmental advisors to ensure implementation and adherence to the policy.

The policy should offer two opportunities for scholarship athletes to manage the workload associated with their degree whilst also engaging in high performance sport:

i) Assessment Flexibility
Where a sports scholarship student is completing their studies within normal timescales, but, is unable to meet a particular deadline or attend a particular assessment in person, due to sporting circumstances beyond their control

ii) Degree Pacing

Where a sports scholarship student feels unable to manage the full twin demands of their sport and their studies, and so wishes to reduce their academic load, or to take a break from their studies.
Conclusion

With increased numbers of sports scholarship students expected to be recruited for 2014-15, and with anticipated increased performance levels of those scholarship athletes also anticipated, issues relating to clashes between sporting and academic demands for sports scholarship students will increase markedly.  This creates an urgent need to address this issue and put in place a policy at the earliest opportunity.
Adam Atkins / Registry / 2014

Sport and Academic Flexibility

Existing Activity and Practice

Extenuating Circumstances

University policy allows discretion to be applied in a number of ways in relation to a student’s assessment. The University’s guidelines on extenuating circumstances provide students with an opportunity to inform the Board of Examiners of any instances where their academic progress, with regards to examinations or coursework, might have been affected by an event outside of their control. Although this procedure only permits discretion to be applied after the event of a missed or negatively affected exam, it has been known to benefit students whose academic progress has been affected by specific events or the ‘knock-on’ effects of these events. To provide examples:

Coursework: This University procedure has been utilised in many instances of illness or bereavement, where students have been permitted to re-submit coursework that was missed or negatively affected by a specific event, or the ‘knock-on’ effects of that event, for uncapped marks. Boards of Examiners, reviewing all factors and evidence of progress unrelated to the incident, have also taken decisions to zero-weight specific pieces of work as to not have the student’s final year/degree mark affected by an event outside of their control.

Examinations: The procedure has been used in the case of examinations also. Students who have been unable to attend examinations, or had their performance impaired by a specific event, or the ‘knock-on’ effects of that event, have following consideration by the examiners been given the opportunity to sit the examination, at the next available time, for uncapped marks.

Extenuating circumstances are not guaranteed and do not offer any reassurance that the desired course of action will be taken prior to the submission of coursework, or sitting an exam. The acceptance of an exceptional circumstances form is at the discretion of the Board of Examiners, who are within their rights to come to a decision that the outlined event had no material effect.

Typically, the University’s guidelines on extenuating circumstances have been used and were designed for instances of a medical or personal nature and not that of a specialist event, sporting or otherwise. 

Examinations Deferral 

Ahead of the 2011/12 academic year, a set of guidelines were introduced that extended beyond medical and personal-related extenuating circumstances. 

Policy overview:

“Deferred examinations should only be granted to students who experience extenuating circumstances, which are severe and unpreventable in the lead up to the examination period and will prevent the student from attending an examination. Students may also be granted the opportunity to defer an examination if they are unable to attend an examination due to a scheduled appointment or event that cannot be rearranged.
Possible grounds that may be accepted are listed below. Please note this list is not exhaustive and should be used as a guide only. All cases should be considered on an individual basis, with reference to previous decisions made. 

Attendance grounds

The student is detained elsewhere on the date of the examination attending an appointment or event that cannot be re-arranged for example:

a) Hospital/ Surgical appointment;

b) Court attendance/Jury service;

c) Participating in authorised national or international sporting competition or authorised sports training camps;

d) Family events where the student has no control over the date and must attend.”
Specific Examples

The most relevant example of an instance where the above policies have been adapted and used to fit the needs of an elite athlete is that of Scott Moorhouse. Scott is a Paralympian athlete you took part in the 2012 Olympic Games. He initially requested special dispensation during his final year exams in his second year so that he could partake in the Paralympic World Cup over the summer in 2011. Scott was offered the choice of sitting his examination during the September re-sit period for uncapped marks, or to sit it at another specified time suitable for him. In this instance, Scott opted to select neither option and sat his exam on the original date and declined the invitation to compete in the games. In the following year, special arrangements were made to allow Scott to complete the final year of his degree on a part-time basis to accommodate his involvement in the 2012 Paralympic Games. Although there is no University precedent outlining the option of allowing flexible study in instances like this, the decision was reached in consultation with the then Academic Registrar and on the basis of supporting the sporting excellence of one of our students.

Concerns

There are some concerns that a policy could be ‘misused’ with students citing a wide variety of life activity not as part of sporting excellence but simply to defer examination or seek special consideration where none may be merited. However, if the policy, as proposed, is to be as specific as those published by Loughborough University and the University of East London, then any unnecessary or trivial applications would be immediately declined.

There was also some concern raised with regards to the frequency of instances like this occurring and whether a policy is in fact needed. Given the arrangements that were made to accommodate Scott Moorhouse, it could be suggested that the University already has the necessary policies in place to cater to the specific needs of elite athletes and it is just the method of publication that needs to be altered or given further thought. It is noted that the lack of previous instances could arise from the fact the University lacks any formally published policy in relation to its support of elite athletes and this might deter these individuals from considering Essex as an option for study. Much of Scott Moorhouse’s correspondence was mediated through his Agent, which would lead you to believe the Agents of elite athletes would check the institutional policies in place at Universities before contemplating them as options for their clients.

With specific reference to making alterations to a student’s mode of study, consideration would need to be given to how many of our full-time courses actually have part-time variations. This would require discussions about course approvals, funding and how we would accommodate new course structures on the database.

In terms of PGR students, there were specific concerns raised in relation to providing opportunity for open-ended study which would not be to the benefit of the student. It was noted that work is currently underway to promote the completion of PGR degrees in a more regulated time frame and the introduction of a policy enabling further extensions or flexibility would need to be developed in line with this work. It was suggested that Professor Aletta Norval be consulted with regards to this.
Possible limitations for specific courses 

A concern was raised in relation to students studying Modern Languages as part of their main degree (whether a full modern languages course or an and/with course). There are specific requirements in these courses that students have continuity with their language studies (even when they study abroad, they must demonstrate that the language has been used regularly). It doesn’t necessarily mean that a student wouldn’t be able to have special arrangements put in place, but there would potentially be extra considerations in courses such as this, as continuous tuition is quite important. As an example, this might affect the possibility of allowing a student to study a year of their course on a part-time basis as was permitted in the case of Scott Moorhouse.

There would be issues related to making adaptations for students on the funded health courses. Any adaptations to these courses would need to be approved by the relevant regulatory bodies. In addition to requiring substantial time and resource to seek  these approvals, it could not be guaranteed that the commissioning bodies would approve part-time versions of the courses.
In terms of students needing to take a break from their studies, this might not be possible dependent on the timing of their placements. This is less of an issue for BSc Occupational Therapy and Physiotherapy, where placements can be carried over, but for students on the fast-track MSc, the curriculum is so compact that it would not be possible. Similarly, this would not be a possibility for students on any of the nursing courses as a result of the National Midwifery Council’s rules on progress. Intermission would be the only option for students on these courses and even then, students on the commissioning courses would need funding approval from their sponsors.

Sport Flexibility policy

The policies provided by the University of East London and the University of Loughborough appear to pose no immediate quality risks if the University were to produce a similar policy. The policies work positively with the QAA UK Quality Code B4: Enabling student development and achievement, in particular: 

Indicator 5: To enable student development and achievement, higher education providers put in place policies, practices and systems that facilitate successful transitions and academic progression.  

Indicator 6: Higher education providers ensure all students have opportunities to develop skills that enable their academic, personal and professional progression.

Possible questions to look at:

· Could other students benefit from a policy like this, for example actor/actress especially within East 15. 
· The University of East London use Sport England as a guide for which sports they would recognise and in places this guide can be rather broad. Equally with a large international student population Sport England might not recognise specialist sports that are particular to other countries.
· Would we have the academic support mechanisms to support students - Loughborough University have personal tutors and University of East London have nominated academic staff members to support the students. 
· Would the partners be able to accommodate this policy?
Liz Dobson-Mckittrick

Academic Standards and Partnerships

January 2014
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WELCOME
I am passionate about education, and I’m proud to be an officer of the University of
Essex Students’ Union at such an interesting time.
The rebrand of the Students’ Union is a radical rethink of the way that we engage with our members, and a bold ambition to be the best, not just across the sector, but across the world.
This project is a key example of that radicalism and that ambition.
It’s radically simple. Instead of a painfully complex questionnaire, we’ve opted for two very quick and very simple questions, designed to get what is on the top of someone’s mind.  Firstly, ‘What do you love about your degree?’, and secondly,
‘What do you feel could be improved about your course?’. This simplicity is crucial to what we aim to achieve.
For us, 10%, 15% or even 23% will never be good enough. Our ambition is to talk to every single one of our members and we have designed our questionnaire to be one that could be answered by every single member.
After going out and talking to 652 students across 5 departments, we have completed a Faculty Student Voice Report. Quite simply it’s a summary of conversations in the squares, corridors and bars of the University of Essex. It’s about what students think, and we’ve included a huge variety of student quotes to emphasise the fact that this is what they are saying, word for word. It’s sometimes brutal, often interesting and completely honest.
	DEPARTMENT, SCHOOL OR CENTRE
	NO. OF STUDENTS TALKED TO

	ECONOMICS
	89

	GOVERNMENT
	117

	LANGUAGE AND LINGUISTICS
	112

	ESSEX BUSINESS SCHOOL
	233

	SOCIOLOGY
	101


These reports are also new and untested.
It’s the first time that we’ve ever done anything like this, or even on this size and scale, and that has resulted in some quite interesting outcomes. For example, in the report we often skip from the first most common word to third most common, or even fifth or sixth, this is just down to the type of data we have received.
It is common for ‘love’ to be the within the top three most common words when we asked students what they love, and ‘course’ tends to be within the top three most common words when we asked students what they wanted to see improve, but including this within the report is quite useless as the meaning behind what they love or what they want to see improved differs so much.
These reports are also only the beginning, our radical outlook and ambition to be the best is applied to every aspect of our work on education. We took a radical step with our course rep system by abandoning elections, because we want to build a course rep system that any student can join, our ambition isn’t to have 300 course reps, it’s to have a system that can support 11,000. Later this term we will be delivering our awards project, which allows students to recognise excellence across the University.
I hope you enjoy reading what your students have to say as much as I have.
James Potter
VP Education
Essex University Student’ Union
ECONOMICS
Q1: WHAT DO YOU LOVE ABOUT YOUR COURSE?
When we asked students within the Department of Economics what they loved about their course, ‘interesting’ was the most common word amongst our responses. Students appreciate the range of topics covered in their course and how their degree allows them to have a better understanding of the world.
‘My course is very relatable to real life situations. It gives me a new point of view of the economy so that I can actually understand the news’
1st YEAR BSC ECONOMICS
‘My course gives me new interesting insights’
4th YEAR BA ECONOMICS
‘I love the great range of interesting
modules and high calibre lectures’
3rd YEAR BA ECONOMICS
‘Mathematics, I just love maths’
2nd YEAR BSc ECONOMICS
‘I love learning what happens in the world, the course is both fun and interesting’
1st YEAR BA ECONOMICS AND POLITICS


‘Lecturers’ was the third most common word amongst our responses. In particular, students praise the support and quality of teaching that their lecturers provide.
‘’The faculty are amazing’
PGT STUDENT
‘Can always email lecturers, they are happy to help and hold good office hours’
3rd YEAR BSc ECONOMICS
‘I love the enthusiasm of lecturers and how they present the course’
2nd YEAR BA FINANCIAL ECONOMICS
‘The class teachers are engaging, which motivates me to do the reading’
1st YEAR BA ECONOMICS AND POLITICS
‘Graduate Teaching Assistants this year are interactive and understanding’
2nd YEAR BA ECONOMICS
Students were also pleased with the quality of the learning resources provided by the department.
‘Our department provides us with very good notes and information about the course, they are very helpful’
2nd YEAR BA ECONOMICS
‘There are extremely well laid-out course materials available on the ORB’
GRADUATE DIPLOMA STUDENT
‘The online material is good’
3rd YEAR BSc ECONOMICS
Q2: WHAT DO YOU FEEL COULD BE IMPROVED ON YOUR COURSE?
When we asked students within the Department of Economics what they would like to see improved ‘lectures’ was the most common word amongst our responses. Students would like to see improvements to the way that lectures are delivered, and again point out the importance of learning resources related to lectures.
‘Some lecturers just are monotone, just read out slides without any enthusiasm.’
2nd YEAR BSC ECONOMICS
‘I’d like to see more teachers who teach rather than just read their notes word for word’
3rd YEAR BSC ECONOMICS
‘Sometimes I can’t follow the lecturers and the provided materials don’t explain the topic well’
PGT STUDENT
‘I’d like to see more of the important formulae put on moodle’
1st YEAR BSC ECONOMICS AND MATHEMATICS

‘Sometimes I can’t understand the information in the lectures, I’d like to see better lecture notes available’
3rd YEAR BSC ECONOMICS
‘Lecture notes should consist of more than just bullet points’
3rd YEAR BSC ACCOUNTING WITH ECONOMICS
First year students brought up their classes and seminars as something that they would like to see improved. In particular, students told us that they would like a greater emphasis on explanation.
‘The teachers in seminars need to be
more clear for methods’
1st YEAR BSC ECONOMICS
‘More help in classes, I’d like to be taught instead of answers just being written on the board’
1st YEAR BA ECONOMICS
‘Classes aren’t long enough for us to finish the problem sets’
1st YEAR BSc FINANCIAL ECONOMICS
‘Sometimes the classes are boring as there is no interaction or communication between teachers and students’
1st YEAR BA ECONOMICS AND POLITICS
I’d like more classes to solve problems’
PGT Student
RECCOMENDATIONS:
1: Work with students through the staff student liaison committees and other mechanisms to understand the issues surrounding lectures and classes
2: Ensure that resources are promptly uploaded to Moodle, or make it clear to students why certain resources cannot be uploaded within lectures or by email
GOVERNMENT
Q1: WHAT DO YOU LOVE ABOUT YOUR COURSE?
When we asked students within the Department of Government what they loved about their course, ‘interesting’ was the most common and ‘modules’ was the second most common word amongst our responses. Students enjoy the content and the variety of their module choice offered by the Department.
‘It is very interesting, I like the modules I can choose and in the first ten weeks I already feel like I’ve learned a lot’
1st YEAR BA INTERNATIONAL RELATIONS
‘I like the freedom of choice for modules. In the first year I liked introductory modules that introduced me to new ideas. After this I felt confident to make choices’
3rd YEAR BA POLITICS, PHILOSOPHY AND ECONOMICS
‘I love the great flexibility in module choice, it gives you the ability to tailor your degree to your interests’
1st YEAR BA POLITICS, PHILOSOPHY AND ECONOMICS
[on their course] ‘its something that I
wouldn’t learn anywhere else’
PGT STUDENT


‘The choice of modules available,
including the opportunity to do more
15 credit modules instead of all 30
credit modules.’
1st YEAR BA POLITICS
‘Lecturers’ was the fourth most common and ‘Teachers’ was the seventh most common word amongst our responses. Students praise the support, teaching and enthusiasm of their academic staff.
‘’The staff are amazing and really do go the extra mile for you’
2nd YEAR BA POLITICS, PHILOSOPHY AND ECONOMICS
‘The fact that I have young teachers and that there are people from all over the world’
PGT STUDENT
‘Outstanding lecturing and friendly
teaching staff’
3rd YEAR BA INTERNATIONAL RELATIONS
‘I feel supported, by the advisors who help with essay writing’
3rd YEAR BA POLITICS
‘The teachers are motivating and experienced’
1st YEAR BA POLITICS AND HUMAN RIGHTS
Q2: WHAT DO YOU FEEL COULD BE IMPROVED ON YOUR COURSE?
When we asked students within the Department of Government what they would like to improved about their course, ‘reading’ was the most common issue amongst our responses. Students would like readings become easier to access and have concerns around the volume of reading.
‘There are some books in the compulsory reading that the library don’t have’
PGT STUDENT
‘I struggle to find my main course
books in the library’
1st YEAR INTERNATIONAL RELATIONS
‘The reading could be more clear and realistic in terms of the amount’
2nd YEAR BA POLITICS AND HUMAN RIGHTS
[This student tells us they are not fluent in English] ‘There is too much reading, and it is hard to follow’
1st YEAR BA POLITICS
‘I’d rather read a smaller amount and more thoroughly than such large amounts of text’
PGT STUDENT
‘There is too much reading, and it is often too complicated for international  students’
3rd YEAR BA POLITICS


The second most common issue amongst our responses was
‘deadlines’. PPE students in particular commented, students would like to see deadlines spread out more equally over the year, and PPE students in particular think that the coordination of deadlines across government, economics and philosophy could be better.
‘Cooperation between departments for example for deadlines, often module/course directors will believe that you only have deadlines for that particular department and don't often realise when these might clash with
the other departments. Often means a scramble for work when they could be less difficult.’
1st YEAR BA POLITICS, PHILOSOPHY AND ECONOMICS
‘My course would be improved if deadlines were more spaced out’
3rd YEAR INTERNATIONAL RELATIONS
‘I would like to see communication between departments as module deadlines often clash between departments.’
1st YEAR BA POLITICS, PHILOSOPHY AND ECONOMICS
Students also commented that they would like to see more access to listen again.
‘This year the listen again option is no longer available for my course. I would like to have it back.’
3rd YEAR BA INTERNATIONAL RELATIONS
‘Listen Again isn’t always used’
2nd YEAR BA INTERNATIONAL RELATIONS
‘Listen Again absolutely saved my degree last year because I had an unavoidable lecture clash. It's an efficient way of dipping into a specific topic for exam revision, which can be followed up with more detailed reading. And I sometimes use it clear up a specific point that I might have missed because of a (noise) distraction, such as people talking, in the lecture. Then I can go to office hours to have a proper discussion about something interesting, rather than just a minor clarification’

3rd YEAR BA POLITICS, PHILOSOPHY AND ECONOMICS

RECOMMENDATIONS:
1) Opt-in to listen again.
2) Ensure that deadlines are better organised and clashes are minimised.
3) Work with Philosophy and
Economics to ensure that deadlines for students on the PPE course can be spread more evenly over the year
4) Work with students through the staff student liaison committees and other mechanisms to understand the issues surrounding reading.
Language and
Linguistics
Q1: WHAT DO YOU LOVE ABOUT YOUR COURSE?
When we asked students within the Department of Language and Linguistics what they loved about their course ‘Teachers’ was the most common issue amongst our responses. Students have a fantastic relationship with their teaching staff, and in particular praise their friendliness, flexibility and knowledge.
‘The flexibility of the teachers. They listen and shape the course to what the students want.’
4th YEAR BA MODERN LANGUAGES
‘My lecturers are really nice and supportive. And the classes are really interesting’
1st YEAR BA MODERN LANGUAGES
‘I love my course, great teachers, very enthusiastic’
1st YEAR BA MODERN LANGUAGES
‘Easily approachable course lecturers and class teachers, office staff are friendly’
2nd YEAR BA TEACHING ENGLISH AS A FOREIGN LANGUAGE
‘Teacher knowledge is superb’
2nd YEAR BA ENGLISH LANGUAGE AND LINGUISITCS


‘Languages’ was the second most and ‘Interesting’ was the third most common word amongst our responses.
Students enjoy the content of their courses and the variety of what they can study.
‘I love the flexibility of my course’
1st YEAR BA MODERN LANGUAGES AND LINGUISTICS
‘I love the fact that I can study multiple languages at the same time, it means I can interact with a variety of speakers on campus’
1st YEAR BA MODERN LANGUAGES.
‘I’m always learning something new’
3rd YEAR BA ENGLISH LANGUAGE
‘’I love the opportunity to learn multiple languages at a level that suits me’
2nd YEAR FRENCH STUDIES AND MODERN LANGUAGE
‘’I am very interested to learn about lots of different aspects such as psycholinguistics and sociolinguistics’
2nd YEAR ENGLISH LANGUAGE AND LITERATURE
Students in the department also made it very clear that they valued study abroad.
‘I love the opportunity to study abroad and use the language that I’ve learned’
4th YEAR BUSINESS MANAGEMENT AND MODERN LANGUAGE
Q2: WHAT DO YOU FEEL COULD BE IMPROVED ON YOUR COURSE?
When we asked students within the Department of Language and Linguistics what they would like to see improved about their course, ‘Books’ was the second most common word amongst our responses. Students have difficulty finding their required readings and books for assignments and would like these resources to be made more readily available.
[on what they’d want to see improved] ‘more library books, they are never available’
2nd YEAR BA ENGLISH LANGUAGE
‘the library only stocks one copy of
every useful book’
3rd YEAR BA ENGLISH LANGUAGE AND LINGUISTICS
‘there is a really poor selection of books in the library’
2nd YEAR BA ENGLISH LANGUAGE
Assessment and feedback was also an issue raised by students with assignments as the fourth most common word and feedback as the sixth most common word amongst our

responses. First year students in particular would like to see an improvement in the amount of time it takes for their assessments to be returned.
‘It takes a long time to receive assignments, still not received my first three assignments back from a month ago’
1st YEAR BA ENGLISH LANGUAGE
‘I’m still waiting over a month for my assignments to be returned to me’
1st YEAR BA ENGLISH LANGUAGE
‘I keep getting assignments back after the next ones are due, the feedback doesn’t help anymore’
1st YEAR BA ENGLISH LANGUAGE
[on how their course could be improved] ‘faster feedback on assignments’
1st YEAR BA LINGUISTICS AND MODERN LANGUAGES
Students would also like to see better spacing of their assessments.
‘That class tests could be organised better between modules so that I
don't have three tests in three different
languages in one day’
4th YEAR BA MODERN LANGUAGES
‘There are too many tests crammed
into two weeks during the first term’
1st YEAR BA MODERN LANGUAGES
[on what they’d like to see] ‘less homework and class tests’
PGT STUDENT
[on what they’d like to see] ‘better organised deadlines’
3rd YEAR BA ENGLISH LANGUAGE AND ENGLISH LANGUAGE TEACHING
‘Language deadlines all put on the same week/day’
2nd YEAR BA ENGLISH LANGUAGE AND LITERATURE
We also found some more specific issues in our conversations with students.
2nd year English Language students told us that they had to sit on the floor in one room due to the timetabled room being too small for their class
Students complained that office hours overlap with their class times and so they cannot attend their office hours.

RECOMMENDATIONS
1.  Work with the library to ensure better availability of books, this could be done through working on the Reading List project, which is currently being chaired by Peter Luther
2.  Ensure constant communication with students when there are delays in returning their assessments to them
3.  Ensure that all assessments are returned back to students in at least four weeks
4.  Ensure that deadlines are better
organised and clashes are minimised.
ESSEX BUSINESS
SCHOOL
Q1: WHAT DO YOU LOVE ABOUT YOUR COURSE?
When we asked students within Essex Business School what they loved about their course, ‘lectures’ was the
second, ‘modules’ was the third and
‘interesting’ was the fourth most
common word amongst our responses.
Students in particular enjoy the practical nature of their course content and the diversity of what they can study
‘I can actually learn things from these courses, develop my critical thinking and voice my own opinions, the case studies help me get a clearer impression of what my career with consist of’
Foundation YEAR BSC ACCOUNTING AND FINANCE
‘I love that fact that everything learnt in this degree can be applied to practical situations and the addition of new modules this year’
3rd YEAR BSC BUSINESS MANAGEMENT
‘New interesting facts and ideas come up every single day which makes you have something to look forward to.’
3rd YEAR BSC ACCOUNTING


‘I love that my course is broad, it helps to learn different things at the same time.’
1st YEAR ACCOUNTING AND FINANCE
‘I love that my course is interesting and different, it makes me think outside the box’
PGT STUDENT
‘Teaching’ was the sixth most common, ‘Learning’ was the seventh most common and ‘Teachers’ was the eighth most common word amongst our responses. Students in particular praise their support and their availability.
‘My lecturers are fabulous’
PGT STUDENT
‘My teachers are engaging in class.’
1st YEAR BSc BANKING AND FINANCE
‘The availability of the lectures, they are always willing to help.’
3rd YEAR BSc ACCOUNTING AND FINANCE
‘The lecturers are all very nice and the staff have been helpful at explaining the lessons.’
1st YEAR BSC MANAGEMENT AND MARKETING
‘The support offered from the teachers and lectures throughout my studies.’
3rd YEAR BA ACCOUNTING AND MANAGEMENT
'I enjoy having the ability to communicate with lecturers as I feel that I can always get more information and help when needed, GTA's are also passionate and helpful'
2nd YEAR BSC BANKING AND FINANCE
Q2: WHAT DO YOU FEEL COULD BE IMPROVED ON YOUR COURSE?
When we asked students what they wanted to see improved, ‘lectures’ was the most common word amongst
our responses. Although students enjoy the content of their courses, they
would like lectures to become more interactive and lecturers to explain things better.
‘Lecturers shouldn’t only read off
slides, I could do that at home.’
2nd YEAR BSC FINANCIAL MANAGEMENT
‘The maths lecturers go too fast for me to understand.’
1st YEAR BSc BUSINESS MANAGEMENT
‘There is too much reading off the
board in lectures.’
3rd YEAR BSc ACCOUNTING AND FINANCE
‘No-one really pays attention in
lectures.’
1st YEAR BSc ACCOUNTING

‘Lectures just read out lecture notes, they could be better prepared and be more interactive.’
2nd YEAR BSc BANKING AND FINANCE
‘Lecturer doesn’t clearly explain
topics.’
3rd YEAR BSc ACCOUNTING AND FINANCE
‘’Lecturers should explain things better, they could do this through more practical examples’
3rd YEAR BANKING AND FINANCE
‘Teachers’ and ‘Teaching’ were the fourth and fifth most common words amongst our responses. Although students tend to enjoy the availability and support of their lecturers, they raised clarity of communication as an issue; this was most common with International students and students from the European Union.
‘For EU or International students, lecturers need to ensure that they are very clear as English is not our first language’
1st YEAR MANAGEMENT WITH MARKETING (EU STUDENT)
‘The accent of some of the members of teaching staff is a bit hard to understand’
3rd YEAR BSC ACCOUNTING and
FINANCE (INTERNATIONAL STUDENT)
‘Sometimes I can't understand my tutors' accent, they should speak slower and make sure everyone understands’
PGT (INTERNATIONAL STUDENT)
I often really struggle to understand what some of the class teachers are saying as their accent is so strong, I find it easier to teach myself some things as it can be easier
2nd YEAR BA ACCOUNTING (HOME STUDENT)

RECCOMENDATION
1.  Work with students to understand issues around issues students have around lectures and classes this could be a discussion at the SSLC or through other means in partnership with the Students’ Union.
SOCIOLOGY
Q1: WHAT DO YOU LOVE ABOUT YOUR COURSE?
When we asked students within the Department of Sociology what they loved about their course, ‘lecturers’ was the most common word amongst our responses. Students praised the support and helpfulness of staff, and also the fact that they incorporate their research into their teaching.
‘Lecturers are really helpful and
actually care’
1st YEAR BA SOCIOLOGY
‘my teachers are amazing at their jobs and are researching the work they are currently teaching’
1st YEAR BA SOCIOLOGY WITH SOCIAL ANTHROPOLOGY
‘Experienced staff, aware of current methodology as they directly participate in ongoing research projects’
PGT STUDENT
‘we can get great support from the department, lecturers and class tutors when we need it’
3rd YEAR BA SOCIOLOGY with SOCIAL Psychology
‘I love the excellent and challenging teaching’
PGT STUDENT


‘Interesting’ and ‘Modules’ were the second and third most common words amongst our responses. Students
praise the interesting content of their courses and the diversity of what they can study.
‘The content very interesting and well
chosen’
2nd YEAR BA SOCIOLOGY WITH SOCIAL PSYCHOLOGY
‘My course is very interesting and I love learning about it’
3rd   YEAR BA SOCIOLOGY WITH SOCIAL PSYCHOLOGY
‘I love how interesting and diverse the
course structure is’
2nd YEAR BA SOCIOLOGY
‘I love the variety of modules’
1st YEAR BA SOCIOLOGY
Q2: WHAT DO YOU FEEL COULD BE IMPROVED ON YOUR COURSE?
When we asked students within the Department of Sociology what they would like to see improved about their course, ‘lectures’ was the most common word amongst our responses.
Students would like their lectures to be made more engaging and for lecture notes to be made more readily available.
‘Some lectures could be improved by them not just being read straight off a powerpoint.’
3rd YEAR BA SOCIOLOGY
‘Some lecturers just read from slides’
2nd YEAR BA SOCIOLOGY
‘Lectures could be made more interesting’
1st YEAR BA SOCIOLOGY
‘Better lecture notes: when I'm trying to review info after a lecture I struggle as they aren't clear or detailed’
1st YEAR BA SOCIOLOGY
‘[on what they’d like to see] More resources available online (moodle) to help understand lectures.’
3rd YEAR SOCIAL PSYCHOLOGY AND SOCIOLOGY
‘there are no lecture handouts’
3rd YEAR BA SOCIOLOGY
[on what they’d like to see] ‘more lecture slides or handouts on Moodle for revision sources.’
2nd YEAR BA SOCIOLOGY
Another key issue for students was assessment, with coursework and essays all common words amongst our responses.
Students would like more help with the structuring and writing of their essays.

‘Show examples of essays and give
More support for the first essay’
1st YEAR BA SOCIOLOGY
‘More workshops for essay writing’
3rd YEAR BA SOCIOLOGY
‘More instruction on how to set out essays’
1st YEAR BA SOCIOLOGY with
SOCIOLOGY
‘The layout of assignments - my teacher told us to do one thing and then another class teacher told her students to do something else, but they were for the same assignment so everyone got very confused’
2nd YEAR BA SOCIOLOGY and
SOCIOLOGY RECCOMENDATIONS
1.  Ensure that resources are promptly uploaded to Moodle, or make it clear to students why certain resources cannot be uploaded within lectures or by email.
2.  Work with students to understand the issues that students have around the form and structure of their essays, this could be a discussion at the SSLC or through other means in partnership with the Students’ Union
3.  Work with students through the staff student liaison committees and means to understand the issues surrounding lectures.
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Annual Review of Courses
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An Annual Review of Courses report must be approved by the relevant Head of Department (or Heads in the case of a joint course) before being submitted to the Deputy Dean via the Academic Standards and Partnerships Office acstand@essex.ac.uk
Purpose:
•
To review and evaluate the course to inform quality assurance and enhancement
•
To develop action plans that ensure the enhancement of the courses under review
•
To ensure excellence in the quality of education
•
To identify and share good practice
	Name of Department solely or principally responsible for courses under review
	Centre for Psychoanalytic Studies

	Date report discussed by Department:
	10.2.14


	Courses to which this report applies
(Please add or delete rows as necessary)
	Number of students on
the course (all years of study) in the year under review

	MA in Psychoanalytic Studies
	10

	MA in Jungian and Post-Jungian Studies
	5

	MA in Management and Organisational Dynamics
	9

	MA Psychosocial Studies
	3

	MA Refugee Care
	11

	Graduate Diploma Psychodynamic Approaches
	3


Report Author(s)
Sue Kegerreis
Head of Department Signature 
_
(I confirm that the information provided in this report is a correct record)
SUBMISSION DEADLINE:
Undergraduate: by noon on Monday 25 November 2013
Postgraduate: by noon on Monday 10 February 2014
Section one
Action update since last year’s Annual Review of Courses 1
(Please add rows as necessary)
	Please state the action taken as an outcome of last year’s Annual Review of Courses

	Action
	Progress

	MAJ
ACTIONS: (1) We will encourage teaching staff to consider how they might give greater structure to some of their teaching and guidance on keeping presentations focussed.
(2) We let students know that there are copies of key texts in the CPS administration office which can be borrowed for use in the CPS Library.
	KL has continued to provide questions before each seminar he teaches, which focuses the
student’s reading of the material. He has encouraged other visiting lecturers to do the same, and Mark Saban (MS) has now adopted this approach. Students are now required to give one 5- to 10-minutes presentation in both PA971 and 972 respectively. These changes have served to foster greater structure within each seminar session. Moreover, in light of RM’s absence and increasing pressure/feedback for continuity within the course, AS and KL have decided to ask MS to deliver a larger proportion of the lectures currently taught by visiting lecturers. JH has recently compiled student feedback regarding our visiting lecturers, which will aid in our decision-making and planning for the coming year.
Some visiting MAJ lecturers who received poor feedback are being replaced.
Students have been reminded about CPS library holdings and arrangements

	MA2
ACTIONS: The co-ordinator for PA977 will consider whether and how the content of the module might be more focussed and made to feel more integrated with the programme as a whole.
	MA2 modules are under revision to promote focus and integration
Feedback on PA 977 good

	All MAs
ACTION:
PTES – increased participation
PTES Though it is difficult, given the low level of participation, to
	For the 2012.3 survey we undertook an even more energetic campaign to increase levels of participation, including organised access to computer labs at the requisite time and concerted effort by teaching and admin staff to raise participation.
This was successful :  the PTES response rate went up from 28% (2012) to 74% (2013).


1 For 2012/13 report, please comment on the action plan from the 2011/12 Annual Monitoring Report
	know how representative the responses are, we nevertheless aim to
improve satisfaction in several areas within each of the above categories, as outlined in section 1.3.b
	

	All MAs   ACTIONS: (a) Markers are reminded to give a consistent
amount of feedback with a similar level of detail across modules.
	Marking feedback more consistent – external examiner is positive about feedback

	MA2, MOD and MAPSS
1.   Consistency in dissertation marking across MA2 and MOD to be monitored with cross marking involved to assure shared benchmarks
2.   Continued monitoring of appropriateness of methods training and of the bridging between different modalities in MAPSS
	Cross marking to be undertaken to moderate marks in next round.
Staff from MOD also marking on MA2 so standards should be internally adjusted
MAPSS is currently under review as to whether it will run beyond this year. We believe the methods training is appropriate, but that the bridging between the psychoanalytic studies and sociology modules they take can only be developed if larger numbers warrant further development of the teaching resources.


Section two
Following the Course review and enhancement meeting(s) within your department please comment on the following (using as evidence the NSS/SSS/PTES, SSLC, SAMT, progression, retention and achievement data, External Examiner reports and any other departmental monitoring systems in place.) Please place in brackets where the action plan links to relevant points.
What has been successful this year, including areas of good practice that could be shared?
Working groups in MA2 where module numbers were high, to facilitate engagement and creative learning. This has gone very well. Jung pre-sessional run for the first time and planned for next year.
MAJ staff gave exceptionally diligent attention to the extrernal examiner’s report, and were praised by external examiner for responding so fully to his comments and queries.
Preparation for GRC has been much improved with good results.
MOD gained approval from ESRC for 1+3 funding as a doctoral pathway
We were successful in attracting a new cohort of applicants from North Essex Partnership NHS Trust.

Participation levels in PA927 and PA910 consistently over 90%
Achieved through regular liaison with programme leads for contributing MA courses, to follow up on any absenteeism
Audio visual components in Grad Dip were helpful – need to develop a full portfolio of materials for future years. Application was made for a front runner to help with this but it was unsuccessful.
What issues have arisen this year, and what will require monitoring in the forthcoming year?
Student presentations get low scores in feedback. Efforts have been made to improve these, with clearer guidelines given etc. This element will need attention to ensure that it is a good learning experience.
One external examiner’s comments (MAPSS) raised several concerns re methodological preparation and marking levels. This programme is under review and is likely not to be running 2014. If it is to continue, these comments will be fully addressed.
Core nature of MoD modules can be a difficulty for weaker students who need time to develop in the light of feedback. This has already been reviewed and some made compulsory rather than core.
Pre-sessional Freud course is problematic as an introduction ,for some students, to the MOD course. Work currently in hand to revise modules and courses to address this.
Section three
	Please confirm the following
	Process
	Evidence
e.g. dates of meetings and minutes, website link

	Monitoring and Review process

	Students are consulted in the
process for Annual Review of
Courses (ARC).
	AMR shared with
reps at SSLC
	SSLC dates:5/12, 6/3

	Management committees are convened for joint course
annual review purposes.
	Mgmt meeting with
Tavistock for MA Ref
MOD. Regular liaison through co- teaching+ EBS colleagues invited to contribute to termly TLQA process
Mgmt meeting for
MAPSS
	Strenuous attempts at making a meeting have so far been unsuccessful
Through term and in TLQA meetings
Insufficient number of students so far but joint teachers’ meetings have taken place

	Action plans from the ARC are
regularly reviewed.
	ARC actions
discussed in relevant staff teams
	Teachers’ meetings each term

	
	
	

	Student involvement with quality assurance and enhancement

	The department has a clear system for identifying which
modules are due for student assessment of module teaching (SAMT).
	SAMT applied to all modules
	Digest of SAMT results for all modules disseminated to staff teams
Teachers’ meeting minutes

	The department has an
effective mechanism for ensuring that actions identified through the SAMT process are implemented.
	Course teams meet
regularly to ensure progress
	Teachers’ meeting minutes

	The outcomes of SAMT,
including good practice, are communicated to students.
	SSLC meetings
enable communication of good practice
	SSLC minutes 5/12 and 6/3

	The department disseminates
and actions issues arising through SSS, NSS, PTES.
	To staff in staff
meetings and TLQA SSLC members discuss such issues and actions to address them
	TLQA minutes 21/11, 6/3, 5/6 and SSLC
minutes as above

	A commentary is provided on the web for current and
prospective students.
	New commentary
to be posted
	http://www.essex.ac.uk/cps/pg/masters.aspx

	Actions identified in SSLC
minutes are followed up and outcomes reported to subsequent meetings.
	TLQA meetings
consider and disseminate actions to course leads
	TLQA minutes as above

	The external examiner reports
are routinely reported to the appropriate SSLC.
	They are.
	SSLC minutes as above


	
	
	

	External Examiners

	Issues raised by external
examiners are discussed and acted upon.
	EE reports are sent
to course leads as soon as received and discussed in teachers’ meetings and TLQA
	Teachers’ meeting and TLQA minutes

	Action taken is reported to
externals.
	Issues raised by
externals are addressed and the actions communicated to externals
	Individual course leads’ communications
ARC sent to external examiners

	
	
	

	Assessment
	
	

	An assessment strategy is in
place which aligns with the University’s Marking and Assessment policies.
	Deadlines are put
in Handbooks and marking deadlines adhered to
	Marking has been done according to policies
with clear criteria on standards.

	A system is in place for
monitoring feedback to students on coursework.
	2nd and double
anonymised marking is used above the minimum to monitor feedback
	Course leads see a sample of each tutor’s
comments. HoD sees a sample of each tutor’s comments

	A system is in place to monitor
the timeliness of feedback.
	Admin staff police
submission deadlines and tardiness is reported to HoD
	Marking has been on time - except for one
module where the marking was delayed by staffing issues for 4 extra days.

	
	
	

	Communication

	Dissemination and
implementation of decisions of
Senate.
	Staff meetings and
email if needed
	Email and staff meeting minutes


Section four
Periodic review
The departmental response to, or ongoing action in respect of, the last periodic review and/or validation undertaken in the last 12 months.
For the first report after the periodic review, this section must include a response to each periodic review recommendation. In subsequent years, updates should be provided via sections two and five.
For the first report after validation this section must include a response to conditions and recommendations, where they have not been received by the Faculty Education Committee previously.
The Panel recommended that:
.1   The Centre should seriously consider integrating the current pre-Sessional module on Freud into the curriculum, with a view to providing all students with a better initial understanding  of  key  psychological  concepts.  The  Centre  should  also  give  further thought to introducing a similar pre-Sessional course based on Jung or to integrating such content into the curriculum as with the recommendation on the Freud material.
Further thought was given to this, but during the academic year 12.13 it was not yet
possible to integrate the pre-sessional course into the academic year.  This is now in active  preparation  for  2014  with  modules  being  adapted  to  include  the  relevant material within the ordinary course structure.
5.2  The Centre should find a way to structure the lectures delivered by guest speakers on PA973 to ensure that the students are aware of the relationship between the topics being taught in different weeks, and how they related to the overall architecture of the module. In doing so, the Centre should provide students with adequate and timely guidance about what can be expected from the guest lectures, in terms of content and teaching.
This has been considered and communication improved.
.3  The  Centre  should  revisit  its  recent  curriculum  discussions  about  the  possibility  of reducing the number of modules from eight to six 15-credit modules in the light of the students’ expressed need for modules to include an introduction to key psychological concepts.
This has been  considered but  is not  practicable at  the moment.   In the light  of
continued reworking of CPS’s offer this may become easier to implement. The integration of the pre-sessional into the main body of then MA will also assist in this.
.4  The Centre should continue to reflect on the impact that the introduction of a clinically orientated/accredited course may have on the ethos of the Centre.
The ethos of the centre is changing as more practice-based programmes come on stream.  As yet this is early in its development but is likely to continue and increase. There is a shift of the centre of gravity of the centre away from the doctoral and theoretical towards the UG and the applied.  Care is being taken to maintain the core values of the centre while widening the student intake.
.5  The Centre clarify the structure, content, and assessment of the Professional Doctorates, with particular reference to the ‘psychoanalytic methodology seminar and research workshops’.
The  professional  doctorates’  taught  components  have  been  reviewed  and  the handbook extensively reworked.  They are much appreciated by current students.
5.6  The Centre should consider developing an induction programme for the visiting lecturers to help integrate them into the Centre’s pedagogic and research culture, as a means of improving the standard of teaching on PA973 in particular. New staff are helped to understand the needs of the students and the nature of the module as they are brought on board.
.7    The Centre should review the current assignment deadlines with a view to staggering them over a longer period.
This has been actively considered and adjustment made where possible, but each potential change has other unwanted effects.
5.8    The Centre should consider introducing a wider variety of assessment methods, such as presentations, with a view to developing transferable skills more widely across both the taught and research provision. Presentations are now being used as part- assignments for assessment in some modules (e.g.PA216) with considerable success.
PA901 students can opt to write an essay based on the conference experience. Work continues on widening the range of assignments.
5.9  The Centre should reflect on the number of postgraduate courses currently on offer in light of low student numbers.  Recruitment is being closely monitored and courses with very low numbers will be reviewed.  This is now being scrutinised as a matter of  Faculty  and  University  policy.  However,  it  is  module  numbers  rather  than course numbers which are most relevant, as modules are shared across programmes and a course could have few students enrolled but the teaching still be cost-effective.
5.10 The Centre should reflect on its current use of technology, with a view to improving communication links for distance learners in particular.  Communication links with distance learners continue to improve, with more use of Skype and soon to be Adobe Connect for presentations.  Moodle is being more actively used by MOD as well as TCTO and will be followed by other courses.  Online courses were being explored with Kaplan but this was not developing as hoped so has been shelved for now.   Research Fora are now available to distance learners and some have made presentations from their home countries.    The Research blog has been revived and is once more an active forum.
.11  The Centre should encourage its students to audit modules, with a view to promoting greater interaction between students at both the masters and research levels, and to boost students’ perception of belonging to a cohort.
Students are made aware of these possibilities at induction and through their
advisers.  It was also raised at the SSLC as a useful addition to students’ learning. Auditing is relatively widespread but could be further developed.  Timetable issues limit some possibilities.
5.12  The Centre should provide students with more opportunities to network and should support student initiatives, such as the setting up of discussion  groups and other forms of  intellectual  and  social  interaction,  to  help  strengthen  the  Centre’s  intellectual
environment.
Research  groups  and  clusters  are  being  encouraged  and  developed.  There  are already monthly Open Seminars, there will be two large annual conferences, several
workshops and many other occasions for intellectual interaction.    Coffee mornings and other whole centre gatherings have been continued to increase social interaction. Plans have been made to extend and enrich the research student week to make
possible more interactions of different kinds.  The alumni conference proved a great success, with 13 presentations from past students.
.13 The Centre should develop a process for ensuring the quality of feedback given to students  as  well  as  an  agreed  minimal  number  of  face-to-face  meetings  between research students and their supervisors, as appropriate to the mode of study. Supervision meetings are logged at each Supervisory Board.   Feedback is monitored by Programme Leads using samples from each member of staff.  The processes around supervision monitoring are all being reviewed in the light of university and faculty initiatives regarding research students.  2013.4 – a new research director and DGS are reviewing and renewing all relevant procedures.
5.14  The Centre should ensure that a confidential process is put in place for students who experience supervisory problems, with more than one nominated point of contact. Once established, the Centre should ensure that this process is communicated to all students and published in the student handbook. The adviser system is in place across the board.  The Director is available to all if there are specific problems, which is communicated to all students and is in the handbook.
The Centre should strongly consider using Virtual Learning Environments, such as Moodle, to complement the delivery of its lectures and seminars. Moodle is being used in some areas of the Centre and this has been extended.  The Research Blog has been revived to enable students to interact online with each other and staff. Online courses are being actively prepared.  Open Seminars and Conferences are routinely being recorded and uploaded to the website.
Section five
Action plan
	In response to the review please outline the actions for the academic year

	Objective
	Action
	Responsibility
	Timescale
	Progress to date

	Freud pre-sessional to be
reorganised to fit within the main course module structure
	Discussions on remodelling
MA2 to include presessional material
	MA2 teaching team under
Leonardo Nascimento
	Ready for 2014 if
module approval time-line manageable, if not then 2015, with maybe a revised presessional in
Welcome week to fill the gap this coming year.
	Under way

	MOD uptake of Freud
presessional to be reconsidered
	Discussions on how MOD
can include grounding in psychoanalytic thinking – through access to shared modules in MA2 or elsewhere
	Chris Tanner
	2014 if module
approval time-line manageable, if
not then 2015
	Under way

	Clarification of Ref Care
management situation
	Meeting with relevant
managers in Tavistock
	Renos Papadopoulos
Sue Kegerreis
	By end 2014
	Meeting arranged

	Further development of
alternative assignments
	Monitoring of new
assignment experience and sharing of good practice
	All Course Leads
	For 2014 entry
	Good practice being shared


Faculty Education Committee (Social Sciences)
19 February 2014
Agenda item: 14
Paper: FEC-SS/14/8
Annual Review of Courses
reflecting on the academic year 2012-13
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Purpose:
•
To review and evaluate the course to inform quality assurance and enhancement
•
To develop action plans that ensure the enhancement of the courses under review
•
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•
To identify and share good practice
	Name of Department solely or principally responsible for courses under review
	Department of Economics

	Date report discussed by Department:
	4 February 2014


	Courses to which this report applies
(Please add or delete rows as necessary)
	Number of students on the
course (all years of study) in the year under review

	Diploma in Economics
	6

	MSc Accounting and Financial Economics
	7

	MSc Applied Economics and Data Analysis
	7

	MSc Economics and Econometrics
	6

	MSc Economics
	19

	MSc Financial and Business Economics
	5

	MSc Financial Economics and Econometrics
	5

	MSc Financial Economics
	13

	MSc International Economics
	8

	MSc Management Economics
	1


Report Author(s)
Dr Stefan Niemann, Director of PGT studies
Head of Department Signature
_
(I confirm that the information provided in this report is a correct record)
SUBMISSION DEADLINE:
Undergraduate: by noon on Monday 25 November 2013
Postgraduate: by noon on Monday 10 February 2014
Section one
Action update since last year’s Annual Review of Courses 2
(Please add rows as necessary)
	Please state the action taken as an outcome of last year’s Annual Review of Courses

	Action
	Progress

	Issues being kept under review: (a) assessment and feedback, (b)
marking quality and GTA performance, (c) recruitment and progression.
	(a)  In 2013/14 in a Teaching and Learning in Committee (TLC) Meeting it was decided to produce a marking check-list which will be provided to markers to help them improve
the quality of feedback and comments given on assessed work.
(b)  We continue to monitor GTA performance using the Student Assessment of Modules and Teaching (via the TLC). GTAs are now also required to undertake further training with the CADENZA course.
(c)  The introduction of new degrees, listed in section 2 of this report, and the marketing campaign as mentioned in section 5 of this report.


Section two
Following the Course review and enhancement meeting(s) within your department please comment on the following (using as evidence the NSS/SSS/PTES, SSLC, SAMT, progression, retention and achievement data, External Examiner reports and any other departmental monitoring systems in place.) Please place in brackets where the action plan links to relevant points.
The PTES scores for 2013 are 87% for overall satisfaction, with similar scores for individual sub-categories. These scores reflect an overall smooth operation of PGT
provision at the Department.
Feedback via SAMT was highly positive throughout.
The external examiners were positive about the scope and quality of teaching, examinations and general procedures at the Department.
What has been successful this year, including areas of good practice that could be shared?
Course development, resulting in four new MSc courses: MSc Financial Econometrics (live as of 2013/14)
MSc Computational Economics, Financial Markets and Policy (live as of 2013/14) MSc Money and Banking (live as of 2014/15)
MSc Behavioural Economics (live as of 2014/15)
Moreover, we established a Dual Degree programme with the University of Konstanz, as well as a variety of other international links and progression agreements. This expansion should put us in a good position for future student recruitment.
What issues have arisen this year, and what will require monitoring in the forthcoming year?
No issues
2 For 2012/13 report, please comment on the action plan from the 2011/12 Annual Monitoring Report
Section three
	Please
confirm the following
	Process
	Evidence
e.g. dates of meetings and minutes, website link

	Monitoring and Review process

	Students are
consulted in
the process for Annual Review of Courses (ARC).
	Through GCC,
SSLC, TLC and Department meetings
	20 November 2012; 21 November 2012; 13 November 2013

	Management
committees are convened for joint course annual review purposes.
	Pre- dept.
meetings, consultation and management meetings and end-of-year review and strategy meeting.
	17 July 2013

	Action plans
from the ARC are regularly reviewed.
	Through GCC,
TLC, SSLC and Department meetings
	20 November 2012; 21 November 2012; 13 November 2013

	
	
	

	Student involvement with quality assurance and enhancement

	The department
has a clear system for identifying which modules are due for
student
assessment of module teaching (SAMT).
	SAMT is done for every
module taught in the Department
	The SAMT results are discussed at the TLC meetings.

	The
department has an effective
mechanism for ensuring that actions identified through the SAMT process are implemented.
	This is done by
the Head of Department in conjunction with the Director of Graduate Studies and the lecturer of the relevant modules
	TLC meetings

	The outcomes
of SAMT, including good practice, are communicated to students.
	This is done
through the GCC meetings where student representatives are involved
	19 February 2013


	The
department disseminates and actions issues arising through SSS, NSS, PTES.
	Response to
the surveys published online
	http://www.essex.ac.uk/economics/current_students/pg/default.aspx

	A commentary
is provided on the web for current and prospective students.
	As above
	http://www.essex.ac.uk/economics/current_students/pg/default.aspx

	Actions
identified in SSLC minutes are followed up and outcomes reported to subsequent meetings.
	SSLC issues
are discussed in Department Meetings and if necessary in the GCC and TLC Meetings
	As above

	The external examiner
reports are routinely reported to the appropriate
SSLC.
	Examiners reports are
discussed at the SSLC, GCC and TLC Meetings
	As above

	
	
	

	External Examiners

	Issues raised by external
examiners are discussed and acted upon.
	GCC meeting
	As above

	Action taken is
reported to externals.
	No action
required, but give verbal feedback at the next Exam Board
	June 2013

	
	
	

	Assessment
	
	

	An
assessment strategy is in place which aligns with the University’s Marking and Assessment policies.
	Assessment
strategy is in accordance with University Policy
	

	A system is in
place for monitoring feedback to students on coursework.
	Feedback is
monitored by the PG Director, the Module Lecturers and the Graduate Administrator
	


	A system is in
place to monitor the timeliness of feedback.
	As above
	

	
	
	

	Communication

	Dissemination
and implementation of decisions of Senate.
	Via
Department
Meetings
	As above


Section four
Periodic review
The departmental response to, or ongoing action in respect of, the last periodic review and/or validation undertaken in the last 12 months.
For the first report after the periodic review, this section must include a response to each periodic review recommendation. In subsequent years, updates should be provided via sections two and five.
For the first report after validation this section must include a response to conditions and recommendations, where they have not been received by the Faculty Education Committee previously.
N/A
Section five
Action plan
	In response to the review please outline the actions for the academic year

	Objective
	Action
	Responsibility
	Timescale
	Progress to date

	Student recruitment and
retention
	Four new MSc courses:
MSc Financial Econometrics MSc Computational Economics, Financial Markets and Policy
MSc Money and Banking MSc Behavioural Economics Dual Degree programme with University of Konstanz
various arrangements with overseas partners
	HOD and GDPGT
	Completed.
	Completed. MSc Financial Econometrics
and MSc Computational Economics, Financial Markets and Policy started teaching 2013.
MSc Money and Banking and
MSc Behavioural Economics to be teaching students 2014/15. Overseas links and arrangements ongoing.

	Student recruitment and
retention
	“Marketing campaign” (poster,
HTML emails, facebook, Twitter and Instragram)
	GTPGT and Sue Long
	Completed.
	Completed.


Faculty Education Committee (Social Sciences)
19 February 2014
Agenda item: 14
Paper: FEC-SS/14/9
Annual Review of Courses
reflecting on the academic year 2012-13
An Annual Review of Courses report must be approved by the relevant Head of Department (or Heads in the case of a joint course) before being submitted to the Deputy Dean via the Academic Standards and Partnerships Office acstand@essex.ac.uk
Purpose:
•
To review and evaluate the course to inform quality assurance and enhancement
•
To develop action plans that ensure the enhancement of the courses under review
•
To ensure excellence in the quality of education
•
To identify and share good practice
	Name of Department solely or principally
responsible for courses under review
	Government

	Date report discussed by Department:
	Department Meeting, 26 February 2014


	Courses to which this report applies
(Please add or delete rows as necessary)
	Number of students on the
course (all years of study) in the year under review

	MA Conflict Resolution
	8

	MSc Conflict Resolution
	2

	MA Global and Comparative Politics
	4

	MSc Global and Comparative Politics
	0

	MA Ideology and Discourse Analysis
	3

	MA International Relations and the Media
	5

	MA International Relations
	21

	MSc International Relations
	3

	MRes International Relations
	0

	MA Political Behaviour
	5

	MSc Political Behaviour
	0

	MA Political Economy
	2

	MSc Political Economy
	7

	MRes Political Economy
	1

	MA Political Theory
	2

	MA Public Opinion and Polling
	1

	MSc Public Opinion and Polling
	1

	MA Multilevel Governance in Europe
	0

	MSc Multilevel Governance in Europe
	0

	MA Political Science
	4

	MSc Political Science
	0

	MA Politics
	0

	MA Politics (MOI linked)
	8

	MRes Politics
	1

	Graduate Diploma in Politics
	1


Report Author(s)
Dr. Rob Johns
Head of Department Signature 
_
(I confirm that the information provided in this report is a correct record)
SUBMISSION DEADLINE: by noon on Monday 10 February 2014
Section one
Action update since last year’s Annual Review of Courses 3
(Please add rows as necessary)
	Please state the action taken as an outcome of last year’s Annual Review of Courses

	Action
	Progress

	Continue to improve the information and guidance available to
incoming students about which quantitative methods module to take
	We instigated a “GV900 or GV903: Which to Choose?” advice session in Week 1, with
lecturers and – more importantly – former students from each module, talking about their experiences and answering students’ queries.

	Consolidate recent improvements in student recruitment by maintaining conversion activities, especially retention of good 3rd- year UGs
	Student numbers held steady from the previous good year. We enthusiastically publicised the fee discounts for Essex UGs and welcomed back 8 good students.

	Re-engage students with the Department after their exams
	We held a new “PGT Dissertation Workshop” in Week 38, with members of staff providing
both general guidance and dissertation-specific advice to 35 of our students (more than half of the cohort). The formalities were followed by a drinks reception.

	Provide more detailed general guidance about dissertations so that
supervision can focus more on specifics of projects
	


Section two
Following the Course review and enhancement meeting(s) within your department please comment on the following (using as evidence the NSS/SSS/PTES, SSLC, SAMT, progression, retention and achievement data, External Examiner reports and any other departmental monitoring systems in place.) Please place in brackets where the action plan links to relevant points.
What has been successful this year, including areas of good practice that could be shared?
1.   The biggest success of 2012-13 bore fruit in 2013-14: a bumper recruitment of 97 students. This was due to a number of factors, principally the tireless efforts
of Prof Tom Scotto in personal communication with prospective students but also the shift to electronic processing of applications. The personal communications with students is definitely an area of best practice and, since much of that communication involves quite department- or subject-specific knowledge, we are strongly of the view that PGT application processing should remain in the department rather than being centralised.
2.   We maintain very high levels of student satisfaction. It is difficult and probably not all that useful to pick out individual statistics because of the consistently strong ratings in both PTES and teaching evaluations. The headline figure – that 92% of students reported satisfaction with the overall quality of their degree – sums things up well. Where the surveys reveal less contentment, this is typically with extra-departmental facilities, notably the library. However, there were more
3 For 2012/13 report, please comment on the action plan from the 2011/12 Annual Monitoring Report

specific criticisms of our own provision – see the next section – which we will address.
3.   The external examiners’ reports were once again pleasingly effusive. Professor Carman reported “a full and very interesting range of modules on offer to students with clear evidence of high-quality, committed instruction”, while Dr Flikschuh praised the markers’ comments as “thorough, reflecting careful and sympathetic reading aimed at reaching a balanced assessment…I would list this as an example of ‘best practice’”.
4.   As noted in Section One, we have added two new dates to the PGT calendar: i) the Week 1 advice session on which research methods module to take, and ii) the Week 38 dissertation workshop. Both were very well received by students, both boosted ‘social capital’ as well as fulfilling an academic function, and both will be repeated in future years.
5.   The Department’s second annual Student Conference saw more active PGT involvement than the inaugural conference, thus not only linking Masters students with the broader department but also giving them an opportunity to present their research and thus develop employability skills.
What issues have arisen this year, and what will require monitoring in the forthcoming year?
1.   There was a small (but still too large) group of students in 2012-13 who struggled badly with the demands of our Masters degrees, often due in part to language problems. We need to ensure that the rise in numbers for 2013-14 is not achieved at the expense of any decline in quality – a risk that is not exactly eased by the university’s keenness to relax the entry requirements to 2:2.
2.   At the SSLC on 8 March 2013, a number of complaints were made about GV958, focusing in particular on workload and overlap with other modules. Informal discussions were held with student representatives and module teachers, with the result of a revamp and refocusing of GV958 in 2013-14. We will monitor the effectiveness of the new module.
3.   For staffing reasons, the autumn term seminars in GV952 were paired with a Level 6 lecture course, and students were unhappy with this combination. By the spring term, we had resolved the problem, and the complaints from the November SSLC were not repeated in March.
4.   Attempts during 2011-12 to set up a module in Qualitative Methods were ultimately unsuccessful, and some students lamented the quantitative-only diet that was served up as a result. In order to prepare students for the range of dissertation methods that they might use, we need to pursue attempts either to set up our own module or to liaise with Sociology so that our MA students can secure methods credits from that department’s qualitative methods provision.
5.   There were complaints about the mathematical content – and the assumptions made about students’ maths background – in some of the substantive modules, especially those taught by new staff. We alerted students to the Mathematics department’s drop-in clinics.
6.   The main period of students’ empirical dissertation work coincides with the Essex Summer School which places heavy pressure on lab space. We had pleas from students to find them space during late July and early August, and the Department made one or two ad hoc lab bookings to help with this. A more systematic approach is in order for next year.
7.   In 2012-13 as previously, the typically warm endorsements in the PTES were more lukewarm in Section 11 where students assess the contribution of their PGT degree to transferable and employability skills. We need to do more, not only to add employability-relevant activities to the curriculum but also to highlight to students where our current activities equip them for the graduate job market.
Section three
	Please confirm the following
	Process
	Evidence
e.g. dates of meetings and minutes, website link

	Monitoring and Review process

	Students are consulted in the process for Annual Review of Courses (ARC)
	Spring term meeting with PGT Rep and a student rep from each Division
	Minutes from 10 February meeting to be uploaded to Dept website shortly

	Management committees are convened for joint course annual review purposes.
	N/A
	N/A

	Action plans from the ARC
are regularly reviewed
	To be coordinated by HoD, PGT Director and incoming Education Director (after departmental restructuring in August 2014)
	No previous evidence of this – reviewed yearly as part of annual course updates but not throughout the year

	
	
	

	Student involvement with quality assurance and enhancement

	The department has a clear system for identifying which modules are due for student assessment of module teaching (SAMT)
	All modules are assessed on an annual basis
	Results of SAMT held in the department

	The department has an effective mechanism for ensuring that actions identified through the SAMT process are implemented
	To be coordinated by HoD, PGT Director and incoming Education Director (after departmental restructuring in August 2014)
	No previous evidence of this – reviewed annually but not throughout the year

	The outcomes of SAMT, including good practice, are communicated to students
	Module-specific outcomes communicated by staff to students of those modules; broader outcomes passed on via SSLC
	To provide clearer evidence, this should become a standing agenda item at SSLC

	The department disseminates and actions issues arising through SSS, NSS, PTES
	The student survey results were considered closely by the Executive Committee
	Minutes of Executive Committee meeting, 4 October 2013

	A commentary is provided on the web for current and prospective students
	PGT Director posts summary on staff-student section of Dept website
	Summary can be found via http://www.essex.ac.uk/government
/current/sslc.aspx

	Actions identified in SSLC minutes are followed up and outcomes reported to subsequent meetings
	All items raised in SSLC are followed up promptly after the SSLC, being reported to and discussed in the appropriate forum, and outcomes reported to following SSLC or emailed to students as appropriate
	For example, Item 3, SSLC, 16
November 2012: Graduate Administrator e-mailed students reminding them of Maths drop-in sessions; PGT Director included role of maths in curriculum into Week 1 (4 October) research
methods session

	External examiner reports are routinely reported to the appropriate SSLC
	Spring term SSLC
	Agenda item 5, SSLC, 8 March
2013

	
	
	

	External Examiners

	Issues raised by external examiners are discussed and acted upon
	Reports considered by PG Administrator, PGT Director and Dept senior management, and points raised with DM meeting and module supervisors where
	E-mails and informal discussions between PGT Director and individual staff members; Departmental Meeting, 26 February
2014


	
	applicable
	

	Action taken is reported to externals
	HoD responds officially to external examiners; action reported to externals at subsequent interim/full board meeting
	e.g. Agenda items 2 and 4, PGT
board, 20 November 2013

	
	
	

	Assessment
	
	

	An assessment strategy is in place which aligns with the University’s Marking and Assessment policies.
	Overseen by HoD with input from
PGT director
	Marking scheme published in PGT
student handbook

	A system is in place for monitoring feedback to students on coursework.
	Feedback is uploaded electronically and dates that it is due are published on module outlines. PG Administrator and PGT Director liaise to check its
adequacy and timeliness. Cases of significantly overdue or
underweight feedback referred to
HoD
	Quantity and promptness of feedback can be checked via Faser. No cases of significantly delayed or inadequate feedback and so no evidence of referral procedure.

	A system is in place to monitor the timeliness of feedback.
	
	

	
	
	

	Communication

	Dissemination and implementation of decisions of Senate.
	Any relevant items are raised at the departmental meeting
	Eg DMM/85.12


Section four
Periodic review
The departmental response to, or ongoing action in respect of, the last periodic review and/or validation undertaken in the last 12 months.
For the first report after the periodic review, this section must include a response to each periodic review recommendation. In subsequent years, updates should be provided via sections two and five.
For the first report after validation this section must include a response to conditions and recommendations, where they have not been received by the Faculty Education Committee previously.
Section five
Action plan
	In response to the review please outline the actions for the academic year

	Objective
	Action
	Responsibility
	Timescale
	Progress to date

	Maintain or at least consolidate
improvement in recruitment
	Process EAF applications as
swiftly as possible and continue personal contacts with applicants
	Recruitment Director; PG
Administrator; Graduate
Admissions
	2013-14 and
beyond
	As of February 2014, applications for
2014-15 entry similar – circa 90-95 students – to 2013-14 recruitment levels

	Simplify PGT offering while
maintaining attractive options for prospective students
	Monitor 2013-14 enrolments
and and discuss implications with HoD and other incoming senior management
	HoD; incoming Education
Director
	2013-16
	Awaiting new HoD and senior team
(scheduled for 1 August 2014)

	Reshape GV958 to make it
more useful and relevant for students across subfields
	Focus module on issues of
research design in general and dissertation plans in particular
	Module supervisor; PGT
Director
	2013-14
	Module reshaped and assessed at SSLC,
13 November 2013, agenda item 3

	Improve information and advice
on Methods Capability Test
	Redraft information e-mailed to
students prior to their arrival
	PGT Director; module
supervisors
	2013-14
	Redrafted pre-registration information
sent out 20 September 2013 (and looks to have been effective based on informal feedback and smaller attendance at Week
1 session for the unsure)

	Increase retention of best students for PGR
	Identify strong students in
Autumn term and discuss proposals and scholarships with them
	PGT Director; Recruitment
Director; individual members of staff
	First half of
2013-14 and
of subsequent academic years
	Several strong PGT students planning applications to Essex (but also elsewhere
so end results hard to predict)

	Keep students better informed
about PGR scholarships
	
	Graduate School; PGR
Director; PGT Director; PG Administrator
	
	PhD advice session held 6 December
2013, with guidance to students on proposals as well as on funding

	Help to boost social cohesion
among PGT students
	Liaise closely with student
representatives, especially PGT Rep, to help facilitate and publicise social events
	Student representatives; PG
Administrator
	2013-14
	A series of social events have been held
in both terms


Faculty Education Committee (Social Sciences)
19 February 2014
Agenda item: 14
Paper: FEC-SS/14/10
Annual Review of Courses
reflecting on the academic year 2012-13
An Annual Review of Courses report must be approved by the relevant Head of Department (or Heads in the case of a joint course) before being submitted to the Deputy Dean via the Academic Standards and Partnerships Office acstand@essex.ac.uk
Purpose:
•
To review and evaluate the course to inform quality assurance and enhancement
•
To develop action plans that ensure the enhancement of the courses under review
•
To ensure excellence in the quality of education
•
To identify and share good practice
	Name of Department solely or principally
responsible for courses under review
	Language and Linguistics

	Date report discussed by Department:
	28th February 2014


	Courses to which this report applies
(Please add or delete rows as necessary)
	Number of students on the
course (all years of study) in the year under review

	Linguistics
	

	MA Applied Linguistics
	10

	MA Applied Linguistics and Intercultural Communication
	1

	MA English Language and Literature
	3

	MA English Language and Linguistics
	3

	MA English Language Teaching
	4

	MA English Language Teaching (Young Learners)
	2

	MA English Language
	2

	MA Language Testing and Programme Evaluation
	2

	MA Linguistics
	4

	MA Linguistic Studies
	3

	MA Management and Professional Communication
	1

	MA Phonology
	1

	MA Psycholinguistics and Neurolinguistics
	8

	MA Sociolinguistics
	2

	MA Sociolinguistics in the Arab World
	1

	MA Teaching English as a Foreign Language
	31

	Translation and Interpreting
	

	MA Chinese-English Translation and Interpreting
	6

	PG Diploma Chinese-English Translation and Interpreting
	2

	MA Translation, Interpreting and Subtitling
	9


Report Author(s)
Roger Hawkins
Head of Department Signature 

(I confirm that the information provided in this report is a correct record)
SUBMISSION DEADLINE:
Undergraduate: by noon on Monday 25 November 2013
Postgraduate: by noon on Monday 10 February 2014
Section one
Action update since last year’s Annual Review of Courses 4
(Please add rows as necessary)
	Please state the action taken as an outcome of last year’s Annual Review of Courses

	Action
	Progress

	Restructuring of the MA Linguistics
Following the periodic review in February 2012, action was required to amend the structure of the MA Linguistics to include broader coverage of areas in Linguistics.
	The Department has restructured the MA Linguistics to include compulsory modules in
syntax, phonology, morphology and semantics, with options in Phonetics, Sociolinguistics and Pragmatics
More generally, the MA pgt offer has been rationalised. A number of poorly-recruiting MAs have been discontinued to leave a core set of: MA Linguistics, MA English Language and Linguistics, MA Sociolinguistics, MA Psycholinguistics, MA TEFL/TESOL and MA Applied Linguistics.
Since the last AMR, four new postgraduate programmes have been introduced: PG Diploma Chinese-English Translation and Interpreting
MA Chinese-English Translation and Interpreting
MA Translation, Interpreting and Subtitling
MA Translation and Literature

	Strategic review of module provision to make better use of
existing resources
Following this recommendation by the periodic review, working parties were set up to examine the rationale for the 80 pgt modules then on offer.
	Following the review, 31 modules have now been discontinued. Two new modules have been introduced as part of the restructuring of the MA Linguistics (Topics in morphosyntax,
Phonology II).
New modules specific to the new courses in Translation and Interpreting have been introduced.

	The Department to consider moderation or second marking of
pgt coursework
This was not followed up in 2012-13.
	The departmental Postgraduate Education Committee has been tasked with producing a
strategy for moderation of pgt coursework for approval by the Department and introduction from October 2014.

	The Department to consider raising the English Language entry
requirement (currently IELTS 6.5) to IELTS 7.0
This was discussed. However, in view of the dramatic decline in pgt numbers in the non-Translation and Interpreting areas, it was agreed
	


4 For 2012/13 report, please comment on the action plan from the 2011/12 Annual Monitoring Report
	that no change should be made currently to the English language
requirement.
	

	Joint teaching of pgt and and final year undergraduate students
The pgt SSLC raised this as an issue. It was not dealt with in 2012-
13.
	The question of how modules in which pgt and final undergraduate students are taught together might be separated is an agenda item for the Department Meeting of 28th February
2014.

	Optimism about student intake
The 2011-12 AMR expressed optimism about student intake on the basis of recruitment to pgt Linguistics programmes being at an all- time high (105 student bodies), following a dip the previous year. No particular action was taken to promote pgt Linguistics programmes.
	The student intake in 2012-13 showed a drop in registrations for Linguistics-based degrees to
78. The new programmes in Translation and Interpreting compensated by recruiting 17 students, bringing the overall total to 95.
The Department did not make sufficient effort in 2012-13 to boost numbers in the Linguistics areas. A major task for it in 2013-14 is to promote its Linguistics pgt programmes.

	Consistency in ticking the marking criteria on assignment coversheets and application of under-length penalties to
coursework
These issues, raised by external examiners, were drawn to the attention of staff.
	The minimum length penalty has been withdrawn on the grounds that if students write an under-length assignment they are likely not to have addressed the question set in sufficient
detail and this will be reflected in the mark awarded.
The Department continues to remind its staff to use the tick-box checklist.


Section two
Following the Course review and enhancement meeting(s) within your department please comment on the following (using as evidence the NSS/SSS/PTES, SSLC, SAMT, progression, retention and achievement data, External Examiner reports and any other departmental monitoring systems in place.) Please place in brackets where the action plan links to relevant points.
What has been successful this year, including areas of good practice that could be shared? External examiners positive comments on the pgt provision, e.g.
“I found the assessment methods and marking standards for all of the modules
to be appropriate, and I continue to be impressed by the detailed and helpful comments provided by the supervisor for each paper.” (Dalrymple)
“I was again impressed by the detail of feedback given to students. I was also
pleased to see that, apart from being referred to the generic marking criteria specified for LG courses in the Departmental Handbook, students were provided with specific marking criteria for most modules, giving them indication of what was actually expected of them in order to demonstrate that they had achieved the learning outcomes specified in the module description, and in many cases what they could have done in order to achieve higher grades. This was an improvement from last year” (Jimenez)

“Feedback was, as ever, of outstanding quality, with an appropriate balance struck in different ways by different members of staff between marginal notes and detailed summative and formative feedback. Appropriate and times quite firm criticism was made where it was merited, but in all cases the comments were supportive and designed to help the student improve.” (Hornsby)
PTES results (based on a sample of only 14 responses (out of a cohort of 95), so needs to be treated with caution)
The Department has set 80% as the minimum level of satisfaction it would like to see in surveys of student opinions.
Quality of teaching and learning
93% of respondents agreed with the statement “Overall I am satisfied with the quality of my degree”. 100% rated teaching quality as good or very good. 86% agreed that their course was intellectually stimulating, and 86% agreed that the staff made the subject interesting with 85% finding the staff enthusiastic. These are excellent scores and reflect the hard work that staff put into the preparation and delivery of their modules.
Assessment and feedback
93% of students surveyed agreed that they were given detailed comments on their work, and 86% agreed that the feedback helped them clarify things they had not understood. 86% agreed that feedback helped them to improve their next assignment. 86% were satisfied that the assessment arrangements and marking were fair. These scores are a marked improvement on scores in the previous year’s PTES. Staff are to be congratulated on having devoted more time and attention to these issues in 2012-13.
Supervision of dissertations
85% of student responses agreed that the supervisors of their dissertations had the required skills, 82% agreed that their supervisor made an effort to understand their difficulties, and 80% and 82% were satisfied with the guidance they had received on topic selection and the literature search respectively.
Library resources
100% of respondents agreed that the library resources were good enough for their needs and were easily accessible.
Introduction of the postgraduate programmes in Translation and Interpreting
The introduction of these programmes attracted an excellent initial cohort of students. The enthusiasm and collegiality of the students, together with the willingness of the staff to organise workshops, mock conferences and interpreting opportunities positively encouraged collaborative learning. Languages staff welcomed the intellectual challenge of working with students at Master’s level.
What issues have arisen this year, and what will require monitoring in the forthcoming year? From external examiner reports:
1. The tick-box criteria on feedback coversheets are still not being used consistently by all markers (Dalrymple, Jimenez) [Issue to be raised at Department Meeting]
2. The Department should adopt second marking or moderation of coursework [Proposal to be made for the implementation of moderation by the Postgraduate
Education Committee]

3. Assessment question papers to avoid questions which invite “purely descriptive answers” (Hornsby)/Ask external examiners to give feedback on questions set for assessment before modules start (Marinis) [Issue to be raised at Department Meeting]
4. Not all fail scripts are being sent to the external examiner. [Make Graduate Administrator/module directors aware of need to send all fails to externals]
5. In some modules students are not given explicit information about the marking criteria for the assessment of that module from the start (Jimenez) [Issue to be raised at Department Meeting]
6. Matters raised specifically in relation to the Chinese-English Translation and Interpreting courses (Chen):
a. “The marking criteria of some of the modules could have been used more effectively. For instance, some criteria and their percentages were listed on the marking sheet but only a total mark was given. “
b. “The assessment criteria for interpreting/translation projects [i.e. the MA dissertation] seemed to be slightly different between markers. It would be ideal if the same criteria could be used for, for instance, all interpreting projects.”
c. “One minor suggestion: since MA T1Q912 and DIP T1Q909 are closely linked, it perhaps would be good to the awards and the students if the marking criteria for closely linked modules, such as interpreting modules I and II, could be more consistent with each other.”
[Action: The relevant course directors to review their practice with a view to standardizing]
7. The lack of a specialized interpreter training lab may be an obstacle to the success of the new translation and interpreting courses (Morrison):
“The lack of a new conference facility with interpreting booths dedicated to the new MA programme is unfortunate and may, I fear, impact, upon the attractiveness of this excellent and forward-looking (as well as employer-friendly) course. The danger of not developing facilities in a competitive context is clear.”
[Action: The Department is in discussion with the Faculty and the Director of Estates about improving interpreter training facilities]
Staff-Student Liaison Committee minutes
All problems raised were specific to individuals/modules and were resolved during the year.
PTES results (based on a sample of only 14 responses (out of a cohort of 95), so needs to be treated with caution)
As noted under “What has been successful this year”, the Department has set 80% as the minimum level of satisfaction it would like to see in surveys of student opinions.
Teaching and learning methods
Although 79% of respondents agreed that teaching and learning methods were effective, only 57% agreed that they had sufficient contact time with their lecturers, and only 62% were satisfied that the balance between contact time and private study was appropriate. [Possible strategies for addressing this issue to be considered by the Postgraduate Education Committee]
Assessment and feedback
Although scores for the quality of the feedback that students received were high, there were two areas where the Department could improve. Only 71% were satisfied

that assessment criteria are clearly stated in advance of submission of assignments. This is related to a comment from an external examiner (point 5 above) that “In some modules students are not given explicit information about the marking criteria for the assessment of that module from the start”. Satisfaction with the promptness with which feedback is given was also lower that the Department would wish (64%). [Both issues to be discussed at a Department Meeting]
Recruitment of students to “Linguistics” pgt courses
Overall, numbers of students recruited to pgt courses in the Department fell to 95 in 2012-13 (compared with 2011-12). But the drop is worse than this figure suggests. The introduction of the translation and interpreting courses in 2012-13 attracted 17 student registrations, which means that registrations for “Linguistics” courses fell by 27 between 2012 and 2013 (26%). This is a serious situation and requires a major recruitment campaign in 2013-14. [Department Steering Group and Postgraduate Education Committee to coordinate a recruitment campaign]
Section three
	Please confirm the
following
	Process
	Evidence
e.g. dates of meetings and minutes, website link

	Monitoring and Review process

	Students are
consulted in the process for Annual Review of Courses (ARC).
	Postgraduate
staff-student liaison committee
	November meeting

	Management
committees are convened for joint course annual review purposes.
	Only two
programmes involve another department: English Language and Literature (joint with LiFTS) (3 students in
2012-13) and
Management
and Professional Communication (1 student in
2012-13)
	Report is sent to partner department for approval.

	Action plans from
the ARC are regularly reviewed.
	By the
Postgraduate Education Committee
	Termly meetings

	
	
	

	Student involvement with quality assurance and enhancement

	The department has
a clear system for identifying which modules are due for student assessment of module teaching (SAMT).
	Each year a
selection of taught modules undergoes SAMT, so that each module is assessed every two or three years.
	End of autumn term and end of spring term.

	The department has
an effective mechanism for ensuring that actions identified through the SAMT process are implemented.
	SSLC and
Postgraduate Education Committee meetings.
	Termly meetings

	The outcomes of
SAMT, including good practice, are communicated to students.
	In SSLC
meetings (via
ARC report)
	Spring meeting

	The department
disseminates and actions issues
arising through SSS, NSS, PTES.
	In SSLC and
Postgraduate Education Committee meetings
	Termly meetings

	A commentary is
provided on the web
	
	http://www.essex.ac.uk/langling/current/sslc_pgt/default.aspx


	for current and
prospective students.
	
	

	Actions identified in
SSLC minutes are followed up and outcomes reported to subsequent meetings.
	In SSLC and
Postgraduate Education Committee meetings
	Termly meetings

	The external examiner reports
are routinely reported to the appropriate SSLC.
	SSLC meeting papers
	Spring term meeting.

	
	
	

	External Examiners

	Issues raised by
external examiners are discussed and acted upon.
	In SSLC and
Postgraduate Education Committee meetings. Reports are also circulated to individual staff members
	Spring term meetings.

	Action taken is
reported to externals.
	By the
Postgraduate Taught Programmes Coordinator.
	

	
	
	

	Assessment
	
	

	An assessment strategy is in place
which aligns with the University’s Marking and Assessment policies.
	Specified in the postgraduate
taught student handbook
	Taught Postgraduate Students’ Handbook pp61-62

	A system is in place
for monitoring feedback to students on coursework.
	Questions on
feedback are included in the PTES and SAMT surveys. Feedback is an item on the agenda of the Postgraduate Taught Staff- Student Liaison Committee
	Module directors complete a ‘Description of module
feedback’ form and return to the Postgraduate Administrator.

	A system is in place
to monitor the timeliness of feedback.
	All assignments
(except for some
LA exercises) are returned to students via the departmental office, so undue delay in reurn of
marked
coursework can be monitored
	


	
	and, if
necessary, action can be taken.
	

	

	Communication

	Dissemination and
implementation of decisions of Senate.
	This is a
standing item on the agenda of
the Department
Meeting
	Termly


Section four
Periodic review
The departmental response to, or ongoing action in respect of, the last periodic review and/or validation undertaken in the last 12 months.
For the first report after the periodic review, this section must include a response to each periodic review recommendation. In subsequent years, updates should be provided via sections two and five.
For the first report after validation this section must include a response to conditions and recommendations, where they have not been received by the Faculty Education Committee previously.
N/A Last periodic review date: 28 Feb 2012
Section five
Action plan
	In response to the review please outline the actions for the academic year

	Objective
	Action
	Responsibility
	Timescale
	Progress to date

	Increase the pool of applicants
and conversions of applications to registered students for all “Linguistics”-based courses
	Publicity and recruitment
campaign
	Department Steering Group,
Postgraduate Education Committee, pgt course directors
	From Feb 2014
for foreseeable future
	Draft publicity materials produced;
possible strategies discussed with Faculty marketing officer, CER and IO

	Introduce moderation for all pgt
coursework
	Produce a policy on
moderation
	Postgraduate Education
Committee
	For approval at a
Department Meeting in spring or summer term for introduction in
2014-15
	On agenda for next Postgraduate
Education committee meeting

	Teach postgraduates separately
from undergraduates
	Develop a policy for
implementation
	Department Meeting
	For
implementation in
2015-16
	Agenda item for Department Meeting

	Increase the amount of contact
time that pgt students get with lecturers (in the light of PTES scores)
	Discuss possible strategies
	Department Meeting
	For
implementation in
2015-16
	Agenda item for Department Meeting

	Improve assessment
Procedures

	(a) Discuss external
examiner involvement in vetting assessment question papers
(b) Renew focus on quality and timeliness of feedback, including ensuring students are aware of assessment criteria for each module
and use by markers of feedback checklist on coversheets

	Department Meeting

	For
implementation in
2014-15
	Agenda item for Department Meeting

	Establish an interpreter training lab (in the light of external
examiner comment and
	Make case to Executive
Dean and Capital Planning
Group
	HOD, Faculty Manager, Director of Estates
	For use from
October 2015
	Lab is part of the Department’s “recovery plan”. HOD and Faculty Manager meeting with Director of Estates on 18th February

	potential growth of numbers on Translation and Interpreting courses
	
	
	
	


Faculty Education Committee (Social Sciences)
19 February 2014
Agenda item: 14
Paper: FEC-SS/14/11
Annual Review of Courses
reflecting on the academic year 2012-13
An Annual Review of Courses report must be approved by the relevant Head of Department (or Heads in the case of a joint course) before being submitted to the Deputy Dean via the Academic Standards and Partnerships Office acstand@essex.ac.uk
Purpose:
•
To review and evaluate the course to inform quality assurance and enhancement
•
To develop action plans that ensure the enhancement of the courses under review
•
To ensure excellence in the quality of education
•
To identify and share good practice
	Name of Department solely or principally responsible for courses under review
	Sociology

	Date report discussed by Department:
	Circulated by email to members of the Graduate
Committee


	Courses to which this report applies
(Please add or delete rows as necessary)
	Number of students on the
course (all years of study)
in the year under review

	MA Sociology
	11

	MA Sociological Research
	7

	MA Longitudinal Social Research
	1

	MA Sociology and Management
	1

	MA Criminology and Socio-legal Research
	1

	MSc Organised Crime, Terrorism and  Security
	4

	MSc Survey Methods for Social Research
	5

	MA Advertising, Marketing and the Media
	7

	MA Criminology and Sociology
(now MA Criminology and Socio-legal Research)
	1 (p/t)


Report Author(s)
Professor Joan Busfield
Head of Department
[image: image1.png]



(I confirm that the information provided in this report is a correct record)
SUBMISSION DEADLINE:
Undergraduate: by noon on Monday 25 November 2013
Postgraduate: by noon on Monday 10 February 2014
Section one
Action update since last year’s Annual Review of Courses 5
(Please add rows as necessary)
	Please state the action taken as an outcome of last year’s Annual Review of Courses

	Action
	Progress

	Continue to work on enhancing
recruitment and conversion rates.
	During 2012-13 the Department agreed that standard PGT
applications should be handled by central Admissions according to criteria agreed with the Department. This new arrangement began in October 2013 and is expediting the offers which we hope may improve recruitment. Uncertain/ marginal cases are dealt with by the PGT Director

	Continue to work on improving graduate research culture and communication
	This is ongoing work.  We have put more emphasis on Masters students in our annual two-day residential graduate conference; we have introduced an a special research dissertation day in the middle of the Spring term to get students thinking about their dissertation much earlier

	Review the PGT offerings, particularly for
the MA Sociology degree, with a view to rationalising module offerings further and improve recruitment.
	We have been reviewing both courses and modules and are
abolishing the MA Sociology pathways. We will also no longer be running the MSc in Longitudinal Social Research since recruitment has been very poor.  We have also been continuing to review modules.

	Review and update of our language
proficiency requirements
	We updated our language requirements in 2012/13 and now
require an average of 6.5 on IELTS and no score lower than
6.0.


Section two
Following the Course review and enhancement meeting(s) within your department please comment on the following (using as evidence the NSS/SSS/PTES, SSLC, SAMT, progression, retention and achievement data, External Examiner reports and any other departmental monitoring systems in place.) Please place in brackets where the action plan links to relevant points.
The PTES response rate among sociology students was around 37%, lower than the previous years, but in line with the University-wide response rate of 38%. The highest score (92.3%) was for 'Overall I am satisfied with the quality of my degree' (University 87%), with 'The programme is well organised and running smoothly' getting
the same score (University 78%) as well as 'The programme has developed my research skills' (University 87%). Other areas where the scores were reasonably high were 'As a result of this programme I believe my future employment prospects are better' (84.6%), (University 83%) 'The timetable fits well with my other commitments (84.6) (University 80%).
Feedback and assessment scores were good in relation to the quality of feedback and promptness (higher than the University averages, but we were marginally below the University average on the marking criteria being available in advance and the assessment arrangements and marking having been fair. Further, under the organisation and management heading, we did rather poorly on whether assessment and feedback had met expectations (23.1%), suggesting that we need to be clearer in our advance material about what the requirements are. The scores for the sections relating to accommodation, the student union, social life and
catering were generally rather poor.
5 For 2012/13 report, please comment on the action plan from the 2011/12 Annual Monitoring Report
	On the 2012-13 Spring Term SAMT, the scores for the Sociology Masters modules reached a mean of 4 or
more (maximum 5) for 12 of the 18 statements, with the highest mean scores for 'My teacher makes the subject interesting' (4.7) and 'The subject is interesting and intellectually stimulating' (4.6) and 'Overall the quality of the lectures was good' (4.5).  The lowest scores were for 'The feedback on coursework has been provided promptly (3.0) (notwithstanding the PTES result) , 'Compared to other modules I have taken this is harder than most' (3.5) and 'The feedback on the course has been helpful' (3.6).

	What has been successful this year, including areas of good practice that could be shared?

	We have nothing specific to report under this heading

	What issues have arisen this year, and what will require monitoring in the forthcoming year?

	We are still scoring less well than we would like on feedback. One issue mentioned above is setting out the
assessment expectations more clearly prior to students’ arrival.  Another issue we have identified is the fact that many modules are assessed only on the basis of one piece of work submitted after the module is completed  (the compulsory module Sociological Research Design requires two pieces, one submitted mid-term as do some of the quantitative methods modules).  We are discussing various strategies for increasing feedback, including increasing the number of modules with two pieces of work and also the number where essay outlines are submitted for feedback mid-term.


Section three
	Please confirm the following
	Process
	Evidence
e.g. dates of meetings and minutes, website link

	Monitoring and Review process

	Students are consulted in the
process for Annual Review of
Courses (ARC).
	Consultation with students
takes place in the Graduate
Committee and the PG SSLC
	Graduate Committee, 5th Feb 2014
PG SSLC 5th March 2012

	Management committees are
convened for joint course annual review purposes.
	
	We have two joint courses but so far
the numbers are too small to require a management committee

	Action plans from the ARC are regularly reviewed.
	This occurs in the two relevant committees – the Graduate Committee and the PG SSLC
	This is the first ARC; we have previously regularly reviewed the AMR – see the committee Minutes

	
	
	

	Student involvement with quality assurance and enhancement

	The department has a clear
system for identifying which
modules are due for student assessment of module teaching (SAMT).
	Every module is assessed on an
annual basis.
	SAMT summary and individual reports

	The department has an effective mechanism for ensuring that actions identified through the SAMT process are implemented.
	The summary and individual reports from the SAMT are routinely fed back to the Head of Department and PGT Director for assessment and action where necessary. The forms are then returned to the individual module supervisors.
	General issues arising are discussed at Graduate Committee and Departmental Meetings and we check
in the subsequent meeting that actions have been carried out

	The outcomes of SAMT, including good practice, are
communicated to students.
	The outcomes are fed back to student representatives at the Autumn term SSLC meeting and a summary is published on the departmental website.
	This is done via our website and the participation of PGT reps in the Graduate Committee and the PG SSLC

	The department disseminates
and actions issues arising through SSS, NSS, PTES.
	Dissemination and issues arising
are discussed and actioned within the Graduate Committee, the Departmental Meeting and the PG SSLC
	Minutes of Graduate Committee, 13th
Dec 2014 and PG SSLC 4th Dec 2014

	A commentary is provided on the
web for current and prospective students.
	http://www.essex.ac.uk/sociology/current_students/pg/default.aspx

	Actions identified in SSLC
minutes are followed up and outcomes reported to subsequent meetings.
	The actions identified within
the SSLC are followed up and brought before other committees for discussion as appropriate.
	A major issue this year was whether the
Essex Graduate Journal of Sociology should be continued and this issue was discussed at the Graduate Committee, the PG SSLC (4.12.13) and the Departmental Meeting (15.1.14)

	The external examiner reports
are routinely reported to the appropriate SSLC.
	They are on the agendas for the
first Graduate Committee and the first SSLC in 2013-14.
	Minutes of Graduate Committee and
PG SSLC

	
	
	


	External Examiners

	Issues raised by external
examiners are discussed and
acted upon.
	Yes. These are discussed in
Graduate Committee and also
Departmental Meetings when appropriate.
	The reports were discussed at the Graduate Committee on 5th Feb 2014. Reports from both examiners were positive. Dr Jackson commented
‘Everything was excellent’. Concerns about the English Language requirements raised by Professor Lury have already been addressed

	Action taken is reported to
externals.
	
	We send examiners a response to their
reports telling them how we are dealing
with any issues they raise

	
	
	

	Assessment
	
	

	An assessment strategy is in
place which aligns with the University’s Marking and Assessment policies.
	
	The adequacy of our assessment
arrangement have been confirmed in our external examiners’ report

	A system is in place for
monitoring feedback to students on coursework.
	Samples of marked coursework
are copied and sent to external examiners. The PGT Director checks these samples before they are sent to monitor the quality and timeliness of feedback.
	A note is made on the summary marks
sheet of the moderation

	A system is in place to monitor
the timeliness of feedback.
	In addition to the process
described above, the Graduate Administrator is responsible for notifying the Graduate Director if a set of coursework is not marked by the date published to students.
	This is checked by the Graduate
Administrator who keeps a record of any action required

	
	
	

	Communication

	Dissemination and
implementation of decisions of
Senate.
	Senate is a standing agenda
item for the Departmental Meeting and the Head of Department reports on relevant issues.
In addition, academic policy decisions relating to postgraduate matters are considered by the Graduate Committee.
	Minutes of these meetings


Section four
Periodic review
The departmental response to, or ongoing action in respect of, the last periodic review and/or validation undertaken in the last 12 months.
For the first report after the periodic review, this section must include a response to each periodic review recommendation. In subsequent years, updates should be provided via sections two and five.
For the first report after validation this section must include a response to conditions and recommendations, where they have not been received by the Faculty Education Committee previously.
9.2.3 - that the Department engages with employability initiatives across all sectors
The Department Employability Officer is working closely with the Careers Centre and the Faculty Employability Officer, and the Department is looking at ways of offering work-based learning opportunities in the curriculum.  So far most of the focus has been on UG activities but…..
9.2.4 - that the Department keeps under review the effectiveness of the MA Sociology streams and ensures that they continue to deliver intended outcomes
We have reviewed these streams and have decided that the do not contribute to recruitment and led to complexities in administration.  We have decided to abolish them
9.2.5 - that the Department continues to address marking and feedback issues, particularly the timeliness of feedback, and the dissemination of marking criteria in student handbooks
We have been continuing to discuss this issue, and are encouraging more formative written work so that students get clear feedback earlier in the module
Section five
Action plan
	In response to the review please outline the actions for the academic year

	Objective
	Action
	Responsibility
	Timescale
	Progress to date

	To strengthen
our Masters provision
	Further review and
enhancement of our Masters degrees; the provision of a new module to strengthen the Advertising, Marketing and the Media degree
	PGT Director
	Next six
months
	Reviews of
degrees are underway; the new module has just been approved

	To reduce the
number of modules with small numbers of students
	To withdraw some
modules and consolidate others
	PGT Director and Head
of Department
	Next 6
months
	Some modules
have not been offered for 2013-
4; discussions are underway re modules for
2014-5

	To further improve the
assessment and feedback scores in PTES and SAMT
	Make assessment requirements clearer in
our publicity; have more modules where a task with feedback is set for the mid-term
	PGT Director
	Next 6 months
	A core module for the
Advertising, Marketing and the Media will in future have two assignments


Faculty Education Committee (Social Sciences)
19 February 2014
Agenda item: 14
Paper: FEC-SS/14/12
Annual Review of Courses
reflecting on the academic year 2012-13
[Secretary’s Note: Appendices for this document can be obtained from the Secretary to the Faculty
Education Committee.]
An Annual Review of Courses report must be approved by the relevant Head of Department (or Heads in the case of a joint course) before being submitted to the Deputy Dean via the Academic Standards and Partnerships Office acstand@essex.ac.uk
Purpose:
•
To review and evaluate the course to inform quality assurance and enhancement
•
To develop action plans that ensure the enhancement of the courses under review
•
To ensure excellence in the quality of education
•
To identify and share good practice
	Name of Department solely or principally
responsible for courses under review
	Essex Business School

	Date report discussed by Department:
	By email and at GCC 05 February 2014


	Courses to which this report applies
(Please add or delete rows as necessary)
	Number of students on the course (all years of
study) in the year under review

	
	

	MRES AFM
	2

	
	

	MSc Accounting & Financial Management
	44

	MSc Accounting & Finance
	49.5

	MSc Accounting & Management
	6

	MSc Accounting
	12

	MSc International Accounting
	3

	
	

	MSc Banking & Finance
	19.5

	MSc Finance & Investment
	24.5

	MSc Finance & Management
	25.8


	MSc Finance
	10

	MSc Financial Engineering & Risk Management
	9

	MSc International Finance
	4

	
	

	MSc International Management
	23.5

	MSc Marketing and Brand Management
	12.5

	
	

	MSc Entrepreneurship & Innovation
	10

	MSc International Business & Entrepreneurship
	22

	MSc Social Entrepreneurship
	1

	MSc Organization Studies and International Human
Resource Management
	9

	MSc International Marketing and Entrepreneurship
	21

	MSc Global Project Management
	3

	
	

	
	


Report Author(s)
Christopher Land (PG Teaching Director)
Head of Department Signature 
_
(I confirm that the information provided in this report is a correct record)
SUBMISSION DEADLINE:
Undergraduate: by noon on Monday 25 November 2013
Postgraduate: by noon on Monday 10 February 2014
Section one
Action update since last year’s Annual Review of Courses 6
(Please add rows as necessary)
	Please state the action taken as an outcome of last year’s Annual Review of Courses

	Action
	Progress

	IELTs for more discursive programmes
(Management, Marketing and Organization) was raised to 7.0 to address performance gap and student problems in studying.
	Whether this makes a difference can only be evaluated
after this year. Looking at student numbers on these programmes, is is likely that a small but significant drop in numbers was due to this higher entry level. To an extent this was inevitable, as the point was to exclude those students not capable of studying these courses.
The University has decided that the loss of revenue this entails is unacceptable, and the lower IELTs tariff of 6.5 has been reinstated, though with the caveat that entry is only possible via a pre-sessional if the applicant already has 6.0 overall and minimum 5.5 writing. It will be two years before we know the impact of this decision on the performance of students in this suite of programmes. Given that discussions are now taking place over the reduction of academic entry levels, it will be difficult or
impossible to isolate and evaluate the impact of any single change being made.

	On going monitoring of pre-masters (run by
the International Academy)
	Numbers remain very small on these programmes, and
performance is mixed with only a couple progressing to a Masters this year. We will continue to monitor these programmes unless the review committee decides that they should be withdrawn. There is no real value added from them, that we can see.

	Introduction of MSc Management
	Although the paperwork for the MSc Management was lost
in Registry for a period, and the programme was therefore not admitting until rather late in the cycle, we did recruit 4 students onto this new programme.
Although this does not impact 2012/13, it is worth noting here that due to an oversight where a compulsory module was moved without consideration of the curriculum implications (BE162), this scheme, along with MSc International Management, has an imbalance between the autumn and the spring terms (40/100 credit split), which will almost certainly impact on student performance and
satisfaction in 2013/14. This problem has been rectified for
2014/15 and the loophole through which this change was made without full consideration of its impacts has been closed. This point needs to be carried forward to the
2013/14 ARC for information.
As the MSc Management was developed for students of a higher linguistic competence, the level of the material may need to be reviewed if the result is that we recruit weaker students than expected. We will monitor performance over the next two years to determine whether this is necessary.


6 For 2012/13 report, please comment on the action plan from the 2011/12 Annual Monitoring Report
	Monitoring the restructured MSc
International Management
	The same concerns with MSc Management apply to this
programme from 2013/14. 2012/13 saw a reasonably healthy intake of 23 students, though this was significantly down on the exceptional peak year of 2011/12, which saw
38 students on this programme.
A particular problem with the academic and linguistic abilities of students on this programme was recorded in
2012/13, with large numbers failing their Research Methods module. The main reason identified for this was that students simply did not understand the assignment brief. This module has been reviewed in terms of both content and delivery for 2013/14, whilst maintaining the fundamental learning aims and objectives so as to maintain a research element on this ‘generalist’ Masters.
In the longer term, there are two possible lines for development on this degree:
1 - It stays as a generalist masters, with no first degree specified, and the structure and form of the summer research report is reviewed, possibly replacing it with more taught modules in the summer.
2 - The MSc Management becomes the only ‘generalist’ (or
‘conversion’) programme in this area, and MSc International Management is restructured as a specialist masters. This would inevitably restrict admissions to those with a first degree in business/management or a related subject, but would appeal more to such students, who are currently not well suited to this programme. The relative merits of either strategy need further discussion and market research before a decision is made.

	Marketing and monitoring of recruitment on
MSc Social Entrepreneurship and MSc Global Project Management in the Entrepreneurship and Innovation group
	Both programmes were promoted with dedicated
marketing leaflets and high-profile coverage in the EBS Masters brochure, as well as the University’s prospectus.
MSc Global Project Management is growing steadily and, if it continues in this direction, should attract more resource
in the form of optional modules in relevant subject areas,
so that its full potential can be realised. This would be likely to have staffing implications, as we need to ensure that we have enough staff in this subject area to cover additional modules and study leave etc.
MSc Social Entrepreneurship, like its predecessor MSc Community and Social Enterprise, is resolutely failing to recruit. Although the MEGS group would like to run this for at least another year, the opinion of the PG Teaching Director is that this should be withdrawn as soon as possible. If this was combined with the removal of Social Entrepreneurship as a compulsory module on other programmes, this would release staffing resource to further develop teaching provision in areas where recruitment and student interest is strong, such as Project Management
and Innovation.


Appointment of dedicated EBS International Emma Ritson has been working hard to diversify the range
Officer to boost global brand presence and student recruitment/conversion

of countries where EBS recruits significant numbers, complementing the International Office’s focus on expanding our share of large markets like China. Given that we know that students from these large markets under-perform students from other countries (see data on AMR 2011-12), this is an important component of EBS’s ongoing attempts to recruit the kind of students that will perform well in a ‘research led’ teaching environment, whilst also meeting the Universities expectations in terms
of student numbers. Emma is making genuine progress in this direction, but establishing a wider brand presence and reputation is not something that happens in just a year,
and crucially depends upon our league table positions as well as less tangible and quantifiable impressions of quality and reputation.
Continuing to recruit weak students, in large numbers, makes this a particularly difficult task, and the University may need to recognise that a focus on recruiting fewer, but better, students, from a diverse range of national backgrounds, will boost student quality, performance, employability, and student satisfaction. Given that EBS is running a significant surplus, this would be a strategic option for the school over the next few years, enabling us
to increase reputation and league-table positions whilst remaining in surplus and attaining the kind of position that will ensure long-term, sustainable growth.
If the demand for student numbers and income takes precedence over other performance measures, driving down the quality of students further, then we risk high levels of fails, weak grades, low employability (already down to 70% for OS PGT), and further declining student
satisfaction. It will also necessitate reconsidering the status of ‘research led’ teaching on some PGT programmes in the school, as we already recruit a significant number of students who are not capable of successfully completing a research dissertation. Although criteria have been
stretched quite a way to accommodate this, compared to top-20 UK business schools, the pass-mark may need to be revised down a little further still, if the quality of student intake is pushed down further by the University. To address this in part, the MMO group has already
formalized a distinction between ‘generalist’ Masters like
MSc Management and MSc International Management, where students without a strong and relevant subject background are directed. These programmes have less of a research focus and this is being reviewed further away from research for 2014/15 already.
Continued monitoring of feedback times and quality

This is, and will remain, ongoing. In 2013/14 the school
has already been unable to meet the University’s stipulated
4 week turnaround time in a number of instances.
On the one hand, this challenge has been deepened by the on-going industrial action, with many staff working to contract. Realistically, this means that turnaround times are longer than usual, when staff are working unpaid overtime to meet these expectations.
On the other hand, the 4 week turnaround is not realistic for a department with the kinds of student numbers EBS has. Where staff have overlapping marking for both PG and UG modules, 4 weeks, especially over Christmas, is unrealistic. Some UG modules have almost 500 students and even where the marking is undertaken with GTA support, the moderation and QA processes are extremely time consuming. Where this coincides with marking on a PG module, 4 weeks is often an unrealistic expectation. Having this advertised by the University thus leads to unrealistic student expectations and registers as dissatisfaction on the PTES.
It is also worth noting that we may need to review the mechanisms for returning work to students out of term time. As they are often away from campus at these times, they are not able to collect work from the office.
Section two
	Following the Course review and enhancement meeting(s) within your department please
comment on the following (using as evidence the NSS/SSS/PTES, SSLC, SAMT, progression, retention and achievement data, External Examiner reports and any other departmental monitoring systems in place.) Please place in brackets where the action plan links to relevant points.

	

	What has been successful this year, including areas of good practice that could be shared?

	Excellence in Research Led Education:
In general, EBS students are appreciative of the quality of the teaching, as was borne out in the PTES
results, SSLC meetings and in SAMT reports. For examples, comments on SAMT included:
‘I liked that [the lecturer] helped us with more practical knowledge that may prove to be useful later
in our career’, or ‘The lecturer is very punctual, helpful and puts great efforts to explain concepts and theories. She welcomes students’ questions and spends time to answer them.’
In PTES 2013, EBS was scored 97% (Colchester) and 92.3% (Southend) for overall teaching quality, and ratings were up for almost all of the individual questions in the teaching methods section of PTES (see the PTES report in the appendices for further details).
Students are particularly favorably disposed to the wide range of critical, research driven perspectives on business related topics that are taught within EBS, for example, one student commented (SAMT for


BE951):
“I like it that EBS gives you the opportunity to know alternative [research] approaches. Actually there are few universities (Business Schools) around the world that give you this opportunity. I think I chose
the right school!”
The theoretically informed, research led approaches to post-graduate teaching in EBS are appreciated by our students and, overall, they are happy with the coverage of theory and the use of real life examples and cases to illustrate this. There is some inconsistency in comments about this, however, with some students also wanting something more ‘practical’ (see section below). The overall
impression from PTES, SSLC and SAMT, is that EBS currently deliver an extremely effective and excellent research led education, which is appreciated by the majority of students. There are a few students who come to a business school expecting more practical, vocational, or instrumental forms of education, however, and these students struggle with the more academically demanding requirements of a research led Masters. Some modules strike a good balance on this, however, with
students commenting in the BE364 (finance) SAMT report that ‘There is a proper mix of theory and
practical sessions, making the module interesting and understandable’.  Alternatively, on the accounting module BE 150, students reported satisfaction that the module was ‘strongly related with the real world’.
Finding the correct mix of theory, empirical evidence, research training, and practical experience will vary by subject area and degree, to some extent, with students in ‘practical’ disciplines like accounting
expecting a little more of this. As the SAMT comments suggest, however, even this is not straight forward, with students on BE152 (accounting) commending the ‘great exposure to real life cases’, but requesting that lecturers ‘share more theory to make sense of social practice’. Similarly, students on
BE156 commented that ‘[The module] gives us examples from the real life and encourages us to think how we can try to avoid these [negative] situations if we are in their shoes.’ Such comments clearly demonstrate that students recognize the value and relevance of a rigorous, research-led, social science based, business education.
Overall the statistics on the SAMT reports suggest that students are content with their degrees, with the vast majority of responses falling in the ‘agree’ or ‘strongly agree’ categories. Deviations from this
pattern are discussed in the following section. PTES results this year were similarly strong, with improvements, many significant, in most questions. Notable from the PTES were the 100% approval rating for ‘Learning Resources’ (item 13d) at Colchester, and the improvements in evaluation of
Assessment and Feedback. In this category, Southend improved their rating by 36% for item 5b (‘Assessment arrangements and marking have been fair’) and by 39% for item 5f (‘Feedback on my work has helped me clarify things I did not understand’).
Academic Performance:
The vast majority of students received the degree that they are studying for, with only a small number of students dropping out, failing, or graduating with a lesser award. Where a small number of courses have had problems in this regard, these are discussed below.
For future ARC reports, it might be worth breaking this data down further, to consider the number of resit examinations on difference courses, and the proportion of Merits and Distinctions awarded. Analysis at the modular level, as well as course level, would also be beneficial in this regard, undertaken independently of Module Leaders’ module reports.
What issues have arisen this year, and what will require monitoring in the forthcoming year?
RESOURCES AND FACILITES
Rooms and Teaching Facilities
EBS continues to see an adverse impact on Student Satisfaction resulting from the University’s
teaching facilities. Most significant in this regard are the repeated negative evaluations and comments on SAMT reports concerning Finance labs. Many students commented that labs were noisy, overcrowded, and that students at the back could not see what the lecturer was doing at the front. Quotes from SAMT reports include:
-
‘rooms not good’
-
‘could do with a better classroom’
-
‘decrease the number of people in labs’
-
‘class is overcrowded’
-
‘need a bigger lab’
One possible solution to this would to reduce class sizes for labs, but this would increase staff teaching times. Another option would be to improve the layout and technology in the labs, or to experiment with on-line, virtual labs. All of these would require effective resourcing and careful planning. In a context of projected growth in student numbers, however, and increasingly large modules and courses, this may be necessary if we are to improve, or even maintain, levels of student satisfaction.
As well the SAMT reports, this point is reflected in the 2013 PTES, where the lowest ratings in section
10 (Learning Resources) were for items 10c (access to IT resources), 10d (access to social learning spaces) and 10e (access to specialised equipment, facilities and rooms). All three were rated in the
70s, with items 10c and 10d dropping this year, the only falls in this section of PTES.
Class sizes and student numbers:
The issue of rooms and class sizes is not restricted to Finance modules. For example, students on BE951 commented in SAMT that ‘There are 140 students in the class and it does not look like a postgraduate module with the crowd in the class’. This raises a much larger challenge facing EBS: how
to maintain a quality educational experience at PG level, whilst increasing module sizes and growing student numbers at the same time as cutting staffing budgets, increasing and expanding administrative roles and bureaucracy, and intensified demands on staff in terms of research productivity (REF, external funding and impact/KT).
AV Facilities:
Students’ perception of poor teaching resources is exacerbated by failing learning and teaching technologies. The UG Teaching Director has compiled an extensive list of staff reports on failing
technologies disrupting lectures, including AV, projectors and computers. This is something that the
University must get right. Students have only a relatively limited amount of classroom time on their
studies, and losing some of this to repair time or replacing equipment, has a significant impact on student satisfaction. This is reflected in many of the SAMT reports, which included neutral and disagrees on the reports for ‘The teaching rooms on this module were suitable for their purpose’. This
was backed up with free-text comments on SAMT, such as: ‘The class room should have been bigger and should had better audio and video facilities.’
Libraries, Books and Learning Resources:
Southend students registered an improvement in library facilities this year (questions 10a and 10b were up from 47/47% to 59/67%) but registered continued dissatisfaction with the library facilities. This is discussed in the PTES report (see appendices) but I will not dwell on it here, as the opening of the Forum at Southend should lead to significant improvements here. The University’s investment in
this learning resource, which will really benefit EBS students, is much appreciated.
A second issue is the availability of books in the Colchester library, which students raised in SAMT, SSLC and PTES. For example, one Colchester students commented on the library in the PTES that ‘the
facilities is too old and needed to be improved, books are not many and I have to wait too long to borrow some of them.’ Whilst the University’s investment in the library building is welcome in this respect, this will need to be matched by a growing budget that can match students’ expectations that
their fee includes access to everything they need to complete their education.
On a related note, students repeatedly raised issues in the SSLCs in 2012/13 concerning printing costs and book buying. With high levels of fees, the expectation of students is that they are paying for everything they need to successfully complete their degree. When they have to pay for printing core readings and buying textbooks, this creates resentment. If the University were to include printing
costs and core textbooks as part of the ‘package’ that students purchase with their tuition fees, this would go a long way toward increasing student satisfaction. By putting materials physically in
students’ hands, we might also have an increased uptake in terms of reading these materials. Comments on the SAMT reports and SSLC note that some students are not well prepared for classes.
This will clearly impact on grades and performance, so might present a win-win opportunity, at
relatively low cost in terms of resources.
THE CHALLENGES OF A MIXED ABILITY COHORT
EBS currently recruits a quite bifurcated student body. Some students have excellent English language skills and strong backgrounds in their chosen academic discipline. Others have very little, or no, relevant academic knowledge in their first degree and struggle with basic academic English and mathematical skills.  In the classroom this creates real challenges as the better students feel aggrieved when lecturers go slow, or when fellow students are unable to effectively participate in group work and class discussions. On the other hand, the less able students feel left behind if academics teach to the top and deliver a genuinely research led education.
To address this, we have worked in close collaboration with Graduate Admissions over the last two years to clarify and ensure the consistent application of clear admissions criteria. This remains a work in progress, however, and has led to some small increases in the reject rates for some programmes.
As a second approach to this issue, we have also formalised a split between ‘generalist’ and ‘specialist’ masters, in the QAA nomenclature, or ‘conversion’ and specialist’ masters in the more popular parlance. For specialist Masters degrees, we select on both overall academic performance and subject background, enabling us to ensure that students at least have the necessary subject knowledge to
study at an advanced level. Of course, there is so much variety between different universities’
curricula, and between national systems, that this is not an exact science and remains a work in progress.  For the ‘generalist’ Masters degrees, we only select on the basis of overall academic
performance and do not assume specialist background subject knowledge. Degrees in this category at
Colchester are: MSc Management, MSc International Management, MSc Accounting and Financial
Management. We are looking at developing similar offerings at Colchester in Finance and in Marketing, over the coming year.  At Southend, none of the programmes currently have specific academic backgrounds stipulated in the admissions requirements, reflecting the historical situation. As the PGT provision there is developed further, with more specialist programmes like the current
MSc Global Project Management and the proposed MSc Data Analytics and Business, this practice will need to be reviewed so as to avoid this problem of widely disparate student bodies taking the same degrees.
English Language skills of students:
A particular, and more intractable, challenge is the wide variation in English Language skills between different students. In terms of student satisfaction, this is more of an issue than academic ability, as it prevents students from working as groups and created disengagement from the best students, who feel that others do not really participate in classes, and from the weakest students, who cannot participate at all due to poor English. This is borne out in SSLC meetings, SAMT reports, staff module reports, and PTES.
-
‘Even though I really appreciate the organization of the degree and the enthusiasm of most teacher and their teaching quality, there were some classes where the academic level of students varied quite by a large scale. Especially in groupworks and seminars it was difficult to keep a certain high standard up as some students were not able to participate due to
language barriers (they had a really poor english) or missing subject specific knowledge. This is
applying especially for Asian Students (although I want to emphasize that I do not want to
generalize this!). I would recommend on thinking on increasing the application standards and requirements to improve the overall learning atmosphere and increase the level of students that are able to perform at a high level. This way I am sure that the university would benefit as well concerning reputation.’ (PTES)
-
‘The range of students in terms of ability and willingness to participate, is noticeable and has some impact on the overall learning environment.’ (SAMT BE455)
-
‘Language was a large issue, so much time had to be spent on getting the class to understand a concept rather than discussing the concept and achieving a deeper understanding of it.’ (SAMT BE951)
-
‘In twenty years of teaching in HE this was the worst cohort of students I have ever had to
work with, a view that was also reported to me by other members of the teaching team.’
(BE466 Staff Module Review Report)
-
‘An issue for some students (and this may have brought the average down) is their inability to
write properly in English. The experience of writing essays in English, and especially ‘Business English”,  together with the knowledge and analytical capability for making an intellectual case, is limited as far as many students are concerned. The only remedial action that I can propose is that the English language provision be revamped to take into consideration how to write Business English and a better appreciation of critical analytical writing appropriate for
PG level assignments.’ (BE250 Staff Module Review Report)
-
‘What is not taken into account is the differences between students. Some of them don’t know math at all, some of them have strong math background.’ (SAMT BE399)
This is also borne out in otherwise contradictory feedback on the same module, such as these for
BE953 (SAMT):
-
‘I couldn’t keep up’
-
‘The pace of the lecturer in moving on was excellent’
This issue is perhaps the most significant challenge that EBS faces and is exacerbated by University pressure to increase student numbers and limited freedom for EBS to increase IELTs tariffs or implement more stringent selection criteria. In the longer run, if this continues, student satisfaction and performance are likely to deteriorate, impacting on our reputation and KPIs, and long term ability to sustainably recruit good students in sufficient numbers.
The relative weakness of some students, especially in terms of academic English, also places a huge burden on the admin team, especially at Colchester where 2 staff deal with all PGT students. Where those students do not understand English very well, they present an additional workload for the admin team who have to support them through what can be quite confusing processes of module selection, negotiating administrative systems, understanding handbooks and timetables etc.
In the short term, we are working closely with the International Academy to provide Academic English and study skills, tailored to EBS students, and integrated with core modules such as BE950 and BE953, which all Colchester students take. We are also working to develop a bespoke pre-sessional, which might help students coming in with weak academic English, but as the quotes above indicate, this is a serious issue and is unlikely to be fixed by what is, in reality, relatively minor tinkering.
A more radical solution might be more stringent streaming of students into different degrees. On the one hand, we could have small, genuinely research led, specialist Masters, which would feed into PhD courses and appeal to students with strong English and strong, subject relevant, academic backgrounds. On the other hand would be the ‘generalist’ masters, with lower entry requirements,
functioning as a cash cow for the school. This strategy would require University and Faculty support for maintaining the small-number courses, as well as in resourcing the increased intensity of teaching, for example in contact hours and remedial academic skills and English support, that the larger programmes would require. This strategy has effectively been pursued in the MMO group, by distinguishing specialist from generalist Masters. It would be easier to develop this if there was formal acceptance of this, including low-recruiting specialist programmes, at Faculty level.
BALANCE BETWEEN THEORY AND PRACTICE
As indicated in the section above dealing with positive feedback, many students are happy with the research led, rigorous education that they receive in EBS. There is some ambiguity in the feedback here however, with some students asking for more theory, others commending the use of real life case studies and industry speakers, and others complaining that the degree is not practical enough.
What is not entirely clear is what students understand by the term ‘practical’, however, with some seeming to want simplistic recipes for business and managerial success. Sadly, the research evidence
would suggest that simple recipes do not exist, or do not work. Rather, successful business
management depends on the development of a strong set of transferable skills, enabling managers to research and understand unfamiliar challenges and problems, and a strong understanding of underpinning theory, so that underlying dynamics can be apprehended and new solutions to new problems can be developed in situ.
As indicated above, a number of students in EBS are simply not capable of succeeding in such an education, and do not want it. Rather, they want to focus on technical aspects of business, for example accounting techniques, which are not really part of a research led PG curriculum. This presents challenges for maintaining student satisfaction across a bifurcated cohort with varying abilities and expectations. On all EBS programmes we have a strong focus on research evidence, with students studying case studies and empirical evidence. In some modules, practical skills are fostered through simulations (eg trading floors or strategy/marketing simulation games), or by inviting in industry speakers to share best practice and experiences. Clearly there is a balance to be struck here but the more critical feedback on this question needs to be considered against the very positive
feedback we receive on the same topics. If there was a way to review the feedback and break down different responses by other variables (eg nationality, first degree area, work experience etc), this might give us more information, but this is not currently possible with anonymous feedback.
POOR PERFORMING DEGREES
Whilst the vast majority of degrees have excellent student performance, and most students studying at EBS receive the degree that they register for, there are some degrees that have a more problematic performance record. In the case of smaller courses, the figures are not significant, but for some they are:
MSc Accounting and Financial Management
This programme has grown between 2010 and 2012, from 15 (2010) to 18 (2011) to 44 (2012). In 2010 just 1 student (7%) left with a lesser award. In 2011 this rose to 2 (11%) and one student also
withdrew (6%). In 2012-13, only one student left with a lesser award, but three students remain active
(with resits or dissertation resubmissions) so this figure may yet rise.
MSc Accounting and Finance
This degree has had students leaving with a lower, or no award, over the last three years. In 2011-12, one student failed, one withdrew, and 7 students (13%) exited with a lower award. In 2010-11, 2 students (12%, as numbers were much lower) left with a lower award. The rapid expansion of this degree in these years, from 17 in 2010 to 53 in 2011, may partly account for this, if it was achieved by a reduction in quality of student intake. As this programme has been a key factor in overall student growth in PG programmes during this period, this is worth keeping an eye on. Figures for 2012-13 show 5 students (10%) exiting their programme with a lower award, but no fails or withdrawals.
MSc Finance and Investment
This programme has seen a fall in numbers in the last three years, from 35 in 2010 to 29 in 2011 and
24 in 2012. In 2010-11, 2 students (6%) failed and 2 students (6%) left with a lesser award. In 2011-12
1 student failed, two left with a lesser award (7%) and one remains active. In 2012-13, one student failed, two left with lesser awards (8%), and 3 remain active.  It would be helpful to investigate possible causes for this further.
MSc Finance and Management
Numbers on this programme are erratic, going from 11 in 2010, down to 8 in 2011, then jumping to 26
in 2012. In 2010-11, 1 student withdrew (9%), and one left with a lesser award (9%). In 2011-12 1 student of the 8 left with a lesser award (13%). In 2012-13, the year with large growth, just one student failed and one remains active. This is despite this programme requiring quite divergent skill sets from students, with strong quantitative skills needed for the finance modules, and strong discursive and qualitative skills being needed for the management side.
MSc International Management
This degree has also had fluctuating numbers: 28 in 2010, 38 in 2011, and 23 in 2012. In 2010-11, 1 student (4%) withdrew and 3 students (11%) left with a lesser award. In 2011-12, 1 student (3%) failed and 3 students (8%) left with a lesser award. In 2012-13, 1 student (4%) left with a lesser award, but 3 students remain active.
In the future, it would seem useful to look in more detail at the relationship between module level performance and course level performance, to perhaps dig a little deeper into these issues. On the whole, however, performance on PGT degrees in EBS is strong.
Section three
	Please confirm the following
	Process
	Evidence
e.g. dates of meetings and minutes, website link

	Monitoring and Review process

	Students are consulted in the process for
Annual Review of Courses (ARC).
	
	

	Management committees are convened for joint course annual review purposes.
	Joint programmes are all owned by the other
department, so this would be addressed within their ARC
	Economics Dept
MSc Accounting & Financial Economics
MSc Financial Econometrics
CCFEA
MSc Computational Finance
Centre for Psychoanalytic Studies
M.A. Management & Org Dynamics
Sociology Dept
M.A. Sociology & Management
M.A. Advertising, Marketing & Media
Mathematics Department
PG Dip & MSc Mathematics & Finance PG Dip Financial Decision Makingwith Applications

	Action plans from the ARC are regularly
reviewed.
	Action plans and ARC
reports are shared with the Graduate Curriculum Committee (GCC), School Steering Group, and at the School meeting. They are reviewed each year at the next round of the ARC
	Example
GCC 1 May 2013 Minutes – Min
GC12/29

	
	
	

	Student involvement with quality assurance and enhancement

	The department has a clear system for
identifying which modules are due for student assessment of module teaching (SAMT).
	These are done for all
modules each year.
	

	The department has an effective mechanism for ensuring that actions
identified through the SAMT process are implemented.
	Aggregated SAMT
reports are discussed in GCC. Individual module reports go to Module staff and are included in their annual Module report. Where individual
modules identify
excellent or problematic practice, this is communicated to Heads of Group and the Deputy
	See attached report.
GCC Report summer 2011


	
	Director for Education.
	

	The outcomes of SAMT, including good
practice, are communicated to students.
	SAMT reports (quants)
are put on Moodle for each module and are discussed with student reps in the Spring SSLC meeting.
	Link to Moodle – Block 7:
https://moodle.essex.ac.uk/course/view

	
	
	.php?id=1072
	

	
	
	
	

	The department disseminates and actions
issues arising through SSS, NSS, PTES.
	PTES is considered
through the ARC
process
	See attached report.

	A commentary is provided on the web for
current and prospective students.
	
	Web address

	Actions identified in SSLC minutes are
followed up and outcomes reported to subsequent meetings.
	Yes. Minutes are
circulated before each meeting and matters arising/action points reviewed at the start of the next meeting.
	Example
GCC 1 May 2013 Minutes – Min
GC12/26

	The external examiner reports are routinely
reported to the appropriate SSLC.
	Yes, these are reported
to the Spring SSLC (final board report) or Autumn (interim board report)
	

	
	
	

	External Examiners

	Issues raised by external examiners are
discussed and acted upon.
	Yes, these are discussed
and actioned via GCC
and ARC processes.
	Example
GCC 1 May 2013 Minutes – Min
GC12/25 1st May 2013

	Action taken is reported to externals.
	This had not routinely
happened in the past. This year we have introduced a proper process for responding to, and thanking, the External Examiners. Responsibility for this lies with the PG
Teaching Director, rather than Programme
Directors.
	

	
	
	

	Assessment
	
	

	An assessment strategy is in place which
aligns with the University’s Marking and
Assessment policies.
	Yes. This is regularly
reviewed by the School’s Education Committee (formerly LTAC)
	Example
Section 3: Assessment Strategy Marking
Policy 2013-2014

	A system is in place for monitoring
feedback to students on coursework.
	Yes. Administrative staff
prepare a statistical
	Example in ARC folder:


	
	report on grades, which
is reviewed by the relevant programme director, and
	Section 3: Statistical Grades Report
BE150

	A system is in place to monitor the
timeliness of feedback.
	Yes. Students deadlines
for submitting and for the return of coursework is published in the handbook.
Administrators monitor this and inform PG Programme Directors when c/w return deadlines are missed.
Staff are encouraged to
report potential delays to the PG Teaching director and group Programme Director, who communicate and
explain delays to the students via email.
	Sample email attached

	
	
	

	Communication

	Dissemination and implementation of
decisions of Senate.
	These are reported
either via faculty or via the Director and Deputy Director (Education) via SSG, Education Committee and School meeting. Where necessary, responses are coordinated via the GCC.
	


Section four
Periodic review
The departmental response to, or ongoing action in respect of, the last periodic review and/or validation undertaken in the last 12 months.
For the first report after the periodic review, this section must include a response to each periodic review recommendation. In subsequent years, updates should be provided via sections two and five.
For the first report after validation this section must include a response to conditions and recommendations, where they have not been received by the Faculty Education Committee previously. The next periodic review is this Spring term (2013-14) so new issues will no doubt come up this year for us to consider. There were no outstanding issues from the last Periodic Reviews as significant programme developments (Southend and Colchester) have been undertaken since then to address issues identified.
Section five
Action plan
	In response to the review please outline the actions for the academic year

	Objective
	Action
	Responsibility
	Timescale
	Progress to date

	Consolidate PGT
provision on both campuses
	Review and consider closure of
programmes: (a) With persistent weak recruitment (eg MSc International
Accounting, MSc
Social Entrepreneurship); (b) With identified curriculum weaknesses (eg MSc Organization Studies and International Human Resource Management)
	For discussion by
SSG and Education
Committee.
	Decision by end of
summer term.
	Issues have been identified but there is not yet a
consensus on what should be done to resolve these issues. Periodic Review may impact on this, so decisions should wait until
after that (end of spring
term).

	Review and explore new options for
programme level accreditation by relevant professional bodies (eg CIM, CMI, CPID, PMI etc)
	Review on a programme by
programme basis where accreditation opportunities exist
and make relevant institutional links.
	Programme
Directors to lead on this, in conjunction with the newly appointed Deputy Director (Accreditation)
	on-going.
	Two avenues are being explored for Finance, one
successfully, one on-going. Negotiations with CMI are stalled but Accreditation Officer is in contact with them to restart. CIM was
unsuccessful but will be
revisited once relevant programme is more established. CPID will be explored once MSc OSIHRM is more coherent in terms of curriculum content (lack of HRM content at present), if a suitable academic lead can be identified. Accounting
programmes at PGT are not suitable, but MSc
Accounting and Financial Management will be explored for possibilities.

	Introduce new MSc
Work, Organization and Society
	This is scheduled
to run in 2014-15
	Programme
Director MMO
	Review end
of early performance and recruitment
in spring
2015. Programme name needs to be reviewed also.
	Programme is designed,
modules developed, and it has been advertised and included in the prospectus. Recruitment so far looks very weak.


Faculty Education Committee (Social Sciences)
19 February 2014
Agenda item: 14
Paper: FEC-SS/14/13
University of Essex
Course Approval – Part 1
Application for Part 1 Approval for a New Course for Publicity Purposes
This form will be considered by the Faculty Executive Dean in consultation with the Deputy Dean, Faculty Manager, Faculty Education Manager, and Academic Standards and Partnerships Office.  Once approval for publicity has granted, the new course may be advertised, and the route for seeking final full approval will be confirmed.
Offers of admission to a course can be made once Part 1 approval has been granted, but until Part 2 (final approval) has been obtained, students will be made aware that the course is subject to approval.  See the Academic Standards and Quality webpages for more information on these forms and the course approval process.
Departments should forward the completed form to the Academic Standards and Partnerships Office (acstand@essex.ac.uk) for uploading onto sharepoint, where it will follow the workflow to request approval from the Executive Dean (via the Faculty Manager and Faculty Education Manager) and ASPO.
Please answer all questions
SECTION A (FINANCIAL APPROVAL)
1.    Basic Details
	Title of course:
	Master of Science in Business Analytics

	Level of course
(For Foundation degrees please provide information on the top up year)
	PG Level 7

	JACS code
	Tbc

	Campus(es) to be offered on
	Southend

	Faculty/Graduate School
(Research degrees are located in the
Graduate School)
	Faculty of Social Sciences

	Administering department:
	Essex Business School

	Key contact person for the new course:
	Dr Sena Ozdemir

	Other departments involved in the course delivery, including percentage for student load purposes:
(other than in the form of outside options) (see Planning Office / Stats and Data / FTE and load information: http://www.essex.ac.uk/planning/Statistics/ftel oad.aspx)
	
	Department
	% of teaching by Dept
	

	
	
	None
	
	

	
	
	
	
	

	
	
	
	
	

	
	

	Modes of study
(F/T, P/T/credit accumulation/distance learning)
	F/T, PT

	Length of course (months or years):
	FT (12 months), PT (24 months)

	Proposed date of introduction:
	Autumn 2014


	Admissions Requirements:
	The applicants should have a business
degree (e.g. economics, finance, business administration, international business, accounting, marketing, operations management, supply chain management or any other business or management degree), or engineering degree (e.g. computational engineering, structural engineering, computer science or any other engineering degree), or science degree (e.g. pharmaceutical sciences, maths, physics and chemistry). Introductory knowledge of statistics, calculus and algebra is mandatory. Relevant work experience is preferable.
ACCEPT: 2i or high 2ii (58% or 56% if Essex graduate) or equivalent
REJECT: If 3rd class degree
Language requirements if English is not the first language: IELTS equivalent of
6.5

	Course variants include:
	Study abroad version: No
Work-based / placement learning year: No

	The department currently offers WBL /
placements?
	No

	Are there established WBL/placement procedures / policies / handbooks in place?
	No

	Is the WBL / placement in a curriculum area which is new to the department?
	No

	Have you consulted the Points Based Immigration (PBI) Officer in the Registry about compliance with Tier 4 immigration regulations? (please include details)
	N/A


2.
Rationale and Market
Before filling in this section you are advised to consult with staff in Communications and External Relations to request a market research report and/or the International Office about demand for the course and possible competitors.
2a:  Course Finder Entry and Key words: Please provide the proposed text for the Course Finder and identify up to 10 key search words for UCAS/University Course Finder
10 Keywords:
Business analytics; data analytics; statistics and forecasting; simulation techniques;
data mining and visualisation; econometrics; business intelligence, business planning and optimisation; decision-making; problem-solving.
Text for course finder:
Business analytics has become an imperative strategic tool for organisations of all
sizes in identifying market trends and patterns, and optimising business processes and decision-making. Importantly, it helps improvement of business performance in every functional area such as product development, operations, marketing, sales and supply chain management.
Our MSc in Business Analytics course will train you to organise, integrate, analyse and interpret big data in order to make insightful forecasts into all aspects of business operation and drive sound business actions. It offers a range of taught modules in the area of business analytics that are designed to help you solve complex real-life business problems. During the course of study, you will be given the opportunity to further specialise in a variety of complementary business, management and marketing subjects. In the summer term, you will carry out a dissertation project on a subject of your choice, drawing on the theoretical and practical skills you have developed during taught modules. This course will equip you with essential numeric, analytical and problem solving skills for a thriving career as business analyst, manager, or consultant in private and public enterprises. The completion of this course will also provide you with the foundation for undertaking further academic study (i.e. PhD).
2b:  Please provide a brief outline of the reasons for introducing the course and any observations about possible demand (You may wish to include reference to employer needs and/or professional requirements). Please attach the market research report if completed.
Business analytics has become an increasingly in-demand subject in the national and international job market. This can be evidenced from the fact that a range of competitor institutions have already started offering postgraduate programmes on business analytics. Therefore, in order to consolidate the portfolio of our offerings and demonstrate our commitment in addressing the requirements of the job market, it is important for us to introduce the proposed postgraduate taught programme in business analytics. Furthermore, this specialist programme is expected to
contribute to our postgraduate research recruitment. In particular, the programme will equip students with essential numeric and analytical skills, which will make them strong candidates for our postgraduate research programmes. Essex Business School, in collaboration with CSEE and ISER, is also in the process of setting up a new research centre which is called ESRC Data Research Centre for Smart Analytics. The provision of MSc in Business Analytics programme is expected to generate some research collaborations between our academics and postgraduate students, which will help strengthen the research profile of this new research centre. We have recently recruited several academics specialised in business analytics subject. In this context, the provision of this programme will enable us to disseminate our knowledge in one of our key areas of expertise and enrich the
inter-disciplinary nature of the Essex Business School - Southend Campus.
3.
Resources
The purpose of this section is to determine resource implications of the new course.
All new courses have resource implications and your Faculty Accountant will help identify costs and advise on any bids which may need to be made for additional funding. The proposer should contact the Faculty Accountant, who will provide a costing report for consideration by the Executive Dean.
Please note that any new staff posts identified in this section must be formally applied for via the “Request to Recruit” process at the point the post is required. Executive Dean Part 1 approval is of the business case and represents “in principle” approval only.
Income
Please indicate in the table below what you expect to be the net increase in student numbers as a result of introducing this course during its first four years of operation. (Please give new student registrations only – do not include expected student progression numbers.)
	
	Year 1
	Year 2
	Year 3
	Year 4

	Home/EU
	4
	6
	8
	10

	Overseas
	10
	15
	20
	25


Should premium fees be charged?
No
Expenditure
3a:  If the new course is based on existing provision and requires no new resources e.g. no additional classes, library resources or facilities, please tick here and proceed to Section B.
The course is based entirely on existing provision and no new resources required
X
3b:  Please complete the table below with details of all new modules required for this course. (Please expand table as required)
	Module title
	NQF
	Credits
	Status
	Contact hours
	Unique to this

	
	Level
	
	(core/ comp/ opt)
	
	course?

	
	
	
	
	Lectures
	Classes
	Labs
	Other
	

	Applied Statistics
and Forecasting
	Level 7
	15
	Compuls
ory
	2 hours per
week (1 hour lecture and 1 hour lab based seminar), thus in total
20 hours (10x2 hours lecture and lab based
seminar) over a  term
	
	Lab based
seminar contact hours are combined with lecture contact hours
	
	This module will be
offered as a compulsory module for MSc in Business Analytics programme.
It will also be open as an optional module to MSc in Business Strategies in a Globalised Environment programme (i.e. a joint programme with PERM).
It will not be open to any other programme.

	Simulations in
Business - Agent Based Modelling and Microsimulation Techniques
	Level 7
	15
	Compuls
ory
	2 hours per
week (1 hour lecture and 1 hour lab based seminar),
	
	Lab based
seminar contact hours are combined with
	
	This module will be
offered as a compulsory module for MSc in Business Analytics programme.


	
	
	
	
	thus in total
20 hours (10x2 hours lecture and lab based
seminar) over a  term
	
	lecture
contact hours
	
	It will also be open as an optional module to MSc in Business Strategies in a Globalised Environment programme (i.e. a joint programme with PERM).
It will not be open to any other programmes.

	Business
Analytics for Managers and Entrepreneurs
	Level 7
	15
	Compuls
ory
	2 hours per
week (1 hour lecture and 1 hour lab based seminar), thus in total
20 hours (10x2 hours lecture and lab based
seminar) over a  term
	
	Lab based
seminar contact hours are combined with lecture contact hours
	
	This module will be
offered as a compulsory module for MSc in Business Analytics programme.
It will also be open as an optional module to MSc in Business Strategies in a Globalised Environment programme (i.e. a joint programme with PERM).
It will not be open to any other programmes.


3c:  Do you anticipate needing any additional non staff resources for existing modules as a result of running the new course, e.g. additional classes, labs, etc? If so, please give details below:
No
3d:  Are you planning to discontinue any courses/modules in order to free up teaching resources for the new course (compensating resource savings)? If so, please list discontinued courses/modules below together with date of withdrawal:
No
3e:  Please complete the table below with details of any new staff (teaching or support services e.g. lecturer, part-time teacher, GTA/D, admin, technician,) required to be able to deliver the course: (please expand table as required)
	Job Title
	FTE
	Start-date
	Grade or estimated salary
(in case of part-time teacher)

	N/A
	
	
	


3f:
Please give details of any start-up costs below (e.g. labs, equipment)
We currently have two IT Labs at the Gateway Building, Southend Campus. The IT lab on the 3rd floor seats 40 students and one on the 2nd floor seats 10 students. It was revealed from the Student Administration that timetabled use of the IT rooms is not too heavy and there should not be any problems in timetabling in 3 x 1 hour lab classes for the new
programme (i.e. for Applied Statistics and Forecasting, Simulations in Business - Agent Based Modelling and Microsimulation Techniques, and Business Analytics for Managers and Entrepreneurs modules).
3g:  Please complete the table below with details of any ongoing non-staff costs required to be able to deliver the course: (please expand table as required) N/A
	Year
	1
	2
	3
	4

	Recurrent costs to the
Department e.g. library, equipment maintenance, consumables, CRB checks, field trips etc.
	
	
	
	

	Non-standard teaching
requirements
	
	
	
	


SECTION B (ACADEMIC APPROVAL)
Please note: Section A approval is required before the proposal can be considered by the Dean.
1.
Course Structure and Content
Please provide a brief outline of the structure, academic content and coherence of the course
Where similar courses exist either within the department’s current portfolio or at other Universities you may wish to identify in what way this course is distinctive. Please indicate if the course will involve modules largely delivered on a distance learning basis. Please indicate the way in which other departments are involved, where relevant
(minimum 100 words)
Course Structure and Content for MSc in Business Analytics (BA):
BE279 - Applied Statistics and Forecasting (Compulsory, AU Term, 15 credits module) BE274 - Managerial Economics (Compulsory, AU Term, 15 credits module)
BE955 - Business Research Methods (Compulsory, AU Term, 15 credits module)
BE280 - Simulations in Business – Agent Based Modelling and Microsimulation Techniques
(Compulsory, SP Term, 15 credits module)
BE277 - Business Analytics for Managers and Entrepreneurs (Compulsory, SP Term, 15 credits module)
BE984 - Dissertation (Core, SU Term, 60credits)
MSc BA students need to choose three of the following elective modules:
BE275 - Global Supply Chain and Operations Management (Optional, AU Term, 15 credits module)
BE750 - Global Project and Product Development (Optional, AU Term, 15 credits module) BE268 - International Business and Strategy (Optional, SP Term, 15 credits module)
BE552 - International Marketing and Strategy (Optional, SP Term, 15 credits module) BE273 – Innovation Management (Optional, SP Term, 15 credits module)
Description of the Programme:
MSc in Business Analytics (BA) includes one core component (i.e. the dissertation project)
and five compulsory modules. The students will also be expected to choose three out of five elective modules in order to be eligible for a master of science degree. The compulsory taught modules of the programme are specially designed to train the students in key techniques and tools to successfully perform business analytics using big data.
One  of  the  compulsory  modules  of  the  programme  is  titled  as  Applied  Statistics  and Forecasting (BE279). This module will provide students with a number of key skills and techniques on statistical analysis and forecasting. The module will focus on organising raw data, visualising it and subsequently analysing it to provide insights which can then act as inputs  into the  decision making process. The  module  will be  using both theoretical and practical concepts – will not be dependent on highly technical methodological issues - but will concentrate on the applicability of a range of methods in business processes. The coursework component of the module will include an individual report project which requires students to apply in-class learning of statistical techniques on analysis of real world data to solve complex decision problems.
Managerial Economics (BE274) module will provide the MSc in BA students with theoretical and practical knowledge on the application of economic theory to business management. The module will generate an understanding of managerial decision making (i.e. taking best course of action) and forward planning (i.e. business planning) which are vital for becoming a successful business analyst. In particular, studying economic theory, and related concepts (i.e. profits, demand, cost, pricing production, competition, business cycles) and principles will help students to understand how to best solve complex business problems. Therefore, the module will provide the students with essential transferable skills in managerial economics which are paramount for implementing effective decision making.
Simulations in Business – Agent Based Modelling and Microsimulation Techniques (BE280) module aims to provide MSc in BA students with a critical understanding of principal approaches in simulation based computational methods which can be used to analyse real world problems and carry out scenario explorations. By studying this module students will appreciate the importance of modern computational approaches in both strategic and tactical decision making faced by managers and policy makers in the modern world. They will also be able to critically differentiate between the questions which can be tackled using more traditional quantitative methods (such as statistics and data mining) and those which require a more hands on scenario playing approach, making the use of computer based simulation models necessary. The coursework component of this module, which is proposed to include Group Report and Presentation, will also help students to develop problem solving, decision making, team working, leadership, and communication skills.
Business Analytics for Managers and Entrepreneurs (BE277) is another compulsory module which aims to equip students with the ability to use both basic and sophisticated toolkits and technologies to generate insights from data sets of different sizes, extracted from multiple sources (including freely available information sources). The module will provide the students with necessary analytical skills of handling, analysing and manipulating data in order to generate insights about businesses, markets, consumers and competitors. During the provision of this module, students will also be able to use simulations to explore scenarios and optimise decision making in different business functions and markets. By studying this module, MSc in BA students will appreciate how managers and entrepreneurs can use business analytics as a powerful tool for solving critical and complex business problems. The coursework component of this module will include Group Report and Presentation which will develop students’ problem solving, decision making, team working, and leadership, and communication skills.
Business Research Methods (BE955), which is offered as a compulsory module, will train MSc in BA students on different methods of investigation, data collection, and statistical analysis for research purposes. In particular, the students will be able to understand how to select appropriate methods for the design, collection and analysis of statistical data to address a particular research question or issue. This module will require MSc in BA students to develop a research proposal on a topic that interests them which will develop their knowledge in diverse research methodologies and eventually help them to successfully implement their dissertation project.
MSc in BA students will need to undertake a dissertation (BE984) in the form of a summer term project as a core component of the programme. During the project, the students will have the opportunity to apply the theoretical and practical knowledge gained during the taught modules to study a topic of their choice on business analytics. The dissertation project will be based on an empirical research, which generates theoretical and management implications.
The successful completion of the dissertation project will provide students with the necessary theoretical and methodological foundation for undertaking further academic study (i.e. PhD degree). Throughout the project, the students will have the opportunity to get one-to-one academic support from their supervisors.
MSc in BA programme will also provide students with a range of elective modules including Global Supply Chain and Operations Management, Global Project and Product Development, International Business and Strategy, International Marketing and Strategy, and Innovation Management. The rationale behind offering these modules as elective options is that business analytics is used in every functional area of a business. Importantly, in practice, business analytics is widely applied to understand market and customer trends and behaviours to improve marketing and product development decisions. Similarly, business analysts use advanced data analytics techniques and methods to improve project management effectiveness, and supply chain and operations management performance. At the wider level business analytics is used to analyse big, cross country data to act on international business problems. In this context, MSc in BA students will have opportunity to specialise in complementary subjects which address the requirements of the job market.
Global Supply Chain and Operations Management module (BE275) explores how firms can simultaneously strategise their product lines and operational processes so that they can more effectively align their supply with the demand for their products and services in a global environment. This module also focuses on the development and application of strategic management in the areas of supply chain management with an emphasis on industry competition, resource accumulation, organisational learning, and competitive dynamics. By studying this module, MSc in BA students will gain necessary analytical and problem solving skills to develop solutions for a variety of supply chain management and design problems, and develop an understanding for use of strategic decision making in supply chain management.
Global Project and Product Development module (BE750) will provide MSc in BA students with an understanding of how to most effectively manage product development projects in an international business environment, with particular focus on product design methodologies and project management techniques. It focuses both on the hard side of managing global
product development projects, referring to time/resource management and business/marketing analytics, as well as the soft issues such as idea generation/selection and teamwork that must be dealt with in order to ensure success of the product development projects. The module will cover the core principles of managing global product design and development and the key elements required to bring projects to successful fruition. This module will also help students to understand the key tools and methods for successful global project management and
product development.
International Business and Strategy module (BE268) equips students with a thorough and critical understanding of the strategies and methods used by different types of firms to successfully manage business in the international market place. It is envisaged that such a critical understanding enables students to consider different management opportunities in business operating in the international market place. MSc in BA students who undertake this module will develop essential knowledge and skills in assessing and analysing opportunities for expansion in emerging and transition economies.
International Marketing and Strategy module (BE552) provides a critical understanding of the influence of marketing environment against key international marketing decisions of both a strategic nature such as modes of foreign market entry and market selection and a functional nature such as the design and implementation of marketing mix approaches at the international
level. MSc in BA students will generate an understanding of the main challenges international marketers face and how most systematically assess opportunities that stem from such an understanding. This will, in turn, help them to appreciate the key issues that are likely to affect the outcome of key marketing decisions in international contexts. The coursework component of the module includes group-based simulation game project which will require students to take decisions at regular intervals based upon the lessons learned in the lectures and as a result of students’ own self-learning process and understanding. This project will enable MSc in BA students to communicate and work collaboratively with their peers to give successful marketing decisions on diverse real life marketing problems.
Innovation Management (BE273) module aims to develop a critical understanding of how best to manage innovation in a fast changing globalised business environment. Specifically, it integrates the management of market, organisational and technological change to enhance competitiveness of the firm. Similarly, the module generates an understanding of how organisational resources and capabilities can be used to produce improved innovation practice. In this context, MSc in BA students who are studying this module will have the opportunity to develop their knowledge on the external and internal factors which are likely to affect performance of innovation management decisions.
The distinctiveness of MSc in BA at the Essex Business School:
There exists a large gap in the UK HE system when it comes to providing postgraduate
degrees which equip future managers with the right mix of technical and managerial skills appropriate for tackling data related challenges in modern businesses. Only a handful of Universities (including Essex) currently provide a postgraduate degree in “Data Analytics” and/or “Business Analytics” or related areas.  And there are large variations in the content and focus of each of these courses, depending on which department within the University hosts the particular course. One group of Universities, which include Westminster, Leeds (School of Computing), Essex (Department of Computer Science), Dundee, UCL and Bournemouth,
focus primarily on the computational aspects of Data Analytics. Topics taught as part of the MSc in the respective departments usually include database management for big data, data mining techniques, web mining, visual analytics etc. The topics are being taught primarily from the computer science perspective.
On the other hand, a second group of Universities focus primarily on the operations research and consulting aspects of data analytics. The focus here is primarily on the mathematical modelling aspect of analytics, with applications in multiple domains. The modules often covered in these courses range from operations research and management, mathematical programming, business simulations, strategy etc. Some of the Universities who follow this approach are Strathclyde, Manchester, Leeds (Business School), Aston, Southampton etc.
The department of Computer Science at the University of Essex runs an MSc in Big Data and Text Analytics, which focuses on the advanced methods of data analysis, computation and cloud based technologies. Although this is quite a comprehensive course, it is more suited for students of a computer science background, who intend to enhance their computer science skills in the area of data analytics. What we propose here is a complementary course within Essex Business School, which aims to enhance the managerial skills of students with the help of analytic and computational solutions. The focus will be more on rigorous application of classical statistical and modern data mining techniques to solve business issues and problems. Such skills would enhance students’ employability within both large businesses as well as SMEs in the private or public sector, both of which lack access to potential employees who have both managerial and analytical skills.
Unlike most other postgraduate programs in business analytics in the UK, this program is not focussed on either the computational approach or the operations research approach. Rather it attempts to provide a more generic analytical program which aims to equip today’s managers
and entrepreneurs with the crucial skills of recognising, analysing and ultimately solving real world problems using data from various sources. The analytical skills to be imparted through this course, is done in the context of modern businesses using examples and problems from
the real business world in the global context. These will be delivered in conjunction with more standard postgraduate business topics. Therefore, the purely analytical modules based on data
analysis and statistics will be complemented with relevant topics in economics, business management, marketing etc. which lends it both an international and contemporary management outlook that is relevant for today’s managers in a global business context. As a
result, our MSc in BA students will have an opportunity to specialise in a range of diverse but complementary subjects of their choice. Importantly, students studying the programme will be working and interacting with staff who have diverse range of expertise.
2.
Other Considerations
	Teaching Staff:
Where compulsory/core courses rely on the expertise of a single member of staff please describe your contingency plans to cover staff study leave/illness.
	N/A

	Are there any elements of the course that might pose a specific risk to staff, students or University property (i.e. placements, study visits, field trips)?
If yes, please give brief details and contact the University’s Health and Safety Advisory Service and Finance Section
	N/A

	Is there any particular aspect of this course that might present any particular difficulties for students with disabilities?
If yes, please provide details and contact
Student Support
	No

	Will students on the course need to undergo a Criminal Records Bureau (CRB) Check, either at application stage or once admitted?
If yes, please provide details and contact the
Systems Administration Office.
	No


SECTION C (SIGNATURES)
A. DEPARTMENTAL APPROVAL
	Proposal supported by the relevant Head of Administering Department

	Administering Department:

	Signed

	Date

	Proposal supported by the Head of other department(s) contributing to the course
(other than as outside options)

	Department:

	Signed

	Date


B. APPROVAL ROUTE AND NOTES FOR FURTHER AREAS TO CONSIDER
	Comments from Academic Standards and Partnerships Office (ASPO)

	Format of Part 2 Final Approval:
(delete as necessary)
Category 1:  Executive Dean
Category 2:  AQSC via Faculty Education Committee
Category 3:  AQSC via Validation Panel

	Comments to be addressed during the approval process:

	Signed
Academic Standards and Partnerships Manager

	Date


C. FINAL APPROVAL FOR PUBLICITY PURPOSES
	Consideration by the Faculty Executive Dean

	Part 1 approved by the Executive Dean: Part 1 not approved

	Comments:
(include any additional areas for consideration during Part 2 final approval, and any conditions attached to Part 1 approval)

	Signed

	Date


University of Essex
Course Approval - Part 2
Application form for Part 2 Final Approval of a new course
To be completed where a validation event has not been required.
Please  forward  the  completed  form  along  with  the  supporting  documentation to  the  relevant  Faculty
Education Manager.
Please answer every question
A.
Course
	Title of Programme:
Master of Science in Business Analytics

	Level of Programme:
PG Level 7

	Faculty / Graduate School:
Faculty of Social Sciences

	Administering Department:
Essex Business School


B.
Changes since Part 1 approval
Outline any changes made to the course since Part 1 approval was obtained, including resource requirements and academic content.
Where new resource requirements have been identified, you should consult your Faculty Manager before submitting Part 2 for approval. Please attach confirmation from the Faculty Manager that the Executive Dean approval is unchanged.
N/A
C.
Consultation and Resources
	Please report where relevant on your consultation with the following sections regarding course-specific requirements:
The library, ISS, Student Support, Systems Administration Office, the University’s Health and Safety
Advisory Service, Employability and Careers Centre, and the Registry / PBI Officer

	

	Are there any non-standard delivery requirements?
(e.g. Block delivery requiring rooms for full-days; non-standard laboratory or teaching room requirements)?

	No

	If yes please provide details below

	

	Are there any other non-standard aspects of the course?
(e.g. Variations to the Rules of Assessment or Admissions policies)?

	No

	If yes please provide details below

	


D.
Study Abroad
How the University’s international strategy to enable study abroad as part of all UG courses will be met:
	D1
	4-year variant of the course?
	N/A

	
	If yes, please confirm that year three is spent abroad and is weighted at
20%/60 credits.
	N/A

	
	If not, please explain why this is not offered.
	N/A

	D2
	Is study abroad possible within the standard three-year degree structure?
	N/A

	
	Is there a specific period where study abroad should normally be undertaken (ie term 2, year 2, replacing modules X, Y
and Z)
	N/A

	
	If not, please explain why this is not offered.
	N/A

	D3
	Please indicate how the University’s policy on student mobility to enable more PGT students to have an international experience as part of their programme is addressed within this course.
	N/A


E.
Work-based and Placement Learning Year (UG courses)
	E1
	Does the course include work-based or placement learning?
	No

	
	If yes, please attach the WBL/Placement Learning approval form and accompanying supporting documentation, including details of compliance with Tier 4 immigration requirements.


F.
Documents now attached
	Programme specification:
X
	Module Map:
X

	Outline(s) for new modules (please list and add more rows as needed)
Module Code
Outline & Checklist attached
BE279
Applied Statistics and Forecasting
X
BE280
Simulations in Business – Agent Based Modelling and
Microsimulation Techniques
X
BE277
Business Analytics for Managers and Entrepreneurs
X

	External Input
For UG courses involving no more than two new modules, or a maximum of 60 credits, that contribute to degree classification or for PGT courses involving no more than two new core modules, or a maximum of 40 credits, please attach comments from an existing or recent External Examiner regarding the academic coherence and standard of the course.
For all other courses please attach the comments of at least one named External Expert (not the
External Examiner) on the academic coherence and standard of the course. External Expert Report attached

	Work-based / placement learning forms and supporting information:
N/A


G.
Signatures
	Proposal supported by the relevant Head of Administering Department

	Administering Department:

	Signed

	Date


Please  forward  the  completed  form  along  with  the  supporting  documentation to  the  relevant  Faculty
Education Manager.
APPROVED BY
	Approved by the Faculty Education Committee

	Are there any matters outstanding?
Yes / No

	Please list any matters outstanding, including any conditions and recommendations, and indicate deadlines by which they need to be resolved:

	Signed:
Faculty Executive Dean

	Date


UNIVERSITY OF ESSEX
PROGRAMME SPECIFICATION UNIVERSITY TEMPLATE
NB:  When entering data, please avoid using bullet points/numbered bullets, or any other formatting styles, ie. italics, underline or bold.  It is recommended that you use plain text with paragraph returns and keep the layout as simple as possible.  This will avoid any formatting problems when the programme specifications are copied into the MIS Apps database and then shown on the University website. Thank you for your co- operation.
SECTION A
	Awarding Body/Institution
	University of Essex

	Teaching Institution
	University of Essex

	Professional accreditation by
	Not applicable

	Final Award
	Master of Science

	NQF Level of Qualification
	Level 7

	Full / Part Time
	Full Time

	Course Title
	Master of Science in Business Analytics

	QAA Benchmark Group
	None

	2nd QAA Benchmark Group
	Not applicable

	3rd QAA Benchmark Group for Joint
Schemes
	Not applicable

	JACS Code
	Tbc

	Revision Date
	

	Admissions Criteria
	The applicants should have a business degree (e.g.
economics, finance, business administration, international business, accounting, marketing, operations management,
supply chain management or any other business or
management degree), or engineering degree (e.g. computational engineering, structural engineering, computer
science or any other engineering degree), or science degree
(e.g. pharmaceutical sciences, maths, physics and chemistry). Introductory knowledge of statistics, calculus and algebra is mandatory. Relevant work experience is preferable.
ACCEPT: 2i or high 2ii (58% or 56% if Essex graduate) or equivalent
REJECT: If 3rd class degree
Language requirements if English is not the first language: IELTS equivalent of 6.5


SECTION B
Course Aims (to be completed by department)
-
To develop students’ knowledge about the importance of business analytics in enhancing performance of diverse business functions;
-
To equip students with necessary numeric, analytical and problem solving skills to successfully
implement business analytics for decision making purposes in a business context;
-
To develop students’ ability in acquiring, organizing, integrating, analyzing and interpreting big data in order to generate business insights and intelligence, and make accurate forecasts about
diverse decision scenarios and outcomes;
-
To develop students’ theoretical and practical understandings and skills in a range of data analytics, simulation based and statistical techniques and tools;
-
To equip students with skills to manage their own learning, learn to work in teams, and network
and communicate with different stakeholders;
To prepare students for rewarding careers as business analysts, managers or consultants in different types of organisations in the private and public sector; and
To help students acquire the skills for successfully conducting independent research practice and help them gain foundation for pursuing further academic study (i.e. PhD degree).
	Course Outcomes (to be completed by department)

	A.  KNOWLEDGE AND UNDERSTANDING

	Learning methods
Postgraduate Certificate stage, Postgraduate
Diploma stage, and Masters stage:
Lectures, tutor-led seminars, lab based exercises and workshops;
Essential and recommended directed reading of textbooks, peer reviewed journal articles, business case studies, business newspapers and periodicals on different aspects of business analytics and economics to develop students’ knowledge and understanding on the subject matter;
Lab based data analytics, simulation and other statistical data analysis exercises using freely available datasets, web analytics services (e.g. Google Analytics, Google BigQuery, Tableau Public) and established analytical tools (e.g. R, S-Plus, Spotfire, SPSS for statistics, Netlogo,
and Excel) to enable students to understand how to use diverse techniques and toolkits for
business analytics purposes, and develop their
numeracy knowledge and skills;
Formal formative assessment which will consist of hands on practical coursework (e.g. application of data analytics, simulation and statistical techniques); individual assignments, group work assignments and oral presentations. Related feedback, coupled with peer group interaction would enable students to augment their understanding of the topics;
Informal assessment will be made in seminars through peer group and in class discussions, and oral presentations to enable students to successfully comprehend the subject matters;
Discussions and interactions with industry invited as guest speakers; networking with external communities of practice to enhance practical knowledge and understanding of students;
Lectures and directed self-study for the identification of different research paradigms, techniques and methods used in academic dissertation, and those which can be used to inform and support practical scenarios; and
Self directed study with supervision.
	Assessment methods
Postgraduate Certificate stage, Postgraduate Diploma stage, and Masters stage:
Learning outcomes A1 to A6 will be formally assessed by individual and group coursework (i.e. reports), written dissertation proposal and written examinations;
Learning outcomes A1 to A4 will be formally assessed by group presentations;
Learning outcomes A6 and A7 will be formally assessed via dissertation project;
Learning Outcomes A1 to A6 will be informally assessed via lecture and seminar activities and discussions; and
Learning Outcomes A3 to A6 will also be informally assessed by lab based exercises and one-to-one discussions with lecturers during consultation hours.


Learning Outcomes
A1
Developing a critical and systematic understanding of diverse types of business processes and decisions such as innovation and R&D, production and supply chain, and market extension.
A2
A comprehensive understanding of the internal and external environmental factors affecting the performance of different business management decisions.
A3
Developing in-depth and critical insights into the role and potential of business analytics in solving complex real life problems, and supporting strategic and tactical decision making in a business context.
A4
A theoretical (i.e. research led) and practical understanding of diverse data analytics, statistical, simulation based, and managerial decision making methods and approaches which will allow students to evaluate and critique existing research (i.e. theoretical and methodological) and business practice in business analytics.
A5
An analytical and systematic understanding of applying a range of data analytics, statistical and simulation based techniques and tools to solve complex business problems and give sound business decisions.
A6
Developing essential knowledge and skills to acquire and analyze big data and information, to evaluate their relevance, reliability and validity, and to synthesise a range of data and information for different research purposes and new situations.
A7
Developing essential understanding and ability in conducting independent and original research in the area of business analytics, and skills in clearly communicating a research output to diverse types of audiences.
B.  INTELLECTUAL/COGNITIVE SKILLS
Learning methods
Postgraduate Certificate stage, Postgraduate
Diploma stage, and Masters stage:
Lectures and seminars; active learning processes such as lab exercises, preparation of individual and team-based analytical courseworks, presentations of assignments to assessment panel, written examinations and inclass discussions which will help students to develop their intellectual and cognitive skills such as critical, analytical, synthesising, problem solving and decision making skills;
Essential and recommended directed readings from different sources of information which will enable students to synthesise and evaluate divserse types of knowledge. They will also ensure students to develop a critical awareness
of current issues in business analytics and economics informed by leading edne research
and practice in the subject field;
Written examinations and problem based, analytical exercises  and group assessments which will help students to learn how to deal with complex issues and solve problems systematically and creatively. Independent coursework, research proposal and dissertation project which will be used to enhance intellectual skills related to specialist
knowledge, understanding and practical skills of students. These assessment menthods will also
ensure that students can evaluate and integrate
theory and practice in a variety of situations. Such methods and strategies will be built into each module of the programme; and
Self-directed dissertation project with dedicated supervision which will help students to learn how to act autonomously in planning and implementing a research project, and develop an original and creative piece of work;

Assessment methods
Postgraduate Certificate stage, Postgraduate Diploma stage, and Masters stage:
Learning outcomes B1 to B5 will be formally assessed by written individual and group coursework, and written examinations;
Learning outcomes B1 and B2 will be formally assessed by the presentations of group work;
Learning outcome B3 is assessed by the completion of a dissertation.
Learning outcomes B1, B2, B4 and B5 will also be informally assessed via lecture and seminar activities and discussions, informal feedback about lab based exercises, and one-to-one discussions with lecturers during consultation hours.
Learning Outcomes
B1
Critically reviewing and evaluating theories and empirical evidence in the area of business analytics and management, synthesising different ideas and perspectives, proposing new arguments and hypotheses, and communicating ideas, arguments and knowledge effectively, in a clear and coherent manner.
B2
Developing skills in analysing, evaluating and forecasting potential implications of internal and external environmental factors in the performance of diverse business operations and decisions.
B3
Planning, carrying out and managing independent and original research.
B4
Synthesising, analysing and evaluating different sources of information and data (i.e. big data) to most effectively solve complex real life problems, to undertake forward planning and to give sound business decisions.
B5
Application of numeric and analytical knowledge and skills in finding alternative solutions for different decision scenarios.
C.  PRACTICAL SKILLS
Learning methods
Postgraduate Certificate stage, Postgraduate
Diploma stage, and Masters stage:
Discussions of examples and cases from business practice during lectures and seminars which will help students to develop skills in applying theoretical knowledge to solve practice based problems;
Lab based data analytics, simulation and other statistical analysis exercises which will develop practical skills of students including ability to analyse, solve problems and make decisions on diverse business matters and enable students to demonstrate and communicate their results.
Written materials and manuals provided to students will help them to improve their knowledge and skills in using a range of data analytics, simulation and statistical data analysis software and toolkits in order to address
practice based problems;
Discussions and interactions with industry invited as guest speakers; networking with external communities of practice to enhance external awareness of students (e.g. knowledge of work, organizational cultures, business skills), to  provide an informal means for the
assessment of their practical skills and to enable them to reflect on their own problem solving
and decision making practice;
One-to-one meetings with lecturers in their consultation hours and dissertation supervisors to discuss and receive feedback on a particular piece of work; and
Potential external visits which constitute field tripts outside the usual learning environments in order to enable students to observe the application of theory in practice.

Assessment methods
Postgraduate Certificate stage, Postgraduate Diploma stage, and Masters stage:
Learning Outcomes C1 to C4will be formally assessed by via coursework assignments and written examinations;
Lecture Outcome C1 will be formally assessed by group presentations;
Learning outcome C4 is assessed by the completion of a dissertation.
Learning Outcomes C1 to C4 will also be informally assessed through lectures and seminar activities and discussions, one-to-one discussions with lecturers during consultation hours and feedback received in lab based exercises
Learning Outcomes
C1
Oral and written communication skills.
C2
Ability to acquire, organize, integrate, analyze and interpret big data in order to generate valuable insights into business intelligence and decision making.
C3
Development of practical knowledge and skills in solving complex real life problems using a range of data analytics, simulation based and statistical techniques and tools.
C4
Use information technology, such as word processing, spreadsheets, databases, data analytics and simulation based technologies and tools, statistical and web-based packages to read, synthesise data and information in order to support research practice, problem solving and decision making.
	D.  KEY SKILLS

	Learning methods
Postgraduate Certificate stage, Postgraduate
Diploma stage, and Masters stage:
Lab based exercises using a variety of data analytics, simulation based and statistical data analysis techniques and tools will help students to gain the required numeracy and problem solving skills which will be of value in their future work experience;
Formally assessed presentations, and informal presentations, peer group interactions and discussions in lectures and seminars will enable students to orally communicate and present their conclusions to a range of audiences;
Group coursework and presentations will develop students’ skills in operating effectively in a range of team roles and where applicable take on leadership roles;
Individual and group coursework, dissertation project, and written examinations to enhance writing communication skills of students;
	Assessment methods
Postgraduate Certificate stage, Postgraduate Diploma stage, and Masters stage:
Learning Outcomes D1, D2, D3 D4 and D6 will be formally assessed by individual assignment projects;
Learning Outcomes D1 to D6 will be formally assessed by group assignment projects;
Learning Outcomes D1, D5 and D6 will be formally assessed by group presentations;
Learning Outcomes D1, D2, D3, D4 and D6 will be formally assessed by a dissertation project;
Learning Outcomes D1, D2, D3 and D4 will be informally assessed by lab based exercises;
Learning Outcomes D1, D4 and D5 will be informally assessed by lecture and seminar activities and discussions (e.g. case study discussions); and
Learning Outcomes D1 will be assessed by one-to- one discussions with lecturers during consultation hours.

	Learning Outcomes
D1 Communication
Oral and written communication to different audiences in a coherent, cogent and effective manner.
D2 Information Technology
Use of information technologies including word processing, spreadsheets, databases, data analytics and simulation based technologies and tools, statistical analysis software and web-based packages to read, synthesise, analyse and evaluate different types of data and information.
D3 Numeracy
Use and manipulate different types of numerical data, solve mathematically based problems, apply and interpret statistical and visual data.
D4 Problem solving
Use and application of analytical, and other creative problem solving skills.
D5 Working with others
Understanding and appreciation of different communities of interest, good spoken and written communication skills, empathy and resolution of conflict.
D6 Improving own learning
Work as project management, including time management, critical task
and performance
prioritisation, meeting deadlines, evaluating self- learning.


SECTION C
Course Structure
Please note that for PG courses, the status of each module on exit awards (e.g. PGDip and PGCert on a
Masters degree) should be indicated by adding additional columns
	Year 1

	Component
No.
	Compulsory/ Core
	FULL Module Code
	Module Title
	NQF Level
	Component
Credits

	1
	Compulsory
	BE279
	Applied Statistics and
Forecasting
	Level
7
	15

	2
	Compulsory
	BE274
	Managerial Economics
	Level
7
	15

	3
	Compulsory
	BE955
	Business Research Methods
	Level
7
	15

	4
	Compulsory
	BE280
	Simulations in Business – Agent
Based Modelling and Micro
Simulation Techniques
	Level
7
	15

	5
	Compulsory
	BE277
	Business Analytics for Managers
and Entrepreneurs
	Level
7
	15

	6
	Core
	BE984
	Dissertation
	Level
7
	60


Please note that while three of the compulsory taught modules (i.e. BE279, BE274 and BE955) will be taught in the Autumn Term, two of the other compulsory modules (i.e. BE280 and BE277) will be taught in the Spring Term. The dissertation project (i.e. BE984), which is the core component of the programme, will be undertaken in the Summer Term.
Additional Notes on Module Choices (if applicable)
MSc in Business Analytics programme includes five elective modules. Students will be required to choose three out of five of the following modules.
	Year 1

	Component
No.
	Optional
	FULL
Module Code
	Module Title
	NQF Level
	Component
Credits

	1
	Optional
	BE275
	Global Supply
Chain and Operations Management
	Level 7
	15

	2
	Optional
	BE750
	Global Project
and Product
Development
	Level 7
	15

	3
	Optional
	BE268
	International
Business and
Strategy
	Level 7
	15

	4
	Optional
	BE552
	International
Marketing and
Strategy
	Level 7
	15

	5
	Optional
	BE273
	Innovation
Management
	Level 7
	15


While two of these modules will be run in the Autumn Term (i.e. BE275 and BE750), three of them will be delivered in the Spring Term (i.e. BE268, BE552 and BE273).
SECTION D
Web page address:
(completed centrally)
Rules of assessment
(completed centrally)
Requests for variations to rules of assessment must be approved by Education Committee.
(for PG programmes rules of assessment should be entered via a separate template)
University of Essex
Checklist for a new module
A Module Outline form should be submitted at the same time as this checklist.  The Module Outline mainly contains the information which will be used for the module directory, including the module description, aims, learning outcomes, learning, teaching and assessment details, indicative module content and bibliography, but may also be used to provide information needed by the Dean, Faculty Education Committee or validation panels as part of consideration of a new course approval.  If the module outline has already been produced as part of a course approval, please attach the approved module outline form to this checklist.
The department putting forward the proposal is responsible for ensuring that the submission addresses all relevant issues.  All proposals must be authorised by the Head of Department before submitting to your Faculty Education Manager.
Once approved by the Head of Department, the proposal will be considered as part of the new course approval process, or by the Faculty Education Committee (for example where part of a more significant range of amendments to an existing course) or by the Faculty Executive Dean on behalf of the Faculty Education Committee.
SUBMISSION
Please return this form to:
•
The relevant Faculty Education Manager; and
•
The Systems Administration Office (Room 6.121, or CRT@essex.ac.uk)
Attachments:
•
Module Outline form
X
•
WBL/placement form
(where appropriate)
APPROVAL
Proposal supported by the relevant Head of Department
Approved:
Y/N
Comments:
Signed
Date
FOR COMPLETION BY REGISTRY STAFF:
Approved by Faculty Executive / Deputy Dean
Approved:
Y/N
Comments:
Signed
Date
1. Module Details

	
	Name of Department
	Essex Business School

	
	Full module code
[e.g. EE212-2-AU]
	BE279-7-AU
	JACS code
	Tbc

	
	Full module title
	Applied Statistics and Forecasting

	
	Year(s) of study available to:
	Postgraduate

	
	National Qualification Framework Level
	Level 7

	
	Credit Value of the module
	15

	
	Which campus(es) will it be offered on?
	Southend

	
	Date of introduction
	2014-15 (Autumn 2014)

	
	List of courses in which the module is offered, and how the module fits into the course structure, including status (core, compulsory, optional)
NOTE: Once approved, changes to include this module in programme structures should also be made via the annual update exercise.
	MSc in Business Analytics; this module will be offered as the compulsory module for MSc in Business Analytics programme.
MSc in Business Strategies in a Globalised Environment; the module will be open as an optional module to MSc in Business Strategies in a Globalised Environment programme (i.e. a joint programme with PERM).
The module will not be open as an option to any other programme.

	
	Please specify all availability lists / module option groups module is to be added to
	N/A

	
	Can students register for this module as a
‘stand alone’ module?
	N/A

	
	Available to:
[please tick as relevant]
	Study Abroad:  N
UG courses: Outside Option for other degree students:  N/A

	
	Does the module replace an existing module?
	NO
If NO go to Q14
If YES please answer Q13

	
	Name of module to be discontinued
	

	
	Will discontinuing this module have any impact on students outside the initiating department?
	

	
	Have the Heads of other departments been consulted?
	N/A

	
	Is the module to be taught in more than one
Department?
	NO

	
	If taught in more than one Department, please specify organisational arrangements for teaching load purposes
	
	Department
	% of teaching by Dept

	
	
	



	
	[see Planning Office / Stats and Data / FTE
and load information: http://www.essex.ac.uk/planning/Statistics/ftelo ad.aspx]
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	Duration of the module
	1 term

	
	Teaching contact hours
[Please specify hours, e.g. for lectures, classes and practicals]
	2 hours per week (1 hour lecture and 1 hour lab based seminar), thus in total 20 hours (10x2 hours lecture and lab based seminar) over 10 weeks in the Autumn term

	
	Number of weeks in the year
	10 weeks

	
	Term(s) taught in the year
	Autumn Term

	
	Is the module wholly taught or assessed at the University?
If no, please give brief details.
	YES

	
	Does the module involve work-based learning (WBL)/placement learning?
	NO

	
	
	If YES, please complete the WBL/placement learning approval form, and contact the PBI Project Officer in the Registry regarding compliance with Tier 4 immigration regulations.

	
	If the module is not WBL/placement learning and is not wholly taught or assessed at the University, please contact the Academic Standards and Partnerships Office regarding possible validation arrangements.

	
	Will a partner institution be involved in the delivery of the module?
	NO
If YES please contact the Academic Standards and Partnerships Office regarding possible validation arrangements

	
	Which partner and what will their involvement be?
	

	
	Will any of the module be delivered by distance learning?
	NO
If YES please complete the supplementary checklist for distance learning proposals

	
	Are there any elements of the module that might pose a specific risk to staff, students or University property (i.e. placements, study visits, field trips)?
If YES, please give brief details and contact the University’s Health and Safety Advisory Service and Finance Section
	N/A

	
	Is there any particular aspect of this module that might present any particular difficulties for students with disabilities?
If YES, please provide details and contact
Student Support
	No

	
	Pre-Requisites:
[module(s) that must be taken in a previous
	No


	
	academic year]
	

	
	Co-Requisites:
[module(s) that must be taken in the same academic year]
	No

	
	Pre or Co Requisites:
[module(s) that must be taken in a previous or in the same academic year]
	N/A as above

	
	Maximum Enrolment:
[if the module is capped]
	40 (based on the capacity of our largest IT lab)

	
	Comments:
[advice on the module’s availability or students’ suitability to take the module, such as “a sound knowledge of maths is helpful”]
	Introductory knowledge of statistics, calculus and algebra is mandatory.


2. Assessment Strategy
	2
	Assessment:
[state the rule by which coursework and/or examinations will combine to create a module aggregate mark]
For info: Listing of assessment rules (http://www2.essex.ac.uk/academic/offices/sm o/assessrules.doc)
	06

	2
	Please describe how the module will be assessed, cross referencing to the module outline as necessary
[including the number and type of coursework elements]
	•
A three hour examination in the summer term (70%   of   final   marks),   which   will   test   the students’  understanding  of  the  theoretical concepts of the use and benefits of analytical approaches  in  the  context  of  a  “data  rich” business world
•
A hands on practical coursework (30% of final marks, 2000 words) in the form of an individual report using freely available data sets, which will evaluate the ability of the students to apply in- class  learning  of  statistical  techniques  on analysis of real world data to solve relevant business problems.

	2
	Exam duration and period
[state length of exam in hours and tick whether held in Christmas Vacation or Summer exam period]
	Exam duration: 3 hours
Christmas vacation exam period: N Summer exam period: Y

	3
	Please indicate how the module will be reassessed
	Re-sit examination


3. Resources
3   Module Supervisor:
[one staff member]

Tbc

	3
	Teaching Staff:
[one or more staff members]
	Tbc

	3
	Contact Details:
[where students should direct enquiries, e.g. email address, telephone no., room no.]
	Tbc

	3
	Academic staff – in hours per annum
	

	3
	Fees payable:
[Standard fee or special fee]
	

	3
	Teaching accommodation:
[Please specify requirements]
	An IT lab will be required to run the seminars for the module; We currently have two IT Labs
at the Gateway Building, Southend Campus. The IT lab on the 3rd floor seats 40 students and one on the 2nd floor seats 10 students. It was revealed from the Student Administration that timetabled use of the IT rooms is not too heavy and there should not be any problems in timetabling lab classes for this module which will take place 1 hour per week

	3
	Support staff:
[e.g. language support staff – in hours per annum]
	

	3
	Laboratory accommodation:
[Please specify requirements]
	

	3
	Computing facilities/Audio-Visual:
[Please specify requirements]
	Projector for slides and large white board
Powerpoint, flipchart and desktop. Most of the software is already installed in our lab computers. For any additional software required for business analytics, there won’t be any likely requirement for commercially available software, but the module will mainly use with open source free solutions.

	4
	Library provision:
[Please specify requirements]
	


4. Supplementary checklist for distance learning proposals
	1
	Has this module been developed with the support of the Learning Technology
team (ltt@essex.ac.uk)?
	

	2
	Who is the first point of contact for the student on the module?
What is the mechanism for this contact?
	

	3
	How long should students expect to wait for a response to their online questions (e.g. “five working days”) and how is this communicated to the students?
	


	4
	How have you considered issues of accessibility?
	

	5
	What opportunity is there for student/tutor interaction?
	

	6
	What provision has been made for social aspects of learning?
	

	7
	Has a secure place for performing assessments been identified? Are remote invigilators needed?
How are the conditions of the examination controlled? (Security, time limits, identity etc.)
What systems are in place to insure the secure handling of module submission and feedback?
	

	8
	If the module is not wholly taught and/or assessed at the University, indicate:
•
which part of the syllabus is taught elsewhere
•
what the joint organisational arrangements are
•
how the roles of partner institutions and remote tutors (if any) are
clearly defined
	

	9
	Are there any additional resource requirements which are not covered by the main checklist?
	

	10
	How will the module be monitored/evaluated?
	

	11
	How will student feedback be managed? (ie. SACT, SSLC)
	


NEW MODULE PROPOSAL:
APPLIED STATISTICS AND FORECASTING
Credits: 15
Term: Autumn
MODULE OUTLINE
The importance of data and evidence driven decision making cannot be overstated in today’s world. Business managers and entrepreneurs are increasingly facing a very complex business environment and have to make decisions which potentially could have a huge impact on not only the business unit in question, but also on employees, stakeholders and society at large. While the problems have become more complex, managers have also at their fingertips, access to vast amounts of data as well as tools which can help them analyse the data. The ability to understand this data and use it to support their decisions is increasingly proving to be a necessary skill in a typical manager’s portfolio. This module provides students with a number of key skills and techniques, which will enable them to make quicker and smarter decisions in the face of increasing uncertainty and complexity.  The  module  will  focus  on  organising  raw  data,  visualising  it  and  subsequently analysing it to provide insights which can then act as inputs into the decision making process. The approach  will use both theoretical and  practical concepts.  It  will not be dependent  on highly technical methodological issues, but will concentrate on the applicability of a range of methods in business processes.
AIMS
This module will show how statistical analysis is a crucial skill to have in today’s business world and will illustrate this with real world examples where businesses have harnessed the power to solve critical problems. It would then aim to equip students with a set of standard concepts and techniques which can be applied to solve analytical problems. These include, but are not limited to: data handling and visualisation, measures of central tendency, probability and distributions, statistical inference and regressions. The module aims to provide the students with the following:
-
Understanding of how raw data can be organised and visualised to glean information.
-
Understanding the nature of uncertainty and how quantitative techniques handle uncertainty.
-
Building hypotheses which can be tested from secondary data.
-
The difference between empirical and causal relationships, and how insights can be obtained from data on causal mechanisms.
-
Being able to make general forecasts using established time series techniques. Overall, the focus will be on problem solving using the above techniques.
LEARNING OUTCOMES AND OBJECTIVES
On successful completion of this module students should be able to:
•
Obtain a critical understanding of principal theoretical approaches in classical statistical methods which can be used to analyse data for answering real life questions.
•
Develop key analytical skills of analysing data using modern software tools and techniques from an application point of view.
•
Gain overall perspective on the importance of data analysis and statistics in both strategic and tactical decision making faced by managers in the modern business world.
•
Critically differentiate between the questions which can be tackled using qualitative methods and those which require statistical analytical techniques.
INDICATIVE COURSE CONTENT:
Introduction to Probability
•
Random variables and probability
•
Distributions – marginal and cumulative.
•
Types of popular distributions and properties – Binomial, Poisson, Normal, Chi-square, Beta
Statistical Inference
•
Sampling and random samples
•
Statistical tests and hypothesis testing
•
Estimation and properties of estimators
Model Based Analysis
•
Correlation versus causation.
•
Linear regression – uni-variate and multivariate using ordinary least squares
•
Goodness of fit, analysis of variance, t-tests, F-tests
Forecasting Concepts
•
Common forecasting methods and limitations
•
Linear predictions and extrapolation
•
Smoothing methods and trend analysis
Forecasting Advanced
•
Auto-regression (AR), Moving Average (MA), ARMA
•
Causal forecasting methods (ARMAX)
•
Box-Jenkins methodology
TEACHING METHODS
The following learning and teaching methods will inform the pedagogic process of the course: Lectures; Seminars
 The lectures will be developed around the key theoretical concepts of classical statistics and how it is generally utilised in analysis. It will also address the issue of using statistical methods to answer real business oriented questions, and hence will provide an overall view of how to use multiple methods in classical statistics, based on the nature of the question posed as well as nature and source of available data.
 The seminars will focus on practical aspects of using the material taught in lectures for solving real life problems. They will use freely available datasets to learn and practise the use of statistical methods taught in the lectures in a practical context. They will give the students hands on practise of the freely available statistics software R, which has a whole range of functionalities from basic to advanced along with excellent graphing qualities.
ASSESSMENT
•
A three hour examination in the summer term (70% of final marks), which will test the students’ understanding of the theoretical concepts of the use and benefits of analytical approaches in the context of a “data rich” business world
•
A hands on practical coursework (30% of final marks, 2000 words) in the form of an individual report using freely available data sets, which will evaluate the ability of the students to apply in-class learning of statistical techniques on analysis of real world data to solve relevant business problems.
INDICATIVE WEEKLY CONTENT
Lectures will be held over the ten weeks of the university’s Autumn Term.
	Date
	Subject

	Week 1
	Introduction to Probability I

	Week 2
	Introduction to Probability II

	Week 3
	Statistical Inference I

	Week 4
	Statistical Inference II

	Week 5
	Model Based Analysis I

	Week 6
	Model Based Analysis II

	Week 7
	Forecasting Concepts I

	Week 8
	Forecasting Concepts II

	Week 9
	Forecasting Advanced I

	Week 10
	Forecasting Advanced II

	Summer
	Examination


RECOMMENDED READINGS
1. Richard Levin and David S. Rubin. Statistics for Management, 7th Edition, Pearson
2. Andy Field, Jeremy Miles, Zoe Field. Discovering Statistics Using R, Sage Publications.
3. Spyros Makridakis, Steven Wheelwright, Rob Hyndman. Forecasting 3rd Edition, John Wiley and
Sons
University of Essex
Checklist for a new module
The department putting forward the proposal is responsible for ensuring that the submission addresses all relevant issues on the checklist.  ALL PROPOSALS MUST BE AUTHORISED BY THE HEAD OF DEPARTMENT.
The proposal should be forwarded to the relevant Academic Officer TOGETHER WITH THE DRAFT MODULE DESCRIPTION AND SYLLABUS (to include module description, aims, learning outcomes, learning, teaching and assessment details, indicative module content and bibliography).  It will then be considered by the Faculty Dean on behalf of the Faculty Board.
1. Module Details
	1
	Name of Department
	MEGS Group, Essex Business School

	2
	Full module code
e.g. EE212-2-AU
	BE277-7-SP

	3
	Full module title
	Business Analytics for Managers and Entrepreneurs

	4
	Year(s) of study available to:
	PG

	5
	National Qualification Framework Level
	

	6
	Credit Value of the module
	15

	7
	IP credits:
[consult Study Abroad Office]
	

	8
	Date of introduction
	Spring, 2015 (2014-2015)

	9
	List of Courses in which the module is offered, and how the module fits into the
Course structure
	MSc in Business Analytics; this module will be offered as the compulsory module for MSc in Business Analytics.
MSc in Business Strategies in a Globalised Environment; the module will be open as an optional module to MSc in Business Strategies in a Globalised Environment programme (i.e. a joint programme with PERM).
The module will not be open as an option to any other programme.

	10
	Can students register for this module as a
‘stand alone’ module?
	Yes

	11
	Available to:
[please tick as relevant]
	Erasmus Students

	12
	Does the module replace an existing module?
	YES/NO
If YES please answer Q13
If NO go to Q14


	
	
	

	13
	Name of module to be discontinued
Will discontinuing this module have any impact on students outside the initiating department?
	n/a

	14
	Have the Heads of other departments been consulted?
	Yes

	15
	If the module is to be taught in more than one Department, please specify organisational arrangements for teaching load purposes
	No

	16
	•
Duration of the module
•
Teaching contact hours – please specify hours lectures, classes and practicals
•
Number of weeks in the year
•
Term(s) taught in the year
	2 hours per week (1 hour lecture and 1 hour lab based
seminar), thus in total 20 hours (10x2 hours lecture and lab based seminar) over 10 weeks in the spring term

	17
	Is the module wholly taught or assessed at the University?
	YES/NO: Southend campus
If YES, please indicate which campus or campuses it will be offered on.
If NO please contact the Quality Assurance and Enhancement Office regarding possible validation arrangements.

	18
	Will a partner institution be involved in
the delivery of the module?
	YES/NO
If YES please contact the Quality Assurance and Enhancement Office regarding possible validation arrangements

	19
	Will any of the module be delivered by
distance learning?
	YES/NO
If YES please complete the supplementary checklist for distance learning proposals

	20
	Pre-Requisites:
[module must be taken in a previous
academic year]
	NA

	21
	Co-Requisites:
[module must be taken in the same academic
year]
	NA

	22
	Pre or Co Requisites:
[module taken in a previous or in the same academic year]
	NA

	23
	Comments:
[any advice you want to include on the
module’s availability or students’ suitability to complete the module, such as “a sound
	Students must have some background in mathematics, such as algebra and basic statistics. A module in mathematics     or     mathematical     topics     at     the


	
	knowledge of mathematics is helpful”]
	undergraduate   level   would   be   highly   desirable.
Additionally, familiarity with the statistical tool R and some programming skills would be desirable as well.

	24
	Maximum Enrolment:
[if the module is capped]
	


2. Assessment Strategy
	25
	Assessment:
[state the rule by which coursework and/or
Examinations will combine to create a module aggregate mark]
	For info: Listing of assessment rules
(http://www2.essex.ac.uk/academic/offices/smo/assess rules.doc)
05

	26
	Please describe how the module will be
assessed, cross referencing to the module outline as necessary [including the number and type of coursework elements]
	Coursework: Practical Assignment (i.e. Group report
and presentation) – in total 25% for coursework (20%
for group report, 5% for group presentation)
Exam: 3 Hours – 75% for exam

	27
	Exam duration and period
[state length of exam in hours and tick whether held in Christmas Vacation or Summer exam period]
	Exam duration: three hours
Summer exam period:

	28
	Please indicate how the module will be reassessed.
	Resit exam


3.   Resources
	29
	Module Supervisor:
[one staff member]
	Dr Abhijit Sengupta

	30
	Teaching Staff:
[one or more staff members]
	Dr Abhijit Sengupta

	31
	Contact Details:
[where students should direct enquiries, e.g.
email address, telephone no., room no.]
	asengua@essex.ac.uk
Tel: 8384
Office: GB.3.18

	32
	Academic staff – in hours per annum
	20

	33
	Fees payable:
Standard fee or special fee
	Standard

	34
	Teaching accommodation:
Please specify requirements
	Standard lecture room plus computer lab for seminars

	35
	Support staff:
e.g. language support staff – in hours per
annum
	None

	36
	Laboratory accommodation:
Please specify requirements
	Computer lab for seminars; an IT lab will be
required to run the seminars for the module; We currently have two IT Labs at the Gateway Building, Southend Campus. The IT lab on the 3rd floor seats 40 students and one on the 2nd floor seats 10 students. It was revealed from the


	
	
	Student Administration that timetabled use of the
IT rooms is not too heavy and there should not be any problems in timetabling lab classes for this module which will take place 1 hour per week

	37
	Computing facilities/Audio-Visual:
Please specify requirements
	Projector for slides and large white board
Powerpoint, flipchart and desktop. Additionally, R is required in the computer labs.

	38
	Library provision:
Please specify requirements
	Textbooks should be made available by the library


Signature of Head of Department  
Date  

Please return this form to:
•
The relevant Academic Officer  AND The Systems Administration Office (Room 6.123)
Attachments:
Draft Module Description and Syllabus
FOR OFFICE USE ONLY:
Approved by the Dean of the Faculty of  

Signature  
 Date  

Supplementary checklist for distance learning proposals
	1
	Has this module been developed with the support of online learning group?
	

	2
	Who is the first point of contact for the student on the module? What is the mechanism for this contact?
	

	3
	How long should students expect to wait for a response to their online questions
(e.g. “five working days”) and how is this communication to the students?
	

	4
	How have you considered issues of accessibility?
	

	5
	What opportunity is there for student/tutor interaction?
	

	6
	What provision has been made for social aspects of learning?
	

	7
	Has a secure place for performing assessments been identified? Are remote invigilators needed?
How are the conditions of the examination controlled? (Security, time limits, identity etc.)
What systems are in place to insure the secure handling of module submission and feedback?
	

	8
	If the module is not wholly taught and/or assessed at the University, indicate:
•
which part of the syllabus is taught elsewhere?
•
which are the joint organisational arrangements
•
Are the roles of partner institutions and remote tutors (if any) clearly defined?
	

	9
	Are there any additional resource requirements which are not covered by
the main checklist?
	

	10
	How will the module be
monitored/evaluated?
	

	11
	How will students feed back be managed?
(ie. SACT, SSLC)
	


NEW MODULE PROPOSAL:
BUSINESS ANALYTICS FOR MANAGERS AND ENTREPRENEURS
Credits: 15
Term: Spring
MODULE OUTLINE
Data analytics represents a massive opportunity for business leaders, managers and entrepreneurs alike in modern globalised economies. In today’s Information and Communication Technology (ICT) led business world, the nature of data has moved from static spreadsheets to being highly interactive dynamic representations from multiple sources, which provide rich insights on markets, firms, competitors, consumers and networks. Freely available tools such as Google Analytics, Google BigQuery, Tableau Public, etc. are revolutionizing the way information can be stored, retrieved and used to transform businesses operations and management. Alongside these are more sophisticated analytical tools (such as R, S-Plus, Spotfire and Excel) which can run more advanced and rigorous analysis on static or dynamic data, and which have the ability to throw up much deeper insights about the world around us. This module aims to equip students with the ability to use both basic and sophisticated toolkits to generate insights from data sets of different sizes, extracted from multiple sources. The student would learn to pose specific relevant questions from the data set, choose the best available visual and analytical technique for analysis, run the analysis themselves and finally, generate the relevant insights. A large variety of tools and techniques will be covered in this module applicable in a wide range of business areas and functions.
AIMS
This module will show how data analytics is a crucial skill to have in today’s business world, and will illustrate this with real world examples where businesses have harnessed the power to solve critical problems. It would then aim to equip students with a wide variety of data mining, visual and analytical techniques which can be applied to data generated from different markets, businesses, and business functions. These include, but are not limited to: segmentation and clustering algorithms and their use on real life data sets, using regression techniques for generating insights from data, forecasting techniques using simulations and traditional methods, and visualisation of large complex data sets using interactive graphs. The module aims to provide the students with the following:
-
Appreciation of how business analytics can equip managers and entrepreneurs with critical tools and technologies, which would enable them to use freely available information for their own benefit.
-
Awareness of what tools and technologies exist which can be freely used to harness the power of analytics on data sets of varying sizes and content.
-
Essential analytical skills of handling, analysing and manipulating data in order to generate insights about businesses, markets, consumers and competitors.
-
Learn simple but powerful visualisation techniques which can reduce the complexity in large data sets.
-
Using simulations to explore scenarios and optimise decision making in different business functions and markets.
LEARNING OUTCOMES AND OBJECTIVES
On successful completion of this module students should be able to:
•
Obtain a critical understanding of principal theoretical approaches to analysing large data sets available in the modern business world.
•
Develop key analytical skills of analysing these datasets using modern computational tools and techniques from a practitioners’ point of view.
•
Gain overall perspective on the importance of data analysis and other quantitative techniques in both strategic and tactical decision making faced by managers and entrepreneurs in the modern business world.
•
Evaluate typical data related questions faced by managers and entrepreneurs, and be able to devise analytical strategies to tackle these problems.
•
Critically differentiate between the questions which can be tackled using quantitative methods and large data sets and which cannot be answered using the same, but which requires a mixed approach.
INDICATIVE MODULE CONTENT:
Using Analytics in Business Environment
•
Different scenarios in the business world in which data and visual analytics may be needed and which tools and techniques exist to tackle these situations.
•
Selecting the right set of tools and identifying the correct dataset in order to answer specific questions under different scenarios and in different industrial sectors.
•
Applications of Business Analytics
Visual Analytics
•
Using the  power  of  R  and other  graphical  interfaces  to  harness  the flexibility of  visual analytics.
•
Identifying the correct visual technique and the ability to analyse the data to generate the relevant insights for answering specific problems.
Segmentation Analysis
•
Simple  but  powerful  segmentation  and  clustering techniques  available  in  data  mining to identify patterns in discrete data.
Identifying Relationships within Data
•
Regression and machine learning
•
Classification using logistic regressions
•
Anomaly detection.
Decision making using analytics
•
Decision trees
•
Association rules and graphs
•
Market basket analysis
Tools
•
Hands on practise of analytical techniques taught in lectures using R.
•
Additionally, researching and using a variety of freely available analytical tools for data and visual analysis.
TEACHING METHODS
The following learning and teaching methods will inform the pedagogic process of the course: Lectures; Seminars
 The lectures will be developed around the key theoretical concepts of data analysis, alternative methods and multiple toolkits. They will also address the issue of multiplicity of analytical requirements when it concerns actual practical applications, and hence will provide a rounded view of how to choose between different methodologies, based on the nature of the question posed as well as nature and source of available data.
 The seminars will focus on practical aspects of using the material taught in lectures for solving real life problems. They will use freely available datasets in addition to established software toolkits, both advanced and basic, in order to develop the ability to query the datasets using alternative approaches, understanding the results of such queries and evaluating them in the context of the business problem.
ASSESSMENT
•
A three hour examination in the summer term (75% of final marks), which will test the students’ understanding of the theoretical concepts of the use and benefits of analytical approaches in the context of a “data rich” business world
•
A hands on practical coursework (25% of final marks) in the form of a Group Report (20%,
2000 words) and Group Presentation (5%) which will evaluate the ability of the students to apply in-class learning of analytical techniques on analysis of real world data to solve relevant business problems.
INDICATIVE WEEKLY CONTENT
Lectures will be held over the ten weeks of the university’s Spring Term.
	Date
	Subject

	Week 1
	Introduction to Business Analytics

	Week 2
	Visualisation, Interpretation and Model Building

	Week 3
	Introduction to Data Mining and Machine Learning

	Week 4
	Automatic clustering and Segmentation Analysis

	Week 5
	Decision Trees

	Week 6
	Artificial Neural Networks and Uses

	Week 7
	Linear regression techniques using Machine Learning Techniques

	Week 8
	Classification using logistic regression

	Week 9
	Market basket analysis and association rules

	Week 10
	Group Presentations

	Summer
	Examination


RECOMMENDED READINGS
1. Gordon S. Linoff & Michael J.A. Berry. Data Mining Techniques: For Marketing, Sales and Customer Relationship Management. Third Edition. Wiley Publishing Inc.
2. A Ohri. R for Business Analytics. Springer 2013.
3. Wolfgang Jank. Business Analytics for Managers (Use R!). Springer 2011.
4. Daniel S. Putler. Customer and Business Analytics: Applied Data Mining for Business
Decision Making Using R. Chapman and Hall/CRC, 2012.
4. Thomas H. Davenport. Competing on Analytics: The New Science of Winning
Additionally, each topic and coursework will require reading from relevant academic and business journals, Decision Analysis, Information Systems Research, Management Science, Decision Analytics etc.

University of Essex
Checklist for a new module
A Module Outline form should be submitted at the same time as this checklist.  The Module Outline mainly contains the information which will be used for the module directory, including the module description, aims, learning outcomes, learning, teaching and assessment details, indicative module content and bibliography, but may also be used to provide information needed by the Dean, Faculty Education Committee or validation panels as part of consideration of a new course approval.  If the module outline has already been produced as part of a course approval, please attach the approved module outline form to this checklist.
The  department  putting  forward  the  proposal  is  responsible  for  ensuring  that  the  submission addresses all relevant issues.   All proposals must be authorised by the Head of Department before submitting to your Faculty Education Manager.
Once approved by the Head of Department, the proposal will be considered as part of the new course approval  process,  or  by  the  Faculty  Education  Committee  (for  example  where  part  of  a  more significant range of amendments to an existing course) or by the Faculty Executive Dean on behalf of the Faculty Education Committee.
SUBMISSION
Please return this form to:
•
The relevant Faculty Education Manager; and
•
The Systems Administration Office (Room 6.121, or CRT@essex.ac.uk)
Attachments:
•
Module Outline form
X
•
WBL/placement form
(where appropriate)
APPROVAL
Proposal supported by the relevant Head of Department
Approved:
Y/N
Comments:
Signed
Date
FOR COMPLETION BY REGISTRY STAFF:
Approved by Faculty Executive / Deputy Dean
Approved:
Y/N
Comments:
Signed

Date
5. Module Details
	41
	Name of Department
	Essex Business School

	42
	Full module code
[e.g. EE212-2-AU]
	BE280-7-SP
	JACS code
	Tbc

	43
	Full module title
	Simulations in Business – Agent Based Modelling and Microsimulation Techniques

	44
	Year(s) of study available to:
	Postgraduate

	45
	National Qualification Framework Level
	Level 7

	46
	Credit Value of the module
	15

	47
	Which campus(es) will it be offered on?
	Southend

	48
	Date of introduction
	2014-15 (Spring 2015)

	49
	List of courses in which the module is offered, and how the module fits into the course structure, including status (core, compulsory, optional)
NOTE: Once approved, changes to include this module in programme structures should also be made via the annual update exercise.
	MSc in Business Analytics; this module will be offered as the compulsory module for MSc in Business Analytics programme.
MSc in Business Strategies in a Globalised Environment; the module will be open as an optional module to MSc in Business Strategies in a Globalised Environment programme (i.e. a joint programme with PERM).
The module will not be open as an option to any other programme.

	
	Please specify all availability lists / module option groups module is to be added to
	N/A

	50
	Can students register for this module as a
‘stand alone’ module?
	N/A

	51
	Available to:
[please tick as relevant]
	Study Abroad:  N
UG courses: Outside Option for other degree students:  N/A

	52
	Does the module replace an existing module?
	NO
If NO go to Q14
If YES please answer Q13

	53
	Name of module to be discontinued
	

	
	Will discontinuing this module have any impact on students outside the initiating department?
	

	54
	Have the Heads of other departments been consulted?
	N/A



	55
	Is the module to be taught in more than one
Department?
	NO

	
	If taught in more than one Department, please specify organisational arrangements for teaching load purposes
[see Planning Office / Stats and Data / FTE and load information: http://www.essex.ac.uk/planning/Statistics/ftelo ad.aspx]
	
	Department
	% of teaching by Dept

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	56
	Duration of the module
	1 term

	
	Teaching contact hours
[Please specify hours, e.g. for lectures, classes and practicals]
	2 hours per week (1 hour lecture and 1 hour lab based seminar), thus in total 20 hours (10x2 hours lecture and lab based seminar) over 10 weeks in the spring term

	
	Number of weeks in the year
	10 weeks

	
	Term(s) taught in the year
	Spring Term

	57
	Is the module wholly taught or assessed at the University?
If no, please give brief details.
	YES

	
	Does the module involve work-based learning (WBL)/placement learning?
	NO

	
	
	If YES, please complete the WBL/placement learning approval form, and contact the PBI Project Officer in the Registry regarding compliance with Tier 4 immigration regulations.

	
	If the module is not WBL/placement learning and is not wholly taught or assessed at the University, please contact the Academic Standards and Partnerships Office regarding possible validation arrangements.

	58
	Will a partner institution be involved in the delivery of the module?
	NO
If YES please contact the Academic Standards and Partnerships Office regarding possible validation arrangements

	
	Which partner and what will their involvement be?
	

	59
	Will any of the module be delivered by distance learning?
	NO
If YES please complete the supplementary checklist for distance learning proposals

	60
	Are there any elements of the module that might pose a specific risk to staff, students or University property (i.e. placements, study visits, field trips)?
If YES, please give brief details and contact the University’s Health and Safety Advisory Service and Finance Section
	N/A


	61
	Is there any particular aspect of this module that might present any particular difficulties for students with disabilities?
If YES, please provide details and contact
Student Support
	No

	62
	Pre-Requisites:
[module(s) that must be taken in a previous academic year]
	No

	63
	Co-Requisites:
[module(s) that must be taken in the same academic year]
	No

	64
	Pre or Co Requisites:
[module(s) that must be taken in a previous or in the same academic year]
	N/A as above

	65
	Maximum Enrolment:
[if the module is capped]
	40 (based on the capacity of our largest IT lab)

	66
	Comments:
[advice on the module’s availability or students’ suitability to take the module, such as “a sound knowledge of maths is helpful”]
	Introductory knowledge of statistics, calculus and algebra is mandatory.


6. Assessment Strategy
	67
	Assessment:
[state the rule by which coursework and/or examinations will combine to create a module aggregate mark]
For info: Listing of assessment rules (http://www2.essex.ac.uk/academic/offices/sm o/assessrules.doc)
	05

	68
	Please describe how the module will be assessed, cross referencing to the module outline as necessary
[including the number and type of coursework elements]
	•
A three hour examination in the summer term (75%   of   final   marks),   which   will   test   the students’ understanding of the theoretical concepts of the use and benefits of simulation based approaches in the context of a “data rich” business world
•
A hands on practical coursework (25% of final marks) in the form of a Group report (20%, 2000 words) and Group Presentation (5%) which will evaluate the ability of the students to apply in- class learning of simulation based techniques on analysis of real world data to solve relevant business problems.

	69
	Exam duration and period
[state length of exam in hours and tick whether held in Christmas Vacation or Summer exam period]
	Exam duration: 3 hours
Christmas vacation exam period: N Summer exam period: Y


70
Please indicate how the module will be reassessed

Re-sit Examination

7. Resources
	71
	Module Supervisor:
[one staff member]
	Tbc

	72
	Teaching Staff:
[one or more staff members]
	Tbc

	73
	Contact Details:
[where students should direct enquiries, e.g. email address, telephone no., room no.]
	Tbc

	74
	Academic staff – in hours per annum
	

	75
	Fees payable:
[Standard fee or special fee]
	

	76
	Teaching accommodation:
[Please specify requirements]
	An IT lab will be required to run the seminars for the module; We currently have two IT Labs at the Gateway Building, Southend Campus. The IT lab on the 3rd floor seats 40 students and one on the 2nd floor seats 10 students. It was revealed from the Student Administration that timetabled use of the IT rooms is not too heavy and there should not
be any problems in timetabling lab classes for this module which will take place 1 hour per week

	77
	Support staff:
[e.g. language support staff – in hours per annum]
	

	78
	Laboratory accommodation:
[Please specify requirements]
	

	79
	Computing facilities/Audio-Visual:
[Please specify requirements]
	Projector for slides and large white board
Powerpoint, flipchart and desktop. Most of the software is already installed in our lab computers. For any additional software required for business analytics, there won’t be any likely requirement for commercially available
software, but the module will mainly use with open source free solutions.

	80
	Library provision:
[Please specify requirements]
	


8. Supplementary checklist for distance learning proposals
	1
	Has this module been developed with the support of the Learning Technology
team (ltt@essex.ac.uk)?
	

	2
	Who is the first point of contact for the student on the module?
What is the mechanism for this contact?
	

	3
	How long should students expect to wait for a response to their online questions (e.g. “five working days”) and how is this communicated to the students?
	

	4
	How have you considered issues of accessibility?
	

	5
	What opportunity is there for student/tutor interaction?
	

	6
	What provision has been made for social aspects of learning?
	

	7
	Has a secure place for performing assessments been identified? Are remote invigilators needed?
How are the conditions of the examination controlled? (Security, time limits, identity etc.)
What systems are in place to insure the secure handling of module submission and feedback?
	

	8
	If the module is not wholly taught and/or assessed at the University, indicate:
•
which part of the syllabus is taught elsewhere
•
what the joint organisational arrangements are
•
how the roles of partner institutions and remote tutors (if any) are
clearly defined
	

	9
	Are there any additional resource requirements which are not covered by the main checklist?
	

	10
	How will the module be monitored/evaluated?
	

	11
	How will student feedback be managed? (ie. SACT, SSLC)
	


NEW MODULE PROPOSAL:
SIMULATIONS IN BUSINESS – AGENT BASED MODELLING AND MICROSIMULATION TECHNIQUES
Credits: 15
Term: Spring
MODULE OUTLINE
A critical component of any business leader function is managing change. Changes to the customer environment (political, economic, preferences, technology etc.), the supplier environment (nature and number of suppliers, legal changes, changes in technology etc.) or even  the  structure  of  the  organisation(s)  involved,  all    require  strategic  intervention  by business managers and stakeholders to ensure long term survival and profitability. Whereas traditional quantitative techniques allow in-depth analysis of historical data, they are limited in their flexibility when it comes to analysing the nature and effects of a changing business environment in depth. They also lack the ability to “play around” with multiple scenarios of the future. This is where computer based simulations have proven to be extremely successful
– using existing quantitative models and extrapolating them for the purpose of analysing the future and consequences of alternative strategies in managing the changing environment. Increasingly, managers and entrepreneurs have at their disposal not just historical data in large quantities but also the computational resources required for extrapolating this historical data to possible alternative futures.
This module provides students with a number of key skills and techniques in this area, which will enable them to make quicker and smarter decisions in the face of increasing uncertainty, complexity and rapidly changing business environment. The module will focus on exploring the multiple approaches to building computer simulations, the alternative tools available for this purpose and on developing a critical approach towards matching the type of simulation to the specific questions which need to be answered. The approach will using both theoretical and practical concepts – will not be dependent on highly technical methodological issues, but will concentrate on the applicability of a range of methods in business decision making.
AIMS
This module will show how simulation based analysis is a crucial skill to have in today’s data driven and fast changing business world, and will illustrate this with real world examples where businesses may harness its power to solve critical problems. It would then aim to equip students with a set of standard concepts and techniques which can be applied to solve analytical problems. These include, but are not limited to: traditional approaches to simulation such as bootstrapping and Monte Carlo methods, system dynamics approach to modelling, agent based modelling and overview of how to build reliable simulation based models. The module aims to provide the students with the following:
-
Understanding the space of simulation  based  research  techniques  and  alternatives available.
-
Understanding of how to go about building a simulation model, testing its robustness, accuracy and validity using existing data.
-
Designing experiments and testing existing hypotheses using simulations and data.
-
Understanding the key differences between equations based simulation approaches versus the agent based simulation paradigm.
Overall, the focus will be on problem solving using the above techniques.
LEARNING OUTCOMES AND OBJECTIVES
On successful completion of this module students should be able to:
•
Obtain a critical understanding of principal approaches in simulation based computational methods  which  can  be  used  to  analyse  real  world  problems  and  carry  out  scenario explorations.
•
Develop key analytical skills of designing, programming and analysing simulation based solutions to real world problems in the business world.
•
Gain overall perspective on the importance of modern computational approaches in both strategic and tactical decision making faced by managers and policy makers in the modern world.
•
Critically differentiate between the questions which can be tackled using more traditional quantitative methods (such as statistics and data mining) and those which require a more hands on scenario playing approach, making the use of computer based simulation models necessary.
INDICATIVE COURSE CONTENT:
Introduction to Simulations based Research
•
Contrasting different approaches: statistical modelling and computer-based simulations.
•
Different simulation techniques: micro-analytical, queuing, multilevel, cellular automata.
•
An overview of the simulation life cycle: design, development, experimentation and analysis
Computational Simulations
•
Discussion of experimentation using simulation models and uses of simulation models.
•
Discussion  of  key  methods:  Monte  Carlo,  stochastic  models  and  econometric  micro- simulation.
•
Discussion of key concepts: pseudo-random number generators, bootstrapping and emergence.
System Dynamics
•
Introduction to key concepts and components: feed{back, forward}, variables, links, flow, stocks.
•
Rule driven models: global rules and global dynamics versus global rules and local dynamics.
•
Development using NetLogo and additional experimentation with AnyLogic and Symbanc.
Agent-Based Modelling
•
Introduction  to  key  concepts  and  components:  agency,  environment,  interaction  and behaviour.
•
Applying the Overview, Design Concepts and Details (ODD) protocol to simulation models.
•
Development using NetLogo and additional experimentation with Repast and Flame GPU.
Design of Computational Experiments
•
Discussion  of  the  following  key  concepts:  sensitivity  analysis,  batch  execution  and integration.
•
Experimentation using the Model Exploration ModulE (MEME), Behaviour Space and R
plugins.
•
Verification of simulation models and analysis of simulation results.
TEACHING METHODS
The following learning and teaching methods will inform the pedagogic process of the course:
Lectures; Seminars
 The lectures will be developed around the key concepts of developing and analysing simulation models. The design and execution of computational experiments will also be addressed.
 The seminars will focus on practical aspects of using the material taught in lectures. These may include the usage of the student’s own datasets along with the software tools discussed in lectures.
ASSESSMENT
•
A three hour examination in the summer term (75% of final marks), which will test the students’ understanding of the theoretical concepts of the use and benefits of simulation based approaches in the context of a “data rich” business world
•
A hands on practical coursework (25% of final marks) in the form of a Group report (20%,
2000 words) and Group Presentation (5%) which will evaluate the ability of the students to apply in-class learning of simulation based techniques on analysis of real world data to solve relevant business problems.
INDICATIVE WEEKLY CONTENT
Lectures will be held over the ten weeks of the university’s Spring Term.
	Date
	Subject

	Week 16
	Introduction to modelling and simulation I

	Week 17
	Introduction to modelling and simulation II

	Week 18
	System Dynamics I

	Week 19
	System Dynamics II

	Week 20
	Agent-Based Modelling I

	Week 21
	Agent-Based Modelling II

	Week 22
	Design of Computational Experiments I

	Week 23
	Design of Computational Experiments II

	Week 24
	Developing the agent-based model and its ODD

	Week 25
	Group presentations (an agent-based model and its ODD)

	Summer
	Examination


RECOMMENDED READINGS
1. Railsback, S.F. & Grimm, V. (2011) Agent-based and Individual-based Modelling. Princeton University Press
2. Andy Gilbert, N. and Troitzsch, K. (2005) Simulation for the Social Scientist. Open
University Press.
3. Ripley, B. (2008) Stochastic Simulation. John Wiley & Sons.
4. Robert, C. P. & Casella, G. (2010) Introducing Monte Carlo Methods with R. Springer
Series.
MODULE MAP OF PROGRAMME LEARNING OUTCOMES:
  tes that the learning outcome is mapped to the m
Programme:  MSc in Business Analytics
Knowledge

Cognitive
Practical
Key Skills
Module                                                         Compulsory/Core Modules
Level 7    BE279             Applied Statistics and Forecasting                                                                                                                                                                      BE274             Managerial Economics                                                                                                                                                                                            BE955             Business Research Methods                                                                                                                                                                                                                 BE280             Simulations in Business – Agent Based Modelling and Microsimulation Techniques                                                                                        BE277             Business Analytics for Managers and Entrepreneurs                                                                                                                                       
BE984             Dissertation                                                                                                                                                                                                                          
Module                                                              Optional Module s
BE275             Global Supply Chain and Operations Management                                                                                                                                                    BE750             Global Project and Product Development                                                                                                                                                                   BE268             International Business and Strategy                                                                                                                                                                                                BE552             International Marketing and Strategy                                                                                                                                                                                                           
BE273             Innovation Management                                                                                                                                                                                                                 
Summary of the Programme Structure and Content
Compulsory Modules in the Autumn Term
BE279 - Applied Statistics and Forecasting (15 credits) BE274 - Managerial Economics (15 credits)
BE955 - Business Research Methods (15 credits)
Optional Modules in the Autumn Term
BE275 - Global Supply Chain and Operations Management (15 credits) BE750 - Global Project and Product Development (15 credits)


Compulsory Modules in the Spring Term
BE280 - Simulations in Business – Agent Based Modelling and Microsimulation
Techniques (15 credits)
BE277 - Business Analytics for Managers and Entrepreneurs (15 credits)
Optional Modules in the Spring Term
BE268 - International Business and Strategy (15 credits) BE552 - International Marketing and Strategy (15 credits) BE273 - Innovation Management (15 credits)
Core Project in the Summer Term
BE984 - Dissertation (60 credits)
Faculty Education Committee (Social Sciences)�19 February 2014�Agenda item: 11�Paper: FEC-SS/14/6
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B1 Brief Description B2 Brief Description B3 Brief Description B4 Brief Description B5 Brief Description C1 Brief Description C2 Brief Description C3 Brief Description C4 Brief Description D1 Brief Description D2 Brief Description D3 Brief Description


D4 Brief Description





D5 Brief Description





D6 Brief Description








�	This is available for consultation at � HYPERLINK "https://www.essex.ac.uk/about/strategy/restricted/documents/education_action_plan.pdf" �https://www.essex.ac.uk/about/strategy/restricted/documents/education_action_plan.pdf� .


�	For some of the range of possible approaches see M Healey, L Lannin, A Stibbe and J Derounian, � HYPERLINK "http://www.heacademy.ac.uk/assets/documents/ntfs/projects/NTFS_Project_Gloucestershire_2010_final.pdf" �Developing and enhancing undergraduate final year projects and dissertations� (2012), particularly chapters 2 and 3.  This work also provides a helpful definition of the term ‘capstone’ in relation to student research projects.  Although primarily concerned with undergraduate provision, much of this work is also of value in considering the development of taught postgraduate provision.


�	For example, an individual who produces the requisite number of very high quality expectations, meets the Core Expectations for education and exceeds expectations on research income would be considered to be ‘performing well’, even if s/he had not developed a strong impact case study from his/her work.


�	Research should be understood as including activities such as knowledge exchange, consultancy and evaluation research that has a demonstrable impact on policy. that support the University’s strategic aim of carrying out research that that makes ‘contributions for improving people’s lives in the UK and abroad’.


�	This figure is currently provisional pending the outcome of the review of SAMT that is currently being conducted in line with the Education Action Plan, 2013-14, as this review may make recommendations on the scoring scale used within SAMT.


�	The University’s current requisite standard is currently four items at 3* or above (with usual discounts for special circumstances).  This required standard will be kept under review and revised as necessary in light of further information on the operation of REF 2020.


�	For staff in departments offering research degree provision.
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