Student Assessment of Modules and Teaching (SAMT) 2010

Each year, around a third of the modules taught in the Department are assessed by students towards the end of the Autumn or Spring Terms. They are asked to indicate their level of agreement or disagreement with a series of 20 statements (based on those used in the National Student Survey), using a 5-point scale on which 5 = strongly agree, 4 = agree, 3 = neither agree nor disagree, 2 = disagree and 1 = strongly disagree. The Modern Languages (LA) modules assessed in 2009-10 were: 350, 457, 459, 610, 620, 630. The English/Linguistics (LG) modules assessed in 2009-10 were: 102, 103, 105, 112, 202, 204, 207, 209, 227, 228, 230, 232, 254, 287, 352, 371, 404, 405, 408, 413, 423, 443, 462, 465, 489, 491, 558, 572, 592, 604, 606, 614, 617, 627, 629, 631, 632, 637, 642, 654, 666, 678, 686. The mean percentage of students agreeing (= Agr) and disagreeing (= Dis) with each proposition in the questionnaire is given in the table below: 
	
	Statement
	Agr
	Dis

	1. The content of the module matches my expectations
	87%
	5%

	2. The module enables me to acquire knowledge and understanding of the subject
	93%
	3%

	3. The learning and teaching methods used on the module are appropriate
	83%
	6%

	4. The workload for the module is appropriate
	85%
	4%

	5. The teacher is good at explaining things
	89%
	6%

	6. The teacher has made the subject interesting
	77%
	9%

	7. The criteria used for marking have been made clear in advance
	77%
	6%

	8. Assessment arrangements and marking have been fair
	75%
	3%

	9. Good advice was available when I had questions about the module
	86%
	4%

	10. The module is well organised and runs smoothly
	88%
	3%

	11. The Library resources and services available for the module are good enough 
	71%
	15%

	12. I have been able to access IT resources or specialized equipment when I needed to 
	70%
	7%

	13. The printed/online materials give me the information I need about the module
	87%
	3%

	14. The module helps develop transferable (e.g. communication/IT/teamwork) skills
	62%
	9%

	15. The module has made me more confident in tackling unfamiliar problems
	71%
	9%

	16. Within the module, I am encouraged to make contributions to class discussion
	78%
	5%

	17. Overall, I am satisfied with the quality of the module 
	88%
	5%

	18. Feedback on my work has been prompt
	65%
	8%

	19. I have received detailed comments on my work
	73%
	2%

	20. Feedback on my work has helped me to clarify things I did not understand
	64%
	4%



Agreement scores are exceptionally high, with 17/20 scores being above 70 and 9/20 above 80%; likewise, our disagreement scores are exceptionally low, with 19/20 below 10%. These exceptional scores are a testimony to all the hard work put in by academic and administrative staff alike throughout the year. We performed slightly less well (less than 70% Agreement/more than 10% Disagreement) on only 4 criteria, and I briefly discuss each of these below. 

Transferable skills. Discussion of this issue with staff suggests that there is insufficient awareness among some students of the nature of transferable awareness skills and how they are taught. In order to raise the visibility (and student awareness) of our skills provision, we included a page in our Departmental Handbook this year (e.g. page 15 of the undergraduate handbook) clarifying what kind of skills are developed by different types of teaching activities; as of next year, staff will also be asked to include skills information in their module outlines. 

Promptness of feedback. All LA modules sampled achieved 100% agreement on promptness of feedback, so it would appear that delays come on LG work. Why should this be? A relevant factor here may be that LA modules generally have fewer students taking them and are assessed by shorter (more frequent) pieces of work, with the result that LA class teachers return work more promptly (and with more comments on) than LG teachers who may find themselves with 70 essays to mark on deadline day, each taking an hour or more to mark (and this time will double to two hours per assignment if they write detailed comments on each assignment) – and LG teachers will typically also be trying to read and correct draft chapters of PhD dissertations and write conference papers and research articles at the same time (this being part of the work they are contracted to undertake as part of their job). However, some LG staff have introduced an ‘early assessment opportunity’ into their modules, and this means that students receive feedback on their work earlier than in the past (when students often complained that the only feedback they get on a one-term LG module comes after the module has been completed). 

Clarity of feedback. There are guidelines in departmental handbooks (e.g. on page 93 of the Undergraduate Handbook) about the quantity of feedback to be provided (50-100 words being the recommended norm). It is sometimes hard for a teacher to provide a clear statement of where a student has gone wrong in such a concise form (especially where there are numerous errors in an assignment).  Where students feel that the feedback given doesn’t clarify where they have gone wrong, the best course of action is to go and see the relevant teacher in their office hours to discuss the feedback received.

Library resources. In ordering books for the Library, we have to weigh up the need for single copies of the latest research monographs on the one hand (which students need to consult when doing project work or writing dissertations) against the need for multiple copies of key teaching works (which students need to consult when doing coursework for modules) on the other hand. Unfortunately, some students leave it to the last minute to try and get hold of key works required for module assignments, with the result that they can’t get hold of some works. One solution to this problem is for students to do more careful advance planning of their work, and look for key items weeks in advance of deadline day. Another is for staff to make more materials available online (where copyright regulations allow us to do so) – or to produce a pack of course materials (while respecting copyright law). 
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